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Preface 


Peer  Support  is  a powerful  resource  to  engage  peers  in  actively 
designing  and  managing  their  own  programs. 

It  has  been  successfully  used  to  develop  a wide  variety  of 
resources  from  crisis  management  and  support  to  positive 
lifestyle  programs. 

‘Designing  Interpersonal  Skills’  involves  the  use  of  a structured 
interpersonal  skill  training  base  to  assist  in  the  development  of 
positive  peer  relations  and  to  encourage  the  use  of  peer  group  to 
support  self-directed  learning.  Interpersonal  or  social  skills  are 
catalysts  to  learning.  The  socially  competent  individual  is 
usually  more  willing  to  risk  experiences  that  will  contribute  to 
the  development  of  competence  in  other  areas  as  well. 

Successful  interpersonal  experiences  have  a positive  influence 
on  self-confidence  and  self-esteem. 

Peer  Support  programs  provide  opportunities  to  learn  how  to 
use  experiences  to  gain  new  levels  of  confidence  and 
competence. 


Barb  Davis 

Project  Co-ordinator 


Digitized  by  the  Internet  Archive 
in  2016 


https://archive.org/details/peersupportdesig00davi_0 


Peer  Support 

Peer  Support  is  a program  which  encourages  the  development  of 
positive  identity  and  responsible  independence  as  individuals  exercise 
more  control  over  their  experiences.  While  legitimizing  the  powerful 
influence  of  the  peer  group  the  program  provides  a structure  to  allow 
the  peer  group  to  identify  and  meet  its  needs. 


To  create  a climate  that  encourages  the  development  of  responsible 
independence  and  a positive  identity. 


To  create  opportunities  to  learn  how  to  actively  and  intentionally  use 
experiences  to  gain  new  levels  of  confidence  and  competence. 

To  encourage  the  use  of  support  and  resources  available  in  the  peer 
group  to  develop  skills  and  manage  difficult  situations. 

To  involve  the  peer  group  in  identifying  and  meeting  their  own  needs. 


A self-directed  learning  approach  encourages  the  learner  to  become 
involved  in  their  own  development.  The  role  of ‘thoughtful  experience’ 
as  a valuable  skill  development  tool  is  introduced. 

Learners  are  encouraged  to  intentionally  select,  design  and  manage 
their  own  experiences  in  order  to  develop  skills  in  areas  important  to 
them.  The  use  of  a process  oriented  training  approach  ensures  that 
content  is  relevant  to  the  learner.  Therefore  increases  the  opportunity 
for  the  integration  of  new  skills  and  the  application  of  these  skills  to 
one’s  life  experiences. 


Competence  regarding  interpersonal  skill  requires  an  ability  to 
change  and  adapt.  It  requires  the  individual  to  acquire  new  skills  and 
further  develop  other  skills  as  the  situation  changes. 

The  acquisition  of  interpersonal  skills  requires  more  than  just 
learning  a certain  set  of  behaviours.  It  requires  that  the  individual 
consider  the  context  of  the  social  situation  and  exercise  discretion  in 
deciding  the  appropriate  behaviour  for  that  particular  situation. 


The  Program 


Program  Goals 


Training 


Interpersonal  Skill 
Acquisition 


Training  Summary 


Week 

Activity 

Suggested 

Time 

(minutes) 

Objectives 

Materials 

1 

Setting  the  Stage 

1 - Introduction  to 
Training 

15 

Identify  the  goals  and 
expectations  of  Peer 
Support  Training. 

None 

2 - Team  Building 

20 

To  get  to  know  members  of  Masking  Tape 
the  Peer  Support  Team 

3 - Hot  Issues 

15 

Identify  issues  that  are  of 
interest  to  the  Peer 
Support  Team. 

None 

Closure 

10 

2 

Self-Coaching 

1 - Self-Design 

15 

Define  self-design. 

List  key  blocks  to  self- 
design. 

Identify  three  character 
skills  and  the  three  field 
skills  your  would  like  to 
develop. 

Handout  #1  & #2 

2 - Learning  to 
Learn 

45 

Identify  the  key  steps 
involved  in  developing 
new  skills. 

2 Logs 

1 Cotton  Rope  for 
each  group  of  6-8 
participants 

3 - Thoughtful 
Experience 

15 

Identify  blocks  to  learning. 
Identify  ways  to  facilitate 
the  learning  of  a new  skill. 
Differentiate  between  a 
character  and  field  skill. 

Handout  #3 

Self-Coaching 

10 

Practise  Plan 
Sheets 

Closure 


5 


6 


3 

Values,  Beliefs 
and  Attitudes 

1 - Understanding 
the  Self 

Awareness  Model 

20 

Define  beliefs,  values  and 
attitudes. 

Know  that  beliefs,  values 
and  attitudes  are  related 
to  behaviour 
(interpersonal  style). 
Explain  why  it  is 
important  to  be  aware  of 
our  beliefs,  values  and 
attitudes. 

None 

2 - Values  and  Their 
Relationship  to 
Behaviour 

20 

Identify  three  values. 
Know  the  relationship 
between  values  and 
behaviour. 

Paper 

Pencil 

3 - Values  are 

Related  to  Beliefs 
and  Attitudes 

20 

Identify  values,  beliefs. 
Explain  the  relationship 
between  these. 

Handout  #4 

4 - Different  Strokes 
for  Different 
Folks 

20 

Identify  values  different  to 
those  of  other  group 
members. 

Identify  how  this  affects 
the  way  you  judge  others 
by  their  own  values. 
Identify  that  their  values 
often  conflict  and  that  they 
make  choices  depending 
on  the  value  that  seems 
more  important  at  the 
time. 

The  Story  of 
Vanessa  and 
Micheal 

Self-Coaching 

5 

Closure 

5 

‘Values  Speak 
Louder  Than 
Words’ 

Story  Page 

4 

Giving  and 

Receiving 

Feedback 

1 - Feedback 

10 

Explain  the  importance  of 
feedback. 

None 

2 - Feedback  for 
Clear  and 
Accurate 
Communication 

30 

Determine  if  feedback  is 
appropriate  or 
inappropriate  in  given 
situations. 

Handout  #5 

3 - Feedback  for 

10 

Identify  the  benefit  of 

Handout  #6 

Listening 

observing  oneself  in  social 

situations. 

Self-Coaching 

10 

Handout  #7 

Closure 


10 


5 

Listening 

1 - Expressing  and 
Listening: 

How  It’s  Done 

15 

Identify  the  two  parts  of 
communication,  listening 
and  expressing,  and  the 
rules  for  each. 

None 

2 - Listening  ‘You 
Can  Do  It’ 

30 

Formulate  at  least  2 
effective  responses  which 
accurately  identify 
expressed  feelings  and  the 
reasons  for  those  feelings. 

Expresser/ 
Listener  Role 
Cards  (#10) 

3 - Making  It 
Happen 

15 

Identify  a friend  not  on  the 
Team  with  whom  they  can 
practise  communication 
skills. 

Identify  at  least  3 social 
situations  in  which  you 
have  been  or  anticipate 
being  uncomfortable. 
Indicate  a desire  to 
improve  communication 
skills  by  completing  and 
signing  the  major  Goal 
Sheet. 

Handout  #8 

Self-Coaching 

10 

Practise  Plan 
Sheet  (#9) 

Closure 

10 

6 

Keep  on 
Listening 

1 - Letter  Scramble 
Empathy 

10 

Define  the  word  empathy. 
State  the  rules  for  effective 
listening. 

Explain  why 

demonstrating  empathy  is 
an  effective  response. 

None 

2 - Getting  Better 

40 

Make  at  least  three 

Expresser/ 

effective  and  appropriate 

Listener  Role 

responses. 

Identify  four  examples  of 
appropriate  behaviours. 
Explain  the  importance  of 
good  attending. 

Cards  (#10) 

3 - Feeling  Words 

20 

Identify  at  least  5 
synonyms  for  at  least  5 
major  feeling  words. 

None 

Self-Coaching 

10 

Practise  Plan 
Sheets  (#9) 

Closure 


10 


Handout  #11 


8 


7 

Focus  on 
Expressing 

1 - Awareness 
Statement 

10 

Make  a statement 
identifying  their  present 
feelings  and  the  reasons 
for  those  feelings. 

None 

2 - Expressing  and 
How  It’s  Done 

20 

Identify  the  rules  for 
effective  expressing. 
Formulate  at  least  two 
effective  expressions  on  a 
given  discussion  topic. 

Expresser/ 
Listener  Role 
Cards  (#10) 

3 - Non-Verbal 
Behaviour 

20 

Define  non-verbal 
communication. 

Explain  the  importance  of 
congruence  in  verbal  and 
non-verbal 
communication. 

Handout  #12 

4 - Getting  Better 

30 

Make  at  least  3 effective 
expressions. 

Make  at  least  3 effective 
responses. 

Provide  feedback  on 
expressions  and  responses 
made  by  others. 

Expresser/ 
Listener  Role 
Cards  (#10) 

Self-Coaching 

5 

Practise  Plan 
Sheets  (#9) 

Closure 

5 

8 

Confidence 

1 - Risk  Taking 

25 

Complete  the  risk  taking 
game. 

Explain  the  relationships 
between  risk  taking, 
competence  and 
confidence. 

Tennis  Balls  (12) 
Wastebasket  (14) 
Handout  #13 

2 - Getting  Better 

40 

Make  at  least  3 
appropriate  expressions. 
Make  at  least  2 
appropriate  responses. 
Identify  appropriate 
expressions  or  responses  in 
a demonstrated  exchange. 
Identify  inappropriate 
expressions  or  responses  in 
a demonstrated  exchange. 

Expresser/ 
Listener  Role 
Cards  (#10) 

Peer  Coach  Role 
Cards  (#14) 

Self-Coaching 

10 

Handout  #15 

Closure 


15 


Handout  #16 


9 

Cuing 

1 - Coming  To  More 
Than  One 
Conclusion 

20 

Identify  two  possible 
interpretations  of  given 
situations. 

Handout  #17 

2 - Content 
Influences 
Perceptions 

20 

Identify  contextual  cues 
used  in  conversations  that 
assist  them  in  interpreting 
behaviour. 

None 

3 - Coin  Exercise 

30 

Identify  how  their  own 
perceptions  interfere  with 
their  ability  to  listen  to 
others. 

Token  for  each 
pair  of 
participants 

Self-Coaching 

10 

Practise  Plan 
Sheets  (#9) 

Closure 

10 

Handout  # 

10 

Change 

1 - Changing  Gears 

20 

Appropriately  change 
roles  from  expresser  to 
listener  and  vice  versa. 
Make  a statement 
demonstrating  accurate 
empathy  before  changing 
roles. 

State  what  role  you  are  in 
at  a given  time. 

Identify  when  it  is 
appropriate  to  change 
roles. 

Expresser/ 
Listener  Role 
Cards  (#10) 

2 - Common  Blocks 
to  Change 

10 

Identify  common  blocks  to  None 
changing  behaviours. 

3 - Getting  Better: 

40 

Identify  at  least  one  social  Handout  #18 

Set  Yourself  Up 

situation  which  was 

For  Success 

personally  very 

challenging. 

Identify  an  alternate  way 
of  handling  at  least  one 
challenging  social 
situation. 

Practise  expressing, 
listening  and  changing 
roles. 

Make  effective  expressions 
as  required. 

Make  effective  responses 
as  required. 

Appropriately  change  role 
between  listening  and 
expressing. 

Self-Coaching  10  Practise  Plan 

Sheets  (#9) 


Closure 


10 


10 


11 

Discretionary 

Decision- 

Making 

1 - Making 

Decisions  Based 
On  Judgement 

20 

Identify  how  they  would 
respond  in  a given 
situation. 

Explain  how  they  made 
these  decisions. 

Handout  #20 

2 - Becoming  Aware 
of  Decisions  We 
Make 

20 

To  describe  a situation  in 
which  they  were  helpful 
and  one  in  which  they  did 
not  feel  helpful. 

Explain  how  they  decided 
what  was  helpful  and  what 
wasn’t. 

Handout  #21 

3 - A Chance  to 
Practise 

30 

Identify  factors  which  lead 
to  decisions  about  how  to 
respond  in  a given 
situation. 

Expresser/ 
Listener  Role 
Cards  (#10) 

Peer  Coach  Role 
Cards  (#14) 

Self-Coaching 

10 

Handout  #22 
Practise  Plan 
Sheets  (#9) 

Closure 

10 

12 

Moving  On 

1 - Skills  Self- 
Assessment 

30 

Identify  character  skills 
desirable  in  Peer  Support 
Team  members. 

Identify  skills  introduced 
in  the  training. 

Handout  #23 

2 - Establishing 
Personal  Activity 
Plans 

30 

Describe  team  goals  and 
team  action  plan. 

Identify  activities  which 
will  provide  experience  in 
desired  skills. 

List  of  priorized 
needs  as  identified 
through  a needs 
assessment. 

List  of  team  goals. 
A team  action 
plan 

Handout  #24 

Closure 

10 

None 

How  to  Use  This  Manual 


Designing  Interpersonal  Skills  contains: 

■ Twelve  training  sessions.  Each  session  is  approximately  IV2  hours 
in  length. 

■ Masters  of  handouts,  included  at  the  end  of  each  session. 

D Background  for  Coaches,  (at  the  beginning  of  each  session)  and  Tips 
for  Coaches  (included  with  each  activity). 


Each  session  contains: 

Overview  - A summary  of  activities  (Tl). 

Background  for  Coaches  - Information  on  focus  skills  (T2). 

Activities  and  Coaching  Tips  - Detailed  instructions  for  leading  the 
activities  (T3). 

Self-coaching  - An  opportunity  to  apply  the  practised  skills  outside  of 
the  training  session. 

Closure  - A wrap-up  and  an  opportunity  to  reflect  on  what  was 
learned. 


The  Format  of 
Training  Sessions 
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Training  Sessions 


Focus  Skills 


Each  session  includes  approximately  IV2  hours  of  actual  skill  training. 
Additional  time  is  required  to  discuss  business  or  other  group 
concerns.  Sessions  may  be  extended  by  adding  activities  or  expanding 
on  the  activities  provided. 


Self-coaching 

is  active  and  intentionally 
learning  from  your  experiences. 

Values,  Beliefs  and  Attitudes 

a VALUE  is  something  you  hold 
as  important  or  useful. 

a BELIEF  is  something  you 
hold  true. 

an  ATTITUDE  is  an  evaluation 
of  something  as  favourable  or 
unfavourable. 

Feedback 

is  information  regarding  how 
someone  perceives  your  actions 
as  well  as  how  you  perceive 
another  person’s  actions. 

Listening 

is  making  sure  you’ve  really 
understood  what  someone 
meant  to  say. 

Keep  on  Listening 

is  letting  someone  know  that 
you’ve  understood  what  they 
meant  to  say. 

Expressing 

is  letting  someone  know  how 
you  really  think  and  feel  about 
things. 

Confidence 

is  having  the  courage  to  do. 

Cuing 

is  picking  up  on  what’s 
important  and  deciding  what 
actions  are  appropriate. 

Change 

is  knowing  how  and  when  to 
make  adjustments. 

Discretion 

is  using  judgement  to  make 
appropriate  decisions. 

Learning  Strategies 

Sessions  include  a variety  of  activities  to  introduce  and  focus  on  new 
skills  and  to  review  previously  learned  skills. 

Initially  practice  activities  are  highly  structured.  As  participants 
become  more  skilled,  activities  are  less  structured  and  are  a closer 
approximation  to  real  life.  Correspondingly,  as  training  proceeds 
participants  move  from  feeling  unnatural  initially  to  being  more 
comfortable  using  the  skills.  It  is  important  to  let  learners  know  this  is 
a normal  response  to  learning  a new  skill. 

Hot  Issues 

Hot  Issues  are  of  particular  relevance  to  participants  and  are 
identified  in  Week  I. 

Self-Coaching 

Self-Coaching  is  self  directed  learning  done  outside  the  training 
sessions.  Participants  contract  with  themselves  weekly,  to  complete  a 
PRACTISE  PLAN.  The  idea  of  a practise  partner  is  introduced  during 
week  5.  This  ensures  participants  have  someone  to  work  with  who  is 
committed  to  practising  the  skills  outside  of  training.  Participants  are 
encouraged  to  choose  non  Team  Members  as  practise  partners. 
Practise  partners  provide  support  to  Team  members  as  they  ‘try  on’ 
new  skills. 

Getting  Better 

Getting  Better  activities  are  the  core  of  most  sessions.  They  involve 
practising  expressing  and  listening  skills  through  role  play.  Role  play 
situations  are  provided  through  HOT  ISSUES  and  SELF-COACHING 
experiences.  The  use  of  personal  experiences  and  team  identified 
issues  for  these  activities  ensures  that  the  situations  are  highly 
relevant.  The  more  relevant  the  situations  used,  the  more  likely  that 
participants  will  be  engaged  in  the  learning  process. 

Role  play 

Role  play  provides  a natural  way  of  practising  the  training  skills.  The 
role  playing  of  personal  situations  allows  participants  the  opportunity 
to  replay  experiences,  reflect  on  them  and  appreciate  alternative  ways 
of  handling  them.  It  ensures  that  participants  will  practise  using  the 
training  skills  in  concrete  situations  in  their  own  day-to-day 
experiences. 

Training  Roles: 
Expresser,  Listener, 
Peer  Coach 

Training  Roles:  Expresser,  Listener,  Peer  Coach  are  introduced  in 
highly  structured  activities.  Initially  learners  hold  role  cards  that 
identify  the  rules  for  the  role  they  are  practising.  This  serves  to 
reinforce  the  role  they  are  in  and  frees  them  to  concentrate  on 
appropriate  behaviours.  A fair  degree  of  structure  is  important  to 
beginning  learners  because  they  do  not  have  the  experience  to  decide 
when  it  might  be  appropriate  to  ‘bend’  the  rules. 

Reflections 

Reflections  are  an  integral  part  of  every  activity  and  provide  a 
structured  replay  of  training  experiences.  An  important  part  of  skill 
development  is  reflecting  on  experiences  to  ‘sort  out’  what  worked 
well,  and  what  changes  could  be  made.  Most  ‘Reflections’  involve 
group  discussion.  This  allows  participants  the  additional  opportunity 
of  exposure  to  other  ideas  and  experiences. 

Modelling 

Coaching  Tips 

Coaching  for  Skill 
Building  Experiences 


Modelling  of  skills  by  coaches  is  a conscious  strategy  used  throughout 
the  training.  It  is  important  that  learners  see  the  training  skills  being 
used  effectively.  Learners  also  then  have  the  opportunity  to 
experience  the  skills.  For  example,  as  they  experience  being  listened 
to  with  empathy  they  come  to  value  that  particular  listening  skill. 

Coaching  provides  extensive  suggestions  to  facilitate  learning  and  to 
help  focus  on  the  process. 

1)  Create  a safe  environment  for  learning. 

■ always  use  ‘volunteers’ 

■ allow  participants  to  ‘pass’  or  not  comment 

■ encourage  participants  to  ‘volunteer’  as  you  sense  they  are 
ready 

■ use  a discussion  format  to  share  information 

■ encourage  participants  to  state  their  own  opinions,  then  . . . 

■ accept  their  opinions 

■ remember  there  are  many  acceptable  ‘answers’  and  no  wrong 
answers 

2)  Model  effective  expressing  and  listening  at  all 
times. 

■ never  allow  inappropriate  expressions  and  responses  to  pass 
without  improving  them 

■ reinforce  the  participant  as  appropriate 

■ model  an  appropriate  expression  or  response 

■ have  participant  repeat  it 

3)  Use  role  plays  to  practise  expressing  and 
listening  skills. 

■ choose  highly  relevant  issues  for  role  plays 

■ acknowledge  that  participants  might  initially  be 
uncomfortable  with  role  playing 

■ use  only  volunteers  in  role  plays 

■ recognize  ‘sensitive’  issues,  which  no  matter  how  relevant, 
may  not  be  appropriate  for  role  plays 

■ ensure  that  volunteers  understand  their  roles  and  their 
objectives  in  the  roles 
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■ actively  monitor  the  role  play  and  model  the  appropriate 
expressions  and  responses  as  necessary  (see  pt.  2 above) 

■ discuss  the  role  play  to  highlight  focus  skills  and  to  reinforce 
the  appropriate  learning 


4)  Use  the  role  cards. 

■ role  cards  identifying  the  rules  for  expressing,  listening,  role 
changing  and  peer  coaches  are  provided 

■ initially  while  practising  expressing  and  listening  skills 
participants  hold  the  appropriate  role  card 

9 as  participants  begin  to  practise  role  changing  (Session  #9) 
they  switch  role  cards  as  they  change  roles 


5)  Use  a fishbowl  formation  to  practise. 


■ have  volunteers  practise  the  expressing  and  listening  skills  in 
the  centre  of  the  circle  of  participants 

■ invite  feedback  from  the  outer  circle 

M switch  people  into  the  role  play  from  the  outer  circle  as 
appropriate 


6)  Use  questioning  and  discussion  techniques 
which  personalize  learning  and  encourage 
reflection  on  experiences. 

■ How  was  it  being  involved? 

■ What  did  you  learn  about . . . ? 

■ What  was  difficult  about . . . ? 

■ How  will  this  be  useful  to  you? 


7)  Look  for  ‘Teachable  Moments’  and  use  them. 

■ seize  opportunities  to  engage  participants  in  highly  relevant 
learning  situations  by  going  with  the  process  and  leaving  the 
planned  content  as  necessary. 

■ any  issue  can  serve  as  a vehicle  to  practise  communication 
skills  but  the  more  relevant  the  issue  the  more  likely 
participants  are  to  engage  and  learn. 

8)  Be  aware  of  Hot  Issues. 

■ as  ‘Hot  Issues’  (issues  of  high  relevance  to  the  participants) 
emerge  through  discussion  in  training,  keep  a list  of  those 
that  are  not  dealt  with  immediately  as  a ready  source  for 
practise  situations. 

■ ‘Hot  Issues’  will  change  throughout  the  Training  period  - 
keep  your  list  updated. 

9)  Be  aware  of  individuals  and  appreciate  the  risks 
they  take  by  practising  in  the  training. 

■ use  the  participants’  names  to  show  you  value  them 

■ provide  informal  feedback  on  the  growth  you  see  in  them  as 
they  progress  through  training 

■ demonstrate  your  confidence  in  the  participants  ability  to 
learn  the  skills 

10)  Be  sensitive  to  team  members  and  aware  of 
personal  issues  which  arise  out  of  the  training 
experiences. 

■ Because  the  basis  for  practising  the  expressing  and  listening 
skills  is  often  personal,  e.g.  Self-Coaching  experiences,  as  a 
coach  you  may  become  aware  of  sensitive  personal  situations 
which  require  follow  up.  Such  situations  might  include 
suicidal  behaviour,  child  abuse,  alcoholism  or  drug  abuse  at 
home,  etc.  Some  coaches  who  have  the  expertise  may  deal 
directly  with  the  individual  and  provide  the  assistance 
needed.  Coaches  lacking  the  expertise  to  deal  with  such 
concerns  should  be  prepared  to  provide  referrals  either  to  the 
school  counsellor  or  to  appropriate  community  agencies. 


Skill  Training  - An  Overview 

By  Dr.  Marcia  Hills 


I recently  attended  a workshop  given  by  Dr.  Patricia  Benner.  She  presented  her  research  in  which  she  had 
applied  the  Dreyfus  (1986)  model  of  skill  acquisition  to  nursing  practice.  As  she  described  her  research  I was 
struck  with  the  similarity  of  this  process  to  that  of  my  own  students  in  acquiring  counselling  skills.  Since 
that  time  I have  been  working  with  Dr.  Vance  Peavy  at  the  University  of  Victoria  in  examining  more  closely 
the  application  of  skill  acquisition  model  to  counselling  skills.  Although  I am  writing  this  document  on  my 
own,  it  is  a representation  of  our  work  together.  The  purpose  of  this  document  is  to  describe  the  process  of 
communication  skill  acquisition  as  it  is  experienced  by  the  peer  support  learner  and  to  outline  a process 
oriented  approach  to  communication  skills  learning  which  could  be  used  by  peer  support  trainers. 


The  Elements  Of  Skill 


Communication  skill  training 
often  assumes  performance 
is  the  only  aspect  of  a skill  to 
be  learned. 


Communication  skill  has  tended  to  be  narrowly  defined  so  as  to 
include  only  the  behavioural  aspect  of  skill.  We  usually  think  of  a skill 
as  the  ‘being  able  to  do  it’.  For  example,  when  teachers  manage  a 
difficult  situation  in  the  classroom  such  as  a child  acting  out,  we  often 
evaluate  their  effectiveness  by  looking  at  what  they  did  or  said  and  we 
tend  to  overlook  the  decisions  that  were  made  or  the  confidence  with 
which  the  situation  was  handled.  Teachers  in  this  situation  need  to 
recognize  certain  aspects  of  the  situation,  decide  how  to  respond  based 
on  their  judgement  of  the  situation,  and  act  confidently  on  that 
decision.  Similarly,  being  an  effective  communicator  requires  more 
than  the  learning  of  particular  words  to  say  in  a given  situation. 
Communication  skill  training  is  often  mistakenly  approached  as  if  the 
performance  of  the  skill  is  the  only  component  to  be  learned. 


Skill  training  often  obscures  understanding  of  meaning  in  personal 
interactions  because  it  tends  to  locate  the  meaning  of  behaviour 
within  the  behaviour  itself,  rather  than  in  the  subjective  context  in 
which  the  behaviour  occurs.  (Plum,  1981). 


A skill  includes  four  essential 
elements.  These  are: 

1.  Contextual  awareness 

2.  Discretionary  decision 

3.  Performance 
4.  Confidence 


The  performance  aspect  of  skill  is  certainly  an  important 
component,  however,  it  is  not  the  whole  skill.  Our  definition  of  skill 
needs  to  be  expanded  to  include  at  least  four  essential  elements.  These 
elements  are: 

1)  CONTEXTUAL  AWARENESS.  Every  situation  is  bound  by  its 
context.  Certain  features  appear  more  relevant  than  others 
because  of  the  context  in  which  they  occur.  The  ability  to 
recognize  certain  features  as  being  more  relevant  than  others  in 
a particular  situation  is  referred  to  as  the  contextual  awareness 
or  recognition  component  of  skill. 
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2)  DISCRETIONARY  DECISION.  As  the  learner  becomes  aware  of 
relevant  features  in  a given  situation,  decisions  can  be  made 
about  how  to  respond.  These  decisions  involve  the  learner 
making  qualitative  distinctions  or  judgements  about  the 
situation.  They  not  only  have  to  decide  what  would  be  most 
effective  to  say  but  also  how  to  phrase  their  response  and  when  to 
initiate  it. 


3)  PERFORMANCE.  The  behavioural  component  of  skill  is 

referred  to  as  performance.  Once  the  learner  has  recognized  the 
relevant  features  of  the  given  situation  and  has  decided  the 
appropriate  action  to  take,  then  being  able  to  perform  this  action 
is  required.  It  is  the  performance  aspect  of  skill  which  is  usually 
the  focus  of  many  training  programs. 


4)  CONFIDENCE . Knowing  what  to  do  and  being  able  to  perform 
what  is  required  will  not  necessarily  mean  that  the  learner  will 
take  the  appropriate  action.  The  learner  must  also  have  faith  or 
confidence  in  their  abilities  in  the  other  three  areas  of  skill  - 
awareness,  decision-making,  and  performance  - in  order  to 
perform  as  the  situation  demands. 


Perceptual  • recognizes  salient  features  in  situation 
Awareness  • socio-cultural  context,  expectations,  sanctions, 
physical  context  awareness 
• intentions,  attitudes  and  perceptions  of  self  and 
others 


Discretionary  • decide  about  messages  that  are  appropriate 
Decision-  • what?  how  much?  when?  how? 

Making  (style/tone/wording) 

Behaviour  • verbal/nonverbal  actions 


Confidence  • overcoming  inertia 

• choosing  appropriate  challenge 

• taking  a risk 

• doing 


As  trainers  it  is  important  to  design  programs  which  attend  to  all 
four  components  of  skill.  Performing  a skill  without  being  aware  of  the 
context,  only  using  discretionary  decision-making  or  just  being 
confident  in  your  abilities  by  itself  would  be  incomplete  and  be 
ineffective. 


Five  Stage  Model  Of  Communication  Skills 
Acquisition 
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As  students  learn  communication  skills  they  do  not  leap  from 
knowing  what  the  skills  are  to  expertly  executing  the  skills  in 
everyday  conversation. 

Learners  usually  pass  through  at  least  five  qualitatively  different 
stages  as  their  skills  improve  (Benner  (1984),  Dreyfus  (1986),  Peavy 
(1986).  As  learners  pass  through  these  stages  their  communication 
skills  become  progressively  more  a part  of  who  they  are.  The  five 
stages  are  beginner,  advanced  beginner,  competent,  proficient  and 
expert.  Whereas  the  beginner  experiences  the  skills  as  ‘phony’,  the 
experts  view  their  skills  as  part  of  them. 


Learners  usually  pass 
through  at  least  five  stages  as 
their  skills  improve. 

These  are: 

1.  Beginner 

2.  Advanced  Beginner 

3.  Competency 

4.  Proficiency 

5.  Expert 


Beginners  depend  upon 
structured  guidance  and 
context-free  rules. 


Situational  elements  become 
meaningful  because  of  past 
experiences. 


Beginner 

Beginners  depend  upon  structured  guidance  and  context-free  rules. 
Beginner  level  learners  are  encouraged  to  apply  ‘skills’  as  if  they  were 
appropriate  in  all  circumstances  with  all  people.  For  example,  a peer 
support  beginner  might  be  told  that  when  a friend  makes  an 
emotional  statement  about  a topic  it  is  important  to  respond  to  the 
implied  feelings  of  his  friend.  This  is  a context-free  rule.  You  can 
probably  think  of  a situation  where  this  rule  should  not  be  followed. 
(For  instance  if  you  don’t  have  time  to  listen!)  But  beginners  do  not 
have  experiences  to  help  them  decide  when  or  when  not  to  be  empathic 
so  they  apply  the  rule  ‘be  empathic’  in  a context-free  fashion. 
Beginners  tend  to  evaluate  how  well  they  are  doing  by  judging  how 
well  they  are  applying  the  rules  they  have  learned.  This  makes  it 
difficult  to  be  flexible  in  responding  and  the  beginner  learner  often 
complains  of  sounding  ‘mechanical’  or  ‘unnatural’.  It  is  important  that 
the  trainer  demonstrate  an  understanding  of  the  learner’s  doubts  (be 
empathic)  so  that  the  learner  can  experience  the  effect  of  the  skills 
(empathy)  being  learned  in  an  appropriate  situation.  In  addition  the 
trainer’s  responding  empathically  to  learner’s  concerns  assists  the 
learner  to  feel  respected  and  safe  within  the  learning  group.  If  the 
trainer  responds  this  way  the  possibility  of  learner  co-operation  and 
participation  in  the  learning  process  is  increased.  The  success  of  a 
training  program  depends  very  much  on  learner  involvement  and 
cooperation.  Learners  who  feel  included  at  this  initial  stage  and  who 
begin  to  discriminate  the  skills  to  be  learned  and  who  try  them  out  are 
making  the  transition  to  the  next  stage  of  advanced  beginner. 

Advanced  Beginner 

Advanced  beginners  typically  perform  at  a marginally  acceptable 
level  and  they  have  an  increased  sense  of  confidence.  An  important 
aspect  of  this  stage  of  learning  is  that  the  learner  begins  to  recognize 
meaningful  elements  of  concrete  situations.  Situational  elements 
become  meaningful  because  of  past  experiences  with  similar  elements. 
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The  focus  of  learning  should 
now  be  on  the  ‘contextual 
awareness’  aspect  of  skill. 


The  ‘competent’  learner 
focuses  on  planning. 


For  example,  the  advanced  beginner  recognizes  his  friends  hurt 
feelings  at  being  left  out  of  the  group  not  because  the  friend  says  he 
feels  hurt  but  because  the  learner  has  had  past  experience  with  others 
who  have  had  ‘hurt  feelings’.  The  learner  recognizes  the  elements  that 
make  hurt  feelings  meaningful  in  this  situation.  Although  ‘hurt 
feelings’  could  be  described  to  some  extent  by  articulating  such 
behaviours  as  tone  of  voice,  head  position,  words  used  (these  are 
situational  elements),  this  is  not  how  the  learner  recognizes  it.  The 
advanced  beginner  recognizes  ‘hurt  feelings’  by  perceiving  the 
similarity  of  this  example  of  ‘hurt  feelings’  to  previously  experienced 
examples  of ‘hurt  feelings’. 

Therefore,  at  this  stage  of  skill  acquisition,  the  focus  of  learning  is 
on  the  ‘contextual  awareness’  aspect  of  skill.  Trainers  should 
encourage  learners  to  examine  (although  they  can’t  always  explain) 
concrete  situational  elements  that  are  meaningful  within  the  specific 
situation.  Learners  tend  to  display  a mixture  of  defensiveness  and 
willingness  to  try  at  this  stage  of  learning.  Providing  manageable 
practise  tasks  with  high  encouragement  and  reinforcement  keeps  the 
threat  to  self-esteem  low  and  can  turn  willingness  to  try  into  eagerness 
to  learn. 


Competent 

At  the  competent  level  of  skill  learning,  the  learner  recognizes  a 
need  to  organize  the  information  that  is  being  given  by  their  peer  in  a 
discussion.  Based  on  his  previous  experiences,  the  learner  is  now 
aware  of  an  overwhelming  number  of  recognizable  context-free  and 
situational  elements.  To  cope  with  this  difficulty  learners  typically 
adopt  some  form  of  hierarchal  decision  making  procedure.  The  learner 
begins  to  see  his  actions  (communication)  in  terms  of  long  range  goals 
or  plans.  This  stage  is  characterized  by  conscious  deliberative 
planning  which  gives  the  learner  a sense  of  mastery  and  confidence. 
The  learner  is  no  longer  preoccupied  with  what  to  say  and  now  has  a 
sense  of  direction  in  the  interaction.  A competent  communicator  has 
learned  that  when  a situation  has  meaningful  elements  because  of  its 
similarity  to  previously  experienced  situations  then  certain  decisions 
can  be  made  and  certain  actions  taken.  Most  training  programs  aim  at 
helping  learners  reach  this  level  of  skill  acquisition.  Competent 
learners  usually  continue  to  exhibit  a mechanical  quality  in  their  help 
intended  conversations  and  trainers  are  tempted  to  help  refine  their 
skills.  Learners  can  be  assisted  to  make  the  qualitative  leap  from 
competency  to  proficiency  by  the  trainer  encouraging  learners  to  reflect 
on  their  experiences  by  examining  the  decisions  they  made  rather  than 
focussing  on  the  behavioural  part  of  the  skill  In  this  way  learners 
develop  a trust  in  their  judgements  and  decision  making.  Posing 
questions  such  as  ‘how  did  you  decide  what  to  do?’  ‘what  was 
happening  in  the  situation  that  lead  you  to  your  decision?’  helps 
students  recognize  the  judgements  on  which  they  are  basing  their 
decisions. 


Proficient 


Learners  recognize 
similarities  in  present 
situations  to  past 
experiences. 


Experience  is  required  to 
move  from  one  stage  to 
another. 


Experience  includes  an 
ability  to  derive  new  learning 
from  personal  participation 
in  practical  situations. 


With  continued  experience  the  learner  moves  to  the  proficient  stage. 
Learners  now  perceive  situations  as  wholes  rather  than  a set  of 
situational  elements  calling  for  organization.  In  contrast  to  competent 
learners,  proficient  learners  know  what  to  do,  not  because  of  their 
detached  deliberative  problem  solving  but  due  to  their  ability  to 
recognize  similarities  in  the  present  situation  to  a past  experience. 
Proficient  learners  do  not  feel  overwhelmed  by  the  possible  choice  of 
what  response  to  make.  In  fact  they  consider  fewer  options  because 
certain  aspects  of  the  situation  stand  out  as  being  more  or  less 
important.  The  peer  helper  for  example,  recognizes  without 
deliberation  that  her  fellow  student  who  is  despondent  and  withdrawn 
requires  the  professional  help  of  the  school  counsellor.  She  does  not 
consciously  consider  alternatives  but  realizes  intuitively  that  the 
situation  demands  this  action.  Following  this  intuitive  understanding 
the  learner  is  likely  to  engage  in  a more  analytic  problem  solving 
process  in  order  to  decide  how  best  to  get  the  student  to  the  counsellor. 
This  fluctuating  from  intuitive  understanding  to  analytic  problem 
solving  is  characteristic  of  the  proficient  performer. 

This  intuitive  ability  is  not  a mystical  process  but  rather  a ‘product 
of  deep  situational  involvement  and  recognition  of  similarity’. 
(Dreyfus,  1986).  Proficient  performers  experience  their  actions  as 
natural.  Their  communication  style  is  fluid  and  integrated  and  they 
are  not  easily  stymied  by  atypical  situations.  These  learners  are  best 
taught  by  examining  whole  situations  as  they  are  experienced  in 
relation  to  past  experiences.  The  trainer  needs  to  guide  learners  to 
articulate  the  nuances  of  a given  situation  which  directed  their  decision- 
making. The  focus  on  the  behavioural  aspect  of  communication  skill 
which  might  be  helpful  to  the  beginner  is  inappropriate  for  the 
proficient  performer.  Providing  context  free  principles  and  rules  is 
likely  to  frustrate  learners  at  this  stage  and  often  stimulates  them  to 
cite  several  examples  in  which  the  principle  would  be  contradicted. 
Proficient  performers  generally  make  excellent  teachers.  They  have 
intuitive  understanding  combined  with  high  level  problem  solving 
skills. 


Expert 

The  expert’s  performance  is  based  on  intuitive  and  thoroughly 
practiced  understanding.  Experts  do  not  see  problems  in  a detached 
manner  and  then  devise  plans  to  solve  them.  Experts’  skill  is  so  much 
a part  of  them  that  it  is  them.  When  peer  supporters  reach  the  expert 
stage  their  skills  are  so  integrated  that  they  no  longer  separate  being 
a peer  supporter  from  being  themselves.  Experts  often  describe  their 
decision-making  as  ‘I  just  knew  what  to  do’  or  ‘it  felt  right’.  Experts 
don’t  need  to  plan  or  analyze.  They  do  what  normally  works  without 
having  to  think  about  it. 
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Expert 


Proficient 


Competent 


Advanced 

Beginner 


Beginner 


It  may  appear  that  skill  acquisition  is  a naturally  occuring  process. 
This  is  not  the  case.  Experience  is  required  to  move  from  one  stage  to 
another.  Experience  as  it  is  used  here  has  a particular  meaning.  It  is 
not  simply  an  encounter  with  information  or  a situation.  Nor  is  it  the 
mere  passage  of  time.  Encouraging  a learner  to  ‘practise’  performing 
the  skills  will  not  necessarily  improve  their  performance.  Experience 
includes  an  ability  to  derive  new  learning  from  personal  participation 

in  practical  situations.  Experience  ‘ is  the  transformation  of 

expectations  by  means  of  encounters  with  actual  practical  situations.’ 
(Benner,  1982).  Experience,  then,  requires  reflection  by  the  learner  on 
what  actually  occured  compared  to  what  the  learner  expected  to  occur. 
The  relationship  between  experience  and  skill  acquisition  is  presented 
in  the  following  diagram. 


Stage 

Descriptors 

Teaching 

Strategies 

1)  Beginner 

• depends  on  context  free 

• provide  typical 

rules 

situations  for 

• lacks  experience  to  guide 

practise 

behaviour 

• demonstrate 

• evaluates  performance 

understanding  of 

based  on  application  of 

learners  doubts 

learned  rules 

when  expressed 

• complains  of  feeling 

• create  ‘safe’ 

‘awkward’  or  ‘mechanical’ 

learning 

environment 

2)  Advanced 

• performance  marginally 

• encourage 

Beginner 

acceptable 

learners  to 

• have  increased  sense  of 

examine  concrete 

confidence 

situational 

• recognizes  situational 

elements 

elements 

• provide 

• continues  to  follow  rules 

manageable 
practise  tasks 
(challenge  vs 
threat) 

• provide  lots  of 
encouragement 
and 

reinforcement 
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3)  Competent 

• consistently  performs  at 

• encourage 

acceptable  level 

learners  to 

• recognizes  need  to  organize 

reflect  on 

information 

experiences 

• adopts  decision-making 

• focus  on  decision- 

strategy including  conscious 

making  to  help 

deliberate  planning 

students 

• no  longer  preoccupied  with 

recognize 

what  words  to  say 

• increased  sense  of  mastery 
and  confidence 

• retain  ‘mechanical’  quality 
in  their  help-intended 
conversations 

judgements 

4)  Proficient 

• consistently  peforms  at 

• use  case  studies 

more  than  acceptable  level 

to  encourage 

• perceives  situations  as 

reflection  on  past 

‘wholes’ 

experiences  to 

• fluctuates  from  deliberative 

guide  present 

problem  solving  to  intuitive 

understanding 

understanding 

• tease  our 

• communication  style  fluid 

nuances  of 

and  integrated 

situations  which 
guides  their 
decision-making 

5)  Expert 

• performance  based  on 
intuitive  and  thoroughly 
practised  understanding 

• skills  integrated  and 
natural 

• no  longer  plan  or  analyze 

An  approach  to  communication  skills  learning  called  Process 
Oriented  Training  (P.O.T.)  has  been  developed.  This  approach  utilizes 
‘experiences’  as  the  basis  for  learning. 


Process  Oriented  Training 


Process  Oriented  Training 
focuses  on  the  learner  and 
the  needs  of  the  training 
group. 


Teaching  strategies  used  in 
Process  Oriented  Training 
differ  considerably  from 
those  used  in  programs 
which  view  skill  as  a 
behaviour. 


Learners  should  be 
encouraged  to  discover  the 
personal  meaning  of  the 
content. 


Process  Oriented  Training  (P.O.T.)  is  an  experientially  based 
approach  to  communication  skills  learning  which  focuses  on  the 
individual  learner  and  the  needs  of  the  training  group.  The  content  to 
be  learned  is  considered  in  the  context  of  the  meaning  that  is 
attributed  to  it  by  the  learner.  Learning  what  ‘empathy’  is,  for 
example,  is  considered  less  important  than  each  individual  learner 
experiencing  empathy  and  understanding  how  their  use  of  this  skill 
influences  their  conversations  with  others. 

Process  Oriented  Training  has  a similar  goal  to  most  training 
programs.  That  is,  to  have  learners  utilize  the  skills  in  a natural 
integrated  way  in  their  conversations  with  others.  However,  the 
teaching  strategies  used  in  Process  Oriented  Training  differ 
considerably  from  those  used  in  programs  which  view  skill  as  a 
behaviour.  The  unique  experiences,  perceptions,  beliefs  and  needs  of 
the  learner  combined  with  the  aspects  of  skill  create  the  learning 
experiences.  Process  Oriented  Training  accommodates  the  continuous 
interactions  that  occur  between  and  amongst  the  learners  and  trainer. 
The  experiences  emerge  from  this  interaction.  For  example  a P.O.T. 
trainer  would  likely  begin  a session  on  empathy  by  asking  a question 
such  as  ‘what  is  empathy?’  or  ‘what  do  you  think  of  when  I say  we  are 
going  to  learn  to  be  empathic?’  The  trainer  encourages  interaction 
amongst  the  learners  and  supports  the  individual  in  his  examination 
of  the  concept  of  empathy.  Learners  usually  begin  to  realize  that 
individuals  hold  different  perceptions  (an  essential  attitude  if  one 
wants  to  be  empathic)  of  empathy  and  that  there  is  not  a right  or 
wrong  way  to  think.  The  trainer  at  this  point  might  offer  her 
conceptualization.  During  this  discussion  the  trainer  demonstrates  an 
understanding  of  the  learners’  concerns  as  they  are  expressed  and 
creates  opportunities  for  learners  to  experience  empathy.  For 
example,  a learner  might  state  that  ‘he  just  doesn’t  see  how  you  could 
understand  someone  else’s  point  of  view  without  agreeing  with  the 
person’.  Rather  than  offering  an  explanation,  the  trainer  would  view 
this  as  a ‘teachable  moment’  and  would  ask  the  student  to  participate 
in  a role  play  in  which  they  could  examine  this  idea.  After  completing 
the  role  play  the  learners  are  encouraged  to  discuss  their  reactions 
and  perceptions. 

This  example  was  provided  to  demonstrate  that  in  Process  Oriented 
Training  trainers  are  not  so  interested  in  giving  content  as  they  are  in 
assisting  learners  to  discover  the  personal  meaning  of  the  content  to  the 
learner.  This  notion  is  based  on  Combs  (1982)  learning  theory  which 
suggests  that  there  is  more  to  teaching  than  merely  giving 
information. 

We  often  unfortunately  emphasize  the  phase  of  teaching  which 
involves  the  presentation  of  information.  Equally  important  phases  of 
the  teaching-learning  process  are  creating  the  atmosphere  for 
learning  the  aiding  the  discovery  of  personal  meaning.  The  teaching- 
learning process  consists  of  three  phases: 


Teaching  - learning  process 
consists  of  three  phases: 

1.  Creating  the  atmosphere 
for  learning. 

2.  Providing  information  or 
experience. 

3.  Aiding  discovery  of 
meaning. 


1)  Creating  the  atmosphere  for  learning  involves  the  establishing  of 
a relationship  between  the  learner  and  teacher  which  is 
characterized  by  empathy,  respect,  absence  of  threat,  and 
teacher  sensitivity  to  learners’  experiences.  The  basic  intent  in 
this  phase  is  to  create  conditions  which  invite  the  learners’ 
involvement  and  participation.  An  initial  consideration  would  be 
to  accept  students  ‘as  they  are,  where  they  are  and  who  they  are’. 
Combs  has  written: 

Since  learning  is  personal  and  individual  it  must  start  where 
students  are.  People  cannot  go  from  where  they  are  not  only 
from  where  they  are  . . . Failing  to  accept  students  where  they 
are,  many  teachers  eat  their  hearts  out  wishing  students  were 
better,  smarter,  or  more  committed. 

Other  ways  of  providing  for  this  atmosphere  are  to  remove  such 
barriers  to  learning  as  physical  discomforts,  interpersonal 
strains  or  self-imposed  resistances.  In  addition,  by  relating 
information  or  experiences  to  student  need  or  by  adjusting  the 
level  of  difficulty  of  the  task,  teachers  can  create  learning 
experiences  which  are  challenging  without  being  threatening. 
‘People  feel  challenged  when  they  are  confronted  with  problems 
that  interest  them  and  with  which  they  believe  they  have  a 
chance  of  being  successful’.  (Combs,  1982) 

2)  Providing  information  or  experience  is  a traditionally  recognized 
phase  of  teaching-learning  which  involves  such  activities  as 
lectures,  reading,  demonstrations  and  films.  Combs  emphasizes 
that  learning  is  an  active  process  and  has  concluded  that  ‘mere 
listening,  reading  or  watching  is  no  guarantee  that  information 
is  experienced  at  any  significant  level’. 

He  used  the  phrase  ‘unfortunate  assumptions’  to  describe  two 
fairly  common  beliefs  about  learning:  (a)  ‘Because  I taught  it,  it 
was  (or  should  have  been)  learned’,  and  (b)  ‘People  are  not 
learning  unless  they  are  getting  some  new  information’.  These 
ideas  are  considered  unfortunate  because  they  lead  one  to  ignore 
the  observation  that  many  important  learnings  result  from 
deeper  exploration  of  ideas  we  already  have  rather  than 
acquisition  of  new  information.  ‘It  is  the  personal  meaning  of 
ideas  that  determines  whether  or  not  they  are  truly  learned  or 
are  likely  to  affect  behaviour’.  (Combs,  1982) 

3)  Aiding  discovery  of  meaning  involves  teachers  acting  as 
facilitators  to  stimulate  and  encourage  students  to  explore 
personal  meaning.  Discussion  approaches  are  particularly 
valuable  in  aiding  this  process.  Another  consideration  is 
‘harnessing  the  motivation  of  need’  which  involves  helping 
students  find  ways  of  using  current  needs  to  motivate  their 
learning,  expanding  needs  and  acknowledging  that  it  is  the 
students’  ‘need  to  know  that  is  the  most  effective  motivator  of 
learning’. 


Discovery  of  personal  meaning  as  it  relates  to  communication 
skills  training  is  considered  to  consist  of  three  components: 

(a)  the  process  of  comprehending  the  relationship  of  events  to 
self, 

(b)  the  judgement  that  this  relationship  is  relevant  to  a 
perceived  personal  need  or  is  consistent  with  a belief, 

(c)  the  awareness  of  the  feeling  associated  with  the  events. 

The  essence  of  this  process  is  summarized  in  Combs’  statement,  ‘Any 
information  will  affect  a person’s  behaviour  only  in  the  degree  to 
which  he  has  discovered  its  personal  meaning  for  him’  (Combs,  1978). 
Thus,  a person  entering  a skills  training  program  will  gain  the  skills 
in  a way  that  will  make  a difference  in  his  relationships  only  if  he 
perceives  the  relevance  of  such  skills,  judges  them  to  potentially  meet 
an  important  need  and  becomes  aware  of  the  feelings  associated  with 
applications  of  the  skill. 

Essentially,  the  discovery  of  this  personal  meaning  rests  with  the 
individual  learner.  Viewed  from  this  perspective,  the  difficulty  with 
behavioural  approaches  to  skill  training  has  been  that  the  focus  is 
often  on  the  learning  activities  or  behaviours  to  be  learned  not  on  the 
learner  or  process  of  learning.  The  teachers’  task  becomes  that  of 
creating  an  atmosphere  and  providing  exposure  to  the  skills  in  such  a 
way  that  each  learner  is  encouraged  to  discover  personal  meaning. 

Guidelines  have  been  developed  based  on  observations  of  teachers  who 
have  used  this  approach  in  training.  These  guidelines  are  meant  to 
‘guide’  you  and  are  in  no  way  inclusive  of  all  possible  principles 
related  to  process  oriented  training.  Read  them,  think  about  your  own 
style  and  imagine  how  you  can  incorporate  them  into  your  training 


sessions. 
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Training  Guidelines 

1)  Draw  on  the  resources  of  the  group.  Learners  come  to  you  with 
wide  ranging  experiences.  Use  this  resource  by  asking  for 
reactions  to  what  has  been  said  and  for  examples  from  their 
experience. 

2)  Use  a discussion  format  for  sharing  information.  This  approach 
helps  dissipate  the  power  that  is  often  attributed  to  the  ‘teacher’. 

3)  Give  information  as  your  opinion  not  ‘the  truth’.  Encourage 
students  to  state  their  opinions  even  when  they  differ  from  your 
own. 


4)  Consistently  model  the  skills  you  are  trying  to  teach.  This  gives 
learners  the  message  that  you  value  the  skills  and  it  also  allows 
them  to  experience  the  effectiveness  of  the  skills. 

5)  Consider  the  developmental  stage  of  the  learner.  Beginners  need 
structure  and  concrete  examples.  Start  with  these  but  remember 
as  students  skills  improve  they  appreciate  a more  collaborative 
approach  to  learning. 

6)  Look  for  ‘teachable  moments’.  Seize  the  opportunity  to  engage  a 
learner  in  an  experience  rather  than  offering  an  explanation. 

7)  Convey  the  belief  that  the  learner  is  able.  Allow  learners  to 
struggle  with  situations  by  creating  an  atmosphere  in  which 
‘mistakes’  are  encouraged. 

8)  Provide  opportunity  for  concrete  experiences.  Experience  is  the 
key  to  skill  improvement  so  devise  experiences  such  as  role  plays 
or  simulations  with  time  to  reflect  on  these  experiences. 

9)  Skillfulness  is  more  than  behavioural  performance.  R> 

pay  attention  to  the  other  components  of  skill  - contextual 
awareness,  discretionary  decision-making  and  confidence. 

10)  Think  of  yourself  as  a facilitator.  I find  it  helpful  to  make  a 
distinction  between  facilitating  and  teaching.  Teaching  often  is 
linked  to  ‘giving  information’  and  certainly  has  its  place.  As  a 
facilitator  your  role  is  to  engage  learners  in  learning.  I 
personally  experience  this  distinction  as  being  freeing.  I do  not 
like  to  be  responsible  for  other  people’s  learning  and  viewing 
myself  as  a facilitator  shifts  the  responsibility  for  learning  to  the 
learner.  My  responsibility  is  to  provide  experiences  which  will 
encourage  that  process. 
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Week  1 Setting  the  Stage 


Activity  1 

Introduction  to 
Training 

Materials 

An  introduction  to  training 
goals  and  expectations 

None 

Activity  2 

Team  Building 

A team  building  activity 

Masking  Tape 

Activity  3 

Hot  Issues 

A brainstorming  activity  to 
develop  an  inventory  of 
relevant  topics  for  future 
discussion 

None 

Closure: 

'Successful  interpersonal 
relationships  don't  just 
happen  they  are  the 
product  of  intentional 
messages  and  accurate 
interpretations'. 
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Background  for  Coaches 

Peer  Support  involves  engaging  participants  in  experiences  that  provide  opportunities  to 
learn  and  practise  many  skills. 

Training  is  intended  to  not  only  enhance  interpersonal  skills  but  to  understand  and  control 
the  development  of  all  skills. 

These  skills  can  be  transferred  to  many  other  areas  of  development  and  extend  beyond  the 
confines  of  training  sessions. 


Why  Interpersonal  Skills  Interpersonal  skills  are  the  building  blocks  of  positive, 

Training?  helpful  relationships  and  an  integral  part  of  a successful 

lifestyle. 

Training  is  intended  to  remove  blocks  and  build  bridges  to 
better  interpersonal  relationships.  By  drawing  on  the 
personal  experiences  of  participants  to  show  how  their 
relationships  could  be  improved,  training  is  made  more 
personally  meaningful.  Therefore,  it  is  more  likely  that 
skills  developed  in  this  type  of  training  will  be  integrated 
into  everyday  situations. 


The  Role  of  the  Coach  1 To  model  good  interpersonal  skills. 

2 To  provide  feedback  regarding  appropriateness  and 
correctness  of  the  participants  responses. 

3 To  encourage  participation  in  risk  taking,  exploration  and 
discovery. 

4 To  provide  a safe  learning  environment. 

5 To  help  focus  on  skill  development  not  content. 

6 To  communicate  expectations  and  reinforce  expected 
behaviours. 

7 To  accept  learners  at  whatever  level  they  are  at. 

8 To  encourage  reflection. 


31 


Activity  1 


Objective 


Coaching  Tips 

Some  groups  will  have 
handled  these  issues  prior 
to  training. 

The  idea  of  supporting  or 
helping  others  is  an 
attraction  to  Peer  Support 
programs.  Discuss  the 
importance  of  having  good 
interpersonal  skills  in  order 
to  relate  well  in  a helping 
role. 

It  is  important  to  identify 
expected  behaviour. 

Snacks  provide  a friendly 
training  atmosphere. 
Participants  can  take 
responsibility  for  arranging 
this. 


Activity  2 


Objective 


Coaching  Tips 


Encourage  immediate 
response  to  statements 
read. 


Introduction  to  Training 


Identify  the  goals  and  expectations  of  Peer  Support 
training. 


Activity 

□ Have  participants  discuss  how  they  could  use  Peer 
Support  as  a resource  to  learn  interpersonal  skills. 


□ Review  training  goals  and  strategies. 

This  may  be  a good  time  to  deal  with  housekeeping 
issues  such  as: 
length  of  sessions 
dates 

commitment 
snack  breaks 
log  books 


Team  Building 


To  get  to  know  members  of  the  Peer  Support  Team. 


Activity 

□ Prepare  for  the  activity  by  designating  three  areas  of 
the  room  as: 

#7  7 agree ' 

#2  7 disagree ' 

# 3 'I  don't  know' 

□ Read  a statement  and  have  participants  move  to  the 
designated  area  which  best  reflects  their  reaction. 
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Allow  2-3  minutes  for 
exchanges. 


Activity  3 

Objective 


Coaching  Tips 


These  can  be  updated  to 
ensure  continued 
relevance. 

Sample  Hot  Issues: 
'Should  school  dances  be 
open  to  parents?' 

'Should  the  school  have  a 
smoking  room?'. 


□ Ask  each  participant  to  choose  one  other  person  in 
their  area  and  exchange  names  and  the  reasons  for 
their  reaction  to  the  statement. 

□ Repeat  for  as  many  statements  as  you  like. 


Statements 

If  you  think  you  're  free , there 's  no  escape  possible. 

Baba  Ram  Dass 

The  sooner  you  make  your  first  five  thousand  mistakes, 
the  sooner  you  will  be  able  to  correct  them. 

Nicolaides 

No  man  ever  became  great  or  good  except  through  many 
and  great  mistakes. 

William  Gladstone 

Sometimes  it  is  more  important  to  discover  what  one 
cannot  do,  than  what  can  do. 

Lin  Yutang 

Hot  Issues  Inventory 


Identify  issues  that  are  of  interest  to  the  Peer  Support 
Team. 


Activity 

□ Explain  the  significance  of  'Hot  Issues' 

It  increases  the  relevance  and  involvement  of  the 
participants. 

By  drawing  on  problems,  interests  and  aspirations  of 
participants  training  is  more  meaningful  and  can  more 
easily  be  applied  to  everyday  interactions. 

□ Have  participants  brainstorm  a list  of  'Hot  Issues ' to  be 
stored  for  future  sessions.  Some  discussion  should  be 
allowed  to  ensure  high  interest  by  the  group  and  some 
degree  of  selectivity. 


Closure 

Have  participants  interpret  this  quotation: 

'Successful  Interpersonal  Relationships  don't  just  happen  they 
are  the  product  of  intentional  messages  and  accurate 
interpretations. ' 


Week  2 Seif-Coaching 


Activity  1 


Activity  2 


Activity  3 


Self-Coaching: 

Closure: 


Self-Design 

An  introduction  to: 

• self-design 

• beginning  to  apply 
aspects  of  design  to  self- 
development. 


Learning  to  Learn 

An  opportunity  to 
experience  the 
development  of  a new 
skill. 


Thoughtful 

Experience 

A discussion  of  various 
aspects  of  learning 
something  new  and  the 
significance  of  thoughtful 
experiences  in  learning. 


Practice  in  self-coaching 


'Experience  - Once  you 
get  it,  it's  yours  forever'. 


Materials 
Handouts  #1  & 2 


Logs  (1-1  Vi  feet  tall  & 
approximately  twelve  inches  in 
diameter  & evenly  cut) 

Cotton  rope  (each  fifteen  feet 
long).  Two  logs  and  one  rope  for 
each  group  of  6-8 


Handout # 3 


Practice  Plan  Sheets 
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Background  for  Coaches 

Becoming  better  at  anything  requires  experience.  While  most  people  would  agree  with  this 
statement  few  understand  the  nature  of  the  control  one  has  over  their  own  experiences 
and  over  the  development  of  their  own  skills.  This  session  is  about  how  to  improve  skills 
by  being  your  own  coach. 

Before  considering  the  how's  of  self-coaching  it  is  important  to  realize  why  self-coaching 
skills  are  necessary. 

Experiences  are  created  through  the  interaction  of  self  and  environment.  Changing  either 
one  of  these  will  change  the  experience.  Individuals  naturally  strive  to  improve  the  quality 
of  their  experience.  There  are  many  ways  of  doing  this  by  making  changes  to  either  one's 
self  or  to  one's  environment. 

Self-development  involves  developing  two  types  of  skills  - character  skills  and  field  skills. 


CHARACTER  SKILLS 

attitudes  and  behaviours  which  define 
how  we  manage  situations  or  carry  out 
actions.  Sometimes  described  as  our 
personal  style. 

e.g.  determination 
resourcefulness 
friendliness 
confidence 
honesty 
adaptability 
courage 


FIELD  SKILLS 

technical  behaviours  related  to  various 
fields  of  activity 


e.g.  riding  a horse 

painting  a picture 
swimming 

putting  a new  motor  in  a car 
dancing 


A healthy,  happy  life  is  based  on  a collection  of  skills  from  both  areas.  The  characteristics 
of  your  skill  collection  will  have  a major  impact  on  the  quality  of  your  life.  This  includes  not 
just  how  skilled  you  are  in  any  area  but  whether  you  have  the  combination  of  skills  that  are 
right  for  you  and  your  environment.  (Are  you  skilled  in  areas  that  are  really  important  to 
you?  Do  you  have  the  appropriate  skills  to  function  successfully  within  your  environment? 
To  adapt  to  change?) 

Learning  Character  Skills  Character  skills  are  learned  basically  the  same  way  field 

skills  are  learned.  Usually  any  involvement  requires  the  use 
of  both  types  of  skills.  The  learning  of  field  skills  however 
is  usually  more  obvious  than  that  of  character  skills. 
Therefore  it  is  important  to  emphasize  the  skill  focus  when 
character  skills  are  being  learned.  Your  attention  is  on 
yourself!  (Because  there  is  so  much  going  on  inside  of  you 
this  usually  requires  considerable  effort.) 
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When  learning  character  skills  the  field  skills  involved  can 
be  considered  to  be  the  vehicle  (or  the  content)  that 
provides  the  learner  with  an  activity  to  engage  in  while  the 
focus  remains  on  the  character  skill.  For  example,  if  the 
skill  focus  is  courage  (a  character  skill)  the  vehicle  to  learn 
this  may  be  hang  gliding  (a  field  skill).  Learning  potential 
will  increase  if  the  field  skills  or  content  are  relevant  to  the 
learner  and  the  complexity  of  the  activity  suitable  to 
ensure  appropriate  engagement. 


engagement 

engagement 

i/1 

relevance 

complexity 

The  more  relevant  the  content  is  to  the 
learner  the  more  engaged  they  will  be  in 
the  learning. 

The  learner  should  choose  manageable 
pieces  of  a new  skill.  It  is  important  to 
provide  enough  challenge  to  ensure 
engagement  in  the  task  but  not  so  much 
as  to  discourage  or  overwhelm. 

The  range,  intensity  and  duration  of 
skills  used  determine  the  extent  of 
engagement. 

Guidelines  for  Self-  Skills  are  developed  by  use  or  exercise  similar  to  how 

Coaching  muscles  are  developed.  Choosing  physical  exercises  that 

are  too  easy  won't  do  a lot  to  develop  strong  muscles.  In 
fact,  performing  any  activity  that  is  too  easy  won't 
contribute  much  to  skill  development  or  maintenance. 
Activities  need  to  be  challenging.  While  it  is  important  to 
have  the  overall  goal  in  mind,  developing  short  term  goals 
allows  the  learner  to  break  a seemingly  overwhelming  task 
into  manageable  chunks. 

For  example:  It  would  be  dangerous,  unwise  and  probably 
discouraging  to  jump  on  a horse  and  attempt  to  manoeuvre 
it  over  a 5 foot  jump  if  you  have  no  previous  experience. 
Breaking  the  task  down  to  smaller  chunks  over  a longer 
period  of  time  would  allow  you  to  save  your  neck  and 
accomplish  your  goal. 
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Following  are  some  guidelines  that  are  helpful  when 
learning  new  skills  or  further  developing  already  acquired 
skills. 


LEARNING  GUIDELINES 

• Decide  on  your  goal  (What  end  results  are  you  aiming  for?). 

• Develop  a plan  by  finding  out  what  you  have  to  do  and  breaking  larger  tasks  into 
manageable  chunks. 

• Find  someone  who  is  skilled  in  that  area  and  watch  them.  What  works  well  for  them 
may  work  for  you.  Watching  other  learners  is  also  a good  way  to  find  out  not  only 
what  works  but  also  what  doesn't  work. 

• Give  yourself  that  extra  push  often  needed  to  overcome  the  inertia  of  trying 
something  new. 

• Establish  a learning  attitude.  This  means  trying  out  new  behaviours  and  taking  risks. 

• Practise!  This  means  trying  manageable  steps  and  using  the  successes  and  failures 
of  each  try  to  plan  your  next  move. 

• Concentrate  on  your  performance  and  cue  in  to  feedback. 

• Reflect  on  your  experience  to  sort  out  what  worked  well  and  what  needs  a new  plan. 

• As  your  learning  progresses  increase  levels  of  challenge  to  keep  yourself  motivated. 


Activity  1 

Objectives 


Self-Design 

Define  self-design. 

List  key  blocks  to  self-design. 

Identify  three  character  skills  and  the  three  field  skills  you 
would  like  to  develop. 


Coaching  Tips 


Activity 


A design  is  a plan  for  a 
future  product 


Remember  not  to  'judge' 
their  idea  (even  when  they 
may  seem  outrageous  to 
you). 

Encouraging  creativity  will 
increase  willingness  to  risk 
and  share  ideas. 


If  appropriate  share  an 
experience  you've  had 
with  'self-design'. 


□ Introduce  the  term  DESIGN: 

- What  does  it  mean ? 

- Wh  y is  it  important? 

- What  is  important  to  consider  when  designing 
something ? 

□ Ask  participants  to  imagine  what  a holiday  resort  for 
teens  would  be  like. 


□ Take  about  five  minutes  to  discuss  and  record  ideas  on 
board. 

What  was  important  to  consider  when  designing  the 
resort? 

What  steps  in  the  design  process  were  most 
important? 

□ Introduce  the  idea  of  self-design  (designing  yourself  is 
very  much  like  designing  anything). 

□ Distribute  Handouts  # 1 and  It  2 and  have  participants 
complete. 
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Activity  2 


Learning  to  Learn 


Objective 


Identify  the  key  steps  involved  in  developing  new  skills. 


Coaching  Tips 


Activity 


The  key  to  this  activity  is 
to  allow  participants  to 
discover  the  General 
Mastery  Process  by  guided 
reflection. 


□ Set  up  stations. 

Set  fogs  approximately  8 ft  apart.  One  station  for  each 
group  of  6-8  is  sufficient. 


General  Mastery  Process: 

(Ken  Low) 

- Focus  on  what  you 
want  to  learn. 

- Watch  others  for 
examples  and 
inspiration. 

- Check  things  out  in 
advance  (to  find  out 
what  you  have  to  do). 

- Overcome  inertia, 
doubts  and  fears. 

- Commit  yourself  to 
learning. 

- Practise  manageable 
skills. 

- Attend  to  performance, 
detect  and  correct 
deficiencies. 

- Increase  challenge 
levels. 

- Persist. 


□ Select  two  volunteers.  One  volunteer  stands  on  each 
tog.  Each  volunteer  is  given  an  end  of  the  cotton  rope. 
The  object  is  to  pul  I the  other  person  off  the  log  without 
falling  off  yourself. 

□ Re  pea  t the  procedure  un  til  each  pair  ha  ve  had  se  veral 
tries.  It  may  be  necessary  to  set  up  several  stations.  It 
is  important  to  have  observers  and  competitors  at  each 
station. 

□ Gather  participants  into  a large  group  to  reflect  on  their 
experiences. 


Coaching  Tips 


Activity 


Supplementary  Activity 

Contact  your  local  AADAC 
office  for  the  videos 
'Powers  and  Becoming'. 


Reflections 

What  was  easy  about  this  activity ? 

What  was  difficult  about  this  activity? 

Was  there  anything  that  you  tried  to  do  to  adjust  the  level 
of  difficulty? 

How  did  you  get  better  at  this  activity? 


If  time  allows,  discussion 
could  be  broadened  to 
explore  how  practise, 
planning,  watching  others 
and  reflection  can  be  used 
to  develop  various  skills. 

Here  are  some  suggestions 
that  will  help  you  develop 
your  own  reflective 
activities. 

The  activity  should  meet 
the  following  criteria: 

- little  or  no  equipment  is 
necessary. 

- is  an  activity  that  most 
find  difficult  to  do 
initially. 

- can  be  learned  or 
significantly  improved 
upon  with  practise  and 
within  a relatively  short 
period  of  time. 

- learning  process 
involved  is  fairly 
obvious. 

- it  is  fun  to  do. 

What  hints  did  you  get  from  watching  others ? 
How  did  making  mistakes  help  you  improve? 
What  risks  were  involved? 

How  does  this  apply  to  real  life  situations? 

Activity  3 

Thoughtful  Experience 

Objectives 

Identify  blocks  to  learning 

Identify  ways  to  facilitate  the  learning  of  a new  skill. 
Differentiate  between  a character  and  field  skill. 
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Coaching  Tips 


Activity 


Thoughtful  experience 
encourages  the 
development  of 
confidence.  You  can  set 
yourself  up  for  success  by 
carefully  gauging  the 
challenge  presented  by  a 
task.  Breaking  large  or 
difficult  tasks  into 
manageable  blocks 
increases  motivation  and 
chances  for  success. 


□ Write  the  term  'thoughtful  experience ' on  the  board 
and  ask  participants  what  it  means  to  them. 

- choosing  experiences  to  provide  opportunities  for 
learning 

- choosing  experiences  tha  t pro  vides  the  righ  t amoun  t 
of  challenge 


□ Distribute  Handout  # 3 


There  are  no  'right' 
answers  to  these 
questions  - just  opinions. 
Sharing  your  opinion  can 
prompt  learners  to  think 
clearly  about  their 
opinions. 

You  will  have  to  define 
field  and  character  skills. 


□ Discuss. 

What  roles  does  challenge  play  in  learning  something 
new? 

What  are  the  blocks  to  learning  something  new? 

What  can  you  do  to  initially  get  involved  in  something 
new? 

Why  are  character  skills  sometimes  more  difficult  to 
learn  than  field  skills? 

How  could  the  learning  techniques  in  log  jousting  be 
applied  to  learning  character  skills? 
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Coaching  Tips 


Activity 


Materials 

Practise  Plan 


This  is  a good  time  to 
discuss  the  importance  of 
commitment  to  Self- 
Coaching  and  the  use  of 
Practise  Plan  sheets. 

Lecturing  the  participants 
about  the  importance  of 
completing  their  Practise 
Plan  may  not  ensure  that 
they  will  complete  it.  Being 
sure  to  spend  time  on  it  the 
next  session  will  show 
them  that  it  is  important. 


Obtain  a copy  of  the 
'Experience'  poster  from 
your  local  AADAC  office. 


Self-Coaching 

From  the  Self-Design  Checklist  completed  in  Activity  1 
have  participants  choose  one  skill  to  focus  on  for  the  next 
week.  Make  sure  they  are  committed  to  the  task  and 
aware  that  the  next  session  will  begin  with  a discussion  of 
their  experience.  Have  them  complete  the  Practise  Plan  to 
ensure  commitment.  Handout  #9 


Closure 

□ Have  participants  discuss  the  meaning  of  the  following: 
' Experience  - Once  you  get  it f it's  yours  forever' 
or 

'Practise  does  not  make  perfect , 

Perfect  practise  makes  perfect'. 


Handout  #1 


Self-Design 


Most  of  us  have  a picture  of  the  person  that  we'd  like  to  be.  But  we  often  feel  it  is  futile  to 
pursue  this  'dream'  so  it  remains  'wishful  thinking'.  This  doesn't  have  to  be  the  case. 
What  most  people  don't  realize  is  that  they  can  have  a lot  of  control  over  what  they 
become.  What  I'm  talking  about  is  getting  involved  in  designing  yourself. 


The  Basics  for  Designing  Yourself 

1 ) Decide  what  you'd  like  to  learn  or  get  better  at.  Identify  the  field  and  character  skills 
involved.  Choose  one  skill  at  a time  to  focus  on. 

2)  Break  large  tasks  into  manageable  parts.  But,  maintain  challenge.  If  things  are  to  easy 
you'll  soon  lose  interest. 

3)  Be  on  the  look-out  for  someone  who  has  the  skills  (attributes)  you're  interested  in. 
Watching  others  is  a great  way  to  learn. 

4)  Practising  and  reflecting  on  your  experience  is  the  key  to  getting  better  at  anything. 
Make  sure  you  have  adequate  time  and  energy  for  these  tasks. 


Blocks  to  Designing  Yourself 

• not  trying 

• fear  of  making  mistakes 

• waiting  for  (passing  of  time)  to  make  you  better  at  something 

• choosing  goals  that  are  unrealistic  or  overwhelming 

• not  soliciting/maintaining  adequate  support 

• failing  to  recognize  the  resources  available 

• not  having  the  skills  you  need 

• not  knowing  how  to  learn  new  skills 

/ 


/ 


Handout  #2 


/ Self-Design  Check  List 


Designing  yourself  is  like  designing  anything.  First  you  have  to  decide  what  you  want  the 
end  result  to  be  and  what  needs  to  be  done  to  get  there.  Check  the  skills  listed  below  to 
indicate  which  ones  you'd  like  to  develop. 


/ 

♦ 


Character  Skills 

Field  Skills 

(personal  skills) 

(action  skills,  activity  skills) 

(how  you  work) 

(how  you  make  things  work) 

Initiative 

Dancing 

Curiosity 

Skiing 

Persistence 

Writing 

Confidence 

Riding 

Friendliness 

Painting  

Courage 

Public  Speaking 

Understanding 

Pottery 

Kindness 

Carpentry 

Thoughtfulness 

Motor  Mechanics 

Endurance 

Computer 

Creativity 

Acting 

Resourcefulness 

Dancing 

Sensitivity 

Driving  A Car 

Determination 

Managing  Money 

Adaptability 

Swimminq 

Enthusiasm 

ZJ 

Reliability 

Cheerfulness 

Practicality 

Loyalty 

Flonesty 

Add  your  own  ideas: 

Add  your  own  ideas: 

/ 


Handout  #3 


Self-Coaching  Tips 


Knowing  some  fairly  basic  rules  to  learning  can  help  you  get  better  at  some  skills  and  also 

learn  new  ones.  Following  are  some  tips  that  will  help  you  be  your  own  coach: 

1 ) Learning  should  be  fun.  When  you  make  mistakes  - learn  what  you  can  from  them  by 
reflecting  and  try  again.  And  remember  learning  anything  new  takes  practise. 

2)  Practise  makes  perfect!  Trying  something  new  usually  feels  uncomfortable.  Thoughtful 
practise  is  a good  way  to  get  better  - this  means  trying,  thinking  about  what  worked 
for  you,  what  didn't  and  trying  again. 

3)  Watching  others  is  a good  way  to  learn.  There  is  always  someone  better  at  almost 
everything.  Find  someone  who  is  good  at  the  skill  you  want  to  improve  on.  Watch  what 
works  for  them,  think  about  how  this  would  work  for  you  and  try  it. 

4)  Success  is  a good  motivator.  Be  reasonable  when  you  attempt  something  new.  Too  big 
a step  may  be  too  overwhelming  and  discouraging.  Too  little  a step  may  not  provide 
enough  challenge. 

5)  Plan  your  moves  and  consider  all  the  opportunities  and  risks  involved.  Get  some 
information  about  how  difficult  the  task  will  be  to  learn.  Next,  break  the  task  into 
manageable  chunks.  When  these  smaller  chunks  are  learned,  put  it  all  together. 

6)  Once  you've  tried  something  take  time  to  think  about  how  you  could  improve  and  then 
try  again. 

7)  Friends  are  a good  source  of  information.  They  may  be  willing  to  share  tips  that  worked 
for  them  and  are  also  a good  source  of  feedback  and  support. 


/ 


Week  3 Values,  Beliefs  and  Attitudes 


Activity  1 

Understanding  the 

Self-Awareness 

Model 

Materials 

An  introduction  to  a self 
awareness  model  through 
discussion 

None 

Activity  2 

Values  and  Their 
Relationship  to 
Behaviour 

Identifying  values  and 
learning  how  values  are 
evidenced  by  our 
behaviour. 

Paper 

Pencil 

Activity  3 

Values  are  Related 
to  Beliefs  and 
Attitudes 

Becoming  aware  of  the 
relationship  between 
beliefs,  values  and 
attitudes  by  completing 
unfinished  sentences  and 
discussing  them. 

Handout #4 

Activity  4 

Different  Strokes 
for  Different  Folks 

A story  that  highlights  that 
each  of  us  hold  different 
values  and  that  our  values 
often  conflict  with  each 
other. 

Story  of  Vanessa  and  Michael 
(P-  63) 
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Self-Coaching: 


Monitoring  behaviour  that 
reflects  our  values 


Closure: 


A story  that  highlights 
what  you  believe  as 
important. 


'Values  Speak  Louder  Than 
Words' (p.  65) 


Background  for  Coaches 

We  have  been  communicating  with  others  all  of  our  lives  and  by  now  we  have  developed  a 
particular  way  of  interacting.  Each  of  us  has  our  own  unique  way  of  relating  to  others  that 
can  be  thought  of  as  our  'interpersonal  style'.  Our  style  of  relating  has  three  essential 
elements  - our  thoughts,  feelings  and  actions.  There  is  a tendency  to  consider  only  the 
action  component  as  being  'behaviour';  however,  the  way  it  is  defined  here  behaviour 
always  includes  the  three  components  of  feeling,  thinking  and  acting.  Our  behaviour,  that 
is  how  we  think,  feel  and  act,  at  any  given  moment,  is  determined  by  the  beliefs,  values 
and  attitudes  that  we  hold. 

A belief  is  something  we  hold  as  true.  It  is  a conviction.  Beliefs  are  subjective  and  are 
based  on  our  perceptions.  Whether  something  is  true  or  not  is  irrelevant.  The  fact  that  we 
believe  it,  makes  it  true  for  us. 


Again,  the  'reality'  or  'truth'  is  unimportant.  The  fact  that  we  hold  these  beliefs  will 
influence  how  we  relate  to  others. 

Values  refer  to  those  ideas , objects , persons  that  we  consider  to  be  important  or 
worthwhile.  Values  indicate  what  is  desirable  or  undesirable  and  therefore  they  define  the 
parameters  of  our  behaviour. 


Some  examples  of  beliefs  are: 


'Driving  a car  is  safer  than  flying  in  an  airplane.' 
'Boys  are  more  aggressive  than  girls.' 

'Girls  are  more  passive  than  boys.' 


Some  examples  of  values  are: 


'Going  steady  is  better  than  playing  the  field.' 

'Being  a good  listener  is  more  important  than  talking.' 
'It's  important  to  have  good  friends.' 
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Although  our  values  are  relatively  stable  over  time,  we  are  constantly  faced  with  making 
decisions  that  require  us  to  priorize  them.  That  is  our  values  often  conflict  with  one 
another  and  we  are  forced  to  choose  the  one  we  value  higher  at  a given  moment.  For 
example,  we  may  hold  the  value  that  time  spent  alone  is  important  and  then  a friend 
phones  and  says  that  she/he  really  needs  company.  We  make  a decision  about  how  to 
spend  our  time  based  on  the  value  that  we  hold  as  more  important  at  that  moment.  Do  you 
spend  time  alone  or  with  your  friend?  Which  ever  we  do  it  is  a reflection  of  our  values. 

An  attitude  is  a state  of  mind  which  tends  to  evaluate  a person , thing  or  idea  favourable  or 
unfavourable.  How  we  evaluate  is  a direct  result  of  what  we  value  and  the  beliefs  we  hold. 
For  example,  if  we  value  relationships  and  we  believe  that  having  close  friends  makes  the 
world  a better  place  to  live  in,  then  we  will  probably  have  a positive  attitude  about  meeting 
new  people.  On  the  other  hand  if  we  value  being  alone  and  believe  that  solitude  enhances 
personal  growth  we  will  probably  not  have  a positive  attitude  about  going  to  a party  when 
we  know  few  people. 


Some  examples  of  attitudes  are: 

people  should/shouldn't  get  married 
people  should/shouldn't  have  kids 
marijuana  should/shouldn't  be  legalized 


Our  attitudes  are  the  evaluations  we  make  based  on  our  values  and  beliefs.  Let's  look  now 
at  the  relationship  between  values,  beliefs  and  attitudes. 


RELATIONSHIP  BETWEEN  ATTITUDES,  BELIEFS,  AND  VALUES. 


ATTITUDE: 

Positive  re:  Independent 
Negative  towards  people  who  are 
dependent. 

BELIEF: 

people  who  are 

people  who  try  to  control 

people  who  are 

independent  are 

others  are  insecure 

independent  are 

more  self  assured 

strong 

♦ 


'It's  important  to 
be  independent?. 


VALUE: 


52 


Beliefs,  values  and  attitudes  are  learned  - we  are  not  born  with  them.  We  learn  our  values, 
beliefs  and  attitudes  from  the  experiences  we  have  with  significant  people  in  our  lives. 
Being  learned,  our  beliefs,  values  and  attitudes  are  manifested  in  our  style  of  relating  to 
others.  In  other  words  what  we  think,  feel  and  how  we  act  is  a reflection  of  our  beliefs, 
values  and  attitudes.  This  can  be  represented  by  the  following  diagram. 


Being  aware  of  our  beliefs,  values  and  attitudes  and  how  these  affect  our  behaviour  gives 
us  the  freedom  to  choose  to  continue  relating  the  same  way  or  to  relate  differently.  Since 
values,  beliefs  and  attitudes  are  learned  they  can  also  be  unlearned  and  changed.  Now  that 
we  have  an  understanding  of  beliefs,  values  and  attitudes,  let's  look  at  how  these  impact 
on  our  interpersonal  style. 

Going  back  to  the  example  of  valuing  independence,  consider  how  your  value,  attitude  and 
belief  will  influence  how  you  believe.  One  possible  outcome  is  illustrated  below. 


Interpersonal  style: 


Attitudes 

Beliefs 

Values 


thoughts 

feelings 

actions 


BEHAVIOUR 


Thought: 

You're  strong 
You're  confident 

Feeling:  Action: 

Mike  you  1 spend  time  with  you 

1 care  about  you  1 make  plans  to  do 

things  with  you 

ATTITUDE 

POSITIVE  towards  people 
who  are  independent. 

NEGATIVE  towards  people 
who  are  dependent. 

BELIEF 

People  who  are  independent 
are  more  self  assured. 

People  who  try  to  control 
others  are  insecure. 

People  who  are  independent 
are  strong 

VALUES 


It's  important  to  be  independent. 


Learning  to  read  our  behaviour  backwards,  that  is,  understanding  what  beliefs,  values  and 
attitudes  motivate  certain  behaviours  can  help  us  to  be  self-aware.  Engaging  in  this 
process  of  self-awareness  enables  us  to  be  more  in  control  of  how  we  choose  to  behave. 


Activity  1 

Objectives 


Coaching  Tips 


Understanding  the  Self-Awareness  Model 


Define  beliefs,  values  and  attitudes. 

Know  how  beliefs,  values  and  attitudes  are  related  to 
behaviour  (Interpersonal  Style). 

Explain  why  it  is  important  to  be  aware  of  our  beliefs, 
values,  and  attitudes. 


Activity 


□ Debrief  last  week's  Self-Coaching  activity. 

Did  the  skill  you  selected  improve  over  the  past  week? 
What  did  you  do  to  improve? 

What  could  you  have  done  differently? 

□ Participants  discuss  values , beliefs , attitudes  and 
behaviours  and  come  to  a shared  understanding  of 
these  terms. 

□ Draw  the  self  awareness  model  on  a flip  chart. 


SELF-A  WARENESS  MODEL 


Interpersonal  Style  (behaviour): 


attitudes 

beliefs 

values 


thoughts 

feelings 

actions 


• Define  each  of  the  terms  - beliefs , values , attitudes. 
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Coaching  Tips 

Encourage  discussion  by 
giving  your  own  examples 
of  some  of  your  beliefs. 

Correct  misinterpretation 
of  a belief  statement  by 
encouraging  the  group  to 
react  to  statements.  For 
example  when  someone 
makes  a statement  which 
is  not  a belief  statement 
ask  the  group  Ms  this  a 
belief  statement?'  Try  to 
tease  out  the  belief  that  is 
hidden  in  the  statement  by 
helping  the  participants 
rephrase  it. 

Sometimes  it's  difficult  to 
decide  if  a statement  is  a 
belief  or  value  - the 
important  idea  here  is  that 
we  begin  to  try  to 
distinguish  between  them 
so  that  we  can  be  aware  of 
the  impact  of  beliefs  and 
values  on  our  behaviour. 

Encourage  lots  of 
examples  about  different 
issues.  For  example  you 
might  say: 

'What  values  do  you  have: 

. . . about  families? 

. . . about  learning? 

. . . about  sports? 

. . . about  friends? 

Check  participants 
understanding  of 
behaviour  as  including 
three  components  - 
thinking,  feeling,  and 
acting. 


Activity 

□ Ask  participants  to  give  examples  of  a belief  they  ha  ve 
about  school. 

For  example: 

'School  is  boring ' 

'School is  fun' 

'School is  hard  work' 

Remind  them  that  a 'belief  is  something  we  hold  as  true'. 


□ Follow  the  same  format  of  giving  examples  and 
discussing  them  for  values  and  beliefs. 

Remind  participants  that: 

'a  value  is  something  that  you  hold  as  important  or  useful' 

'an  attitude  is  an  evaluation  of  something  as  favourable  or 
unfavourable' 


□ Focus  no w on  the  in terpersonal  style  of  the  model  b y 
describing  how  our  beliefs , values  and  attitudes  show 
up  in  our  thinking , feeling  and  actions. 


Give  examples  of  how 
belief,  values  and  attitudes 
are  evidenced  in  your 
behaviour.  For  example 
being  punctual  might  be  a 
value  for  you.  This  might 
be  evidenced  in  your 
behaviour  by  always  being 
on  time. 


Activity  2 


Objectives 


Coaching  Tips 

Give  examples  to  get  them 
started  e.g.  being  on  time, 
fairness,  honesty,  etc. 

Wait  until  all  participants 
have  three  values  written 
down. 
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□ Ask  participants  to  give  examples  of  their  behaviour 
that  are  related  to  the  example  belief value  and 
attitude  statements  they  have  made. 


Reflections 

How  do  our  beliefs , values  and  attitudes  affect  our 
behaviour ? 

Why  is  it  important  to  be  aware  of  what  our  beliefs , values 
and  attitudes  are ? 


Values  and  their  Relationship  to  Behaviour 


Identify  three  values 

Know  the  relationship  between  values  and  behaviour. 


Activity 

□ Ask  participants  to  write  down  on  the  left  hand  side  of 
their  page  three  values  they  have. 


□ Ask  participants  to  write  down  beside  each  value , one 
way  in  which  their  behaviour  shows  that  they  hold  this 
value. 

For  example,  you  might  say  you  value  fairness  and  that 
this  shows  in  your  behaviour  by  making  sure  everyone 
gets  a turn  when  you're  playing  a game. 
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Reflections 

What  different  values  were  chosen ? 

How  does  our  behaviour  reflect  our  beliefs , values, 
attitudes? 

Because  certain  things  are  important  to  us  we  pay 
attention  to  these  things  and  act  based  on  what  we  think 
is  true  and  important. 

Activity  3 

Values  are  Related  to  Beliefs  and  Attitudes 

Objectives 

Identify  values,  beliefs  and  attitudes  held. 
Explain  the  relationship  between  these. 

Coaching  Tips 

Activity 

» f Handout  #4 

/ Sentence  Completion 
Exercise 

♦ 

Z~‘~  / 

♦ zzzzi 

/ 

/ 

/ 

/ • / 

□ Distribute  Handout  #4 

□ Ask  participants  to  complete  the  unfinished  sentences. 
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Encourage  participants  to 
put  down  their  first 
reaction  to  the  situations. 

□ Have  the  participants  pair  up  with  a partner  and  help 
each  other  identify  one  value,  belief,  and  attitude 
statement  for  each  of  the  completed  sentences. 

Reflections 

Encourage  participants  to 
share  lots  of  examples. 

If  a participant  incorrectly 
offers  an  example  which 
does  not  fit  the  definition- 
encourage  participant  to 
explore  and  probe  to  find  a 
more  accurate  fit  between 
example  and  definition. 

What  values,  attitudes  and  beliefs  are  reflected  in  the 
com  pie  ted  st a temen  ts  ? 

How  are  beliefs  and  values  related? 

How  are  beliefs  and  values  related  to  attitudes? 

Activity  4 

We  All  Have  Different  Values,  Beliefs  and 
Attitudes 

Objectives 

Identify  values  different  to  those  of  other  group  members. 

Identify  how  this  affects  the  way  you  judge  others  by  their 
own  values. 

Identify  that  their  values  often  conflict  and  that  they  make 
choices  depending  on  the  value  that  seems  more 
important  at  the  time. 

Coaching  Tips 

Activity 

Encourage  participants  to 
get  involved  by  making  the 
exercise  fun  and  funny. 

□ Tell  the  participants  that  you  are  going  to  read  them  a 
story  involving  five  people.  Write  the  names  of  the 
characters  on  a flip  chart  or  blackboard.  Tell  the 
participants  it  will  be  their  job  to  rate  each  of  the 
characters  in  the  story  from  the  one  they  find  the  least 
objectionable  to  the  one  they  think  is  the  most 
objectionable. 

□ Read  the  story  of  Michael  and  Vanessa  to  the  group. 
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Coaching  Tips 

Students  may  ask  if  they 
can  rate  two  characters  at 
the  same  rating.  Do  not 
allow  this.  Each  character 
must  be  rated  separately. 
This  highlights  how  we 
priorize  our  decisions 
based  on  our  values. 

Be  sure  all  participants 
have  completed  the  rating 
before  moving  on.  Some 
participants  may  have 
difficulty  making  these 
types  of  decisions. 
Encourage  their 
participation  by  reminding 
them  that  this  is  'just  an 
exercise'. 


Encourage  participants  to 
be  tolerant  of  different 
values  by  demonstrating 
acceptance  of  each 
persons  response. 


Activity 

□ Ask  the  participants  on  their  own  to  rate  each  of  the 
characters  in  the  story.  Instruct  them  to  place  a '1 ' 
beside  the  person  they  find  least  objectionable,  a '2' 
beside  the  next  one  and  so  on  for  each  character. 


□ After  the  participants  have  made  their  own  ratings 
have  them  get  together  (3-4)  and  share  their  ratings 
and  reactions  with  each  other. 


Reflections 

What  did  you  learn  about  which  values  are  more  important 
to  you? 

Did  you  find  yourself  judging  others  when  their  values 
were  different  than  your ? 


Self -Coaching 

□ Ha  ve  participants  monitor  their  be  ha  viour  o ver  the  next 
week.  Instruct  participants  to  write  down  three  values , 
attitudes  or  beliefs  that  were  evidenced  in  their 
behaviour. 

Closure 

□ Read  the  story  of  A.  Combs 

' Values  Speak  Louder  Than  Words'. 


Handout  #4 


/ 

♦ 


/ 

Sentence  Completion 
Exercise 

1)  When  people  expect  a lot  from  me,  I 

2)  I get  angry  when 

3)  I know  that  my  best  friend  will  always 

4)  Strong  independent  people 

5)  When  I am  hurt,  I 

6)  One  of  the  hardest  things  for  me  to  do  is 

7)  The  thing  I enjoy  doing  the  most  is 

8)  Something  special  about  me  is 


/ 


/ 


The  Story  of  Vanessa  and  Michael 


Once  upon  a time  there  was  a beautiful  girl  named  Vanessa  who  was  in  love  with  a boy 
named  Michael.  Michael,  however,  lived  30  miles  away  and  Vanessa  wanted  desperately 
to  see  him.  Unfortunately  she  had  no  way  of  getting  to  him.  She  asked  a friend,  Frank,  if  he 
would  take  her  on  his  motorcycle.  Frank  agreed  to  take  her  if  first  she  would  steal  a bottle 
of  rum  for  him  from  her  parents  liquor  cabinet.  Vanessa  refused  and  set  off  to  find  Larry, 
her  friend  with  a car. 

When  Vanessa  asked  Larry  to  drive  her  to  see  Michael  he  replied  that  he  didn't  want  to  be 
involved  and  that  he  really  was  too  busy.  Vanessa  felt  desperate  so  she  returned  to  Frank 
and  agreed  to  his  plan.  Frank  then  kept  his  word  and  drove  Vanessa  to  Michael. 

When  Vanessa  told  Michael  what  she  had  to  do  he  was  disgusted  with  her  and  said  he 
never  wanted  to  see  her  again. 

Vanessa,  upset  and  angry,  went  to  Simon  and  told  him  all  that  had  happened.  Simon, 
feeling  compassion  for  Vanessa,  told  her  that  he  would  help  her  get  even  with  Michael. 
They  found  Michael  and  Simon  beat  him  up  while  Vanessa  stood  by  watching. 


The  End 


Adapted  from  Simon  & Howe  & Kirschenbaum  (1972).  Values  Clarification 


/ 


Values  Speak  Louder  Than  Words 


In  a school  in  the  outskirts  of  Atlanta  there  was  a young  woman  teaching  the  first  grade 
who  was  a very  beautiful  girl  with  a beautiful  head  of  blonde  hair,  which  she  was 
accustomed  to  wearing  in  a pony  tail  that  hung  down  to  the  middle  of  her  back.  The  first 
few  days  of  the  school  year  she  wore  her  hair  this  way.  Then  on  Thursday,  she  decided 
she  wanted  to  do  it  differently,  so  she  did  it  all  up  in  a bun  on  the  top  of  her  head.  One  of 
the  little  boys  in  her  class  looked  into  her  room  and  he  didn't  recognize  his  teacher,  you 
know  that  sometimes  happens  when  a woman  changes  her  hairdo,  because  she  doesn't 
look  like  the  same  person.  So  here  he  was,  lost  and  the  bell  rang  and  school  started  and  he 
didn't  know  where  to  go.  Along  came  the  supervisor  and  found  this  little  boy  in  the  hall 
crying  and  she  said  to  him  'What  is  the  trouble?'  and  he  said  'I  can't  find  my  teacher'.  So 
she  said  'What  is  your  teacher's  name?'  and  he  didn't  know,  so  she  said  'What  room  are 
you  in'  and  he  didn't  know  that  either.  He  had  looked  in  there  and  it  was  the  wrong  place. 
So  she  said  'What  grade  are  you  in?'  and  by  this  time  he  was  crying  so  hard  he  couldn't  tell 
her  that  either.  So  she  said  'Well,  come  on.  Let's  see  if  we  can  find  her'  and  they  started 
down  the  hall  opening  one  door  after  another  without  much  luck.  Finally  they  came  to  the 
room  where  this  young  woman  was  teaching  and  she  opened  the  door  and  she  saw  the 
supervisor  and  the  little  boy  and  she  said  'Why  Joe,  it  is  so  good  to  see  you.  We  have  been 
wondering  where  you  were.  Come  on  in.  We  have  missed  you  so'.  And  the  little  boy  pulled 
out  of  the  supervisor's  hand  and  threw  himself  into  the  teacher's  arms.  She  gave  him  a 
hug  and  patted  him  on  the  fanny  and  he  ran  down  to  his  seat.  Now  the  supervisor  was 
telling  me  the  story  and  said  to  me  'You  know,  I said  a prayer  for  this  teacher.  She  knew 
what  was  important.  She  thought  little  boys  were  important!' 

As  the  supervisor  was  telling  me  the  story,  I was  riding  along  in  a car.  We  got  to  playing  a 
game,  you  know.  We  said,  'Well  suppose  she  hadn't  thought  little  boys  were  important.' 
Suppose,  for  instance,  she  thought  supervisors  were  important.  Well  in  that  case  she 
would  have  said,  'Why,  good  morning  Miss  Cheeves,  we  have  been  hoping  you  would 
come  and  see  us,  haven't  we  boys  and  girls?'  Or  she  might  have  thought  that  the 
discipline  was  important.  And  in  that  case  she  would  have  said  'Joe,  you  know  very  well 
when  you  are  late  you  must  go  to  the  office  and  get  a permit,  now  run  right  down'  or  she 
might  have  thought  the  lesson  was  important.  In  that  case  she  would  have  said,  'Joe,  for 
Heavens  sake  where  have  you  been,  get  your  books  and  get  to  work'.  But  she  didn't,  she 
thought  little  boys  were  important,  and  she  behaved  in  terms  of  what  she  believed  was 
important.  So  it  is  with  all  of  us.  We  are  discovering  that  this  is  what  makes  the  difference 
between  the  good  counsellor  and  the  poor  one,  or  the  good  episcopal  priest  and  the  poor 
one.  What  do  you  believe  is  important? 

* Taken  from  a speech  given  by  A.  Combs 


Week  4 Giving  and  Receiving  Feedback 


Activity  1 


Activity  2 


Activity  3 


Self-Coaching: 

Closure: 


Feedback 

Discussion  of  the  role  of 
feedback  in  clear  and 
accurate  communication. 


Feedback  for  Clear 
and  Accurate 
Communication 

Evaluating  statements  to 
determine  the 
effectiveness. 


Feedback  for 
Learning 

A look  at  the  use  of 
feedback  as  a self- 
coaching tool. 


Assessing  feedback  skills. 


Feedback  is  given  about 
training  session. 


Materials 

None. 


Handout #5 


Handout # 6 


Handout # 7 
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Background  for  Coaches 


How  someone 

receiving 

giving 

How  you 

perceives 

perceive 

your  actions 

^►feedback  ■ 

someone's  actions 

Feedback  is  important  because  it: 

1 Provides  information  for  learning  and  self-coaching. 

2 Provides  opportunities  to  clarify  misinterpreted  behaviour. 

THE  FEEDBACK  LOOP 

You  know  only  one  side  of  a message.  If  you  are  giving  the  message  you  know  your 
intention.  Your  ability  to  communicate  this  intention  clearly  and  accurately  will  influence 
how  it  is  received.  If  you  are  receiving  the  message  you  know  only  the  behaviour  observed 
(facial  expression,  emotion,  choice  of  words,  etc.)  Your  ability  to  interpret  this  behaviour 
will  influence  the  messages  provided. 


knows 

INTENTION  BEHAVIOUR  ■►INTERPRETATION 

only  sees 

intentions 

• ® 

# -►FEEDBACK  W 

behaviour 

doesn't 

if  11 

doesn't 

know 

see 

interpretation 

intention 

Feedback  is  useful  to  learners  because  it  provides  an  opportunity  to  gauge  how  closely  the 
fit  is  between  their  intentions  and  the  perceptions  of  their  actions  by  others.  Once  this  is 
determined  the  learner  must  now  'rethink'  the  strategy  and  try  again.  Helping  the  learner 
explore  alternatives  at  this  point  is  more  helpful  than  simply  giving  advice. 


RULES  FOR  GIVING  FEEDBACK 

RULES  FOR  RECEIVING  FEEDBACK 

Describe  the  behaviour  not  the  person 
e.g.  'You  were  late  three  times  last 
week'. 

Clarify  to  ensure  you  'got  the  message'. 

Accurately  describe  perception  using  '1' 
statement,  eg.  '1  get  uptight  when 
you're  late'. 

Try  to  remain  nondefensive. 

Encourage  clarification. 

Adjust  behaviour  and  try  again. 

You  may  have  to  gather  new 
information,  watch  others  and  explore 
various  alternatives  before  deciding 
what  adjustments  are  appropriate. 
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Activity  1 

Feedback 

Objective 

Explain  the  importance  of  feedback. 

Coaching  Tips 

Activity 

We  interpret  new 
experiences  based  on  past 
experiences. 

More  perception  checking. 

□ Write  the  following  quotation  on  the  board  and  ask 
participants  what  it  means  to  them. 

'We  do  not  see  things  as  they  are  we  see  things  as 
we  are' 

Author  Unknown 

What  can  we  do  to  more  closely  'see  things  as 
they  are'? 

If  you  have  had  a 
meaningful  experience  in 
which  you  received 
feedback  share  this  once 
some  of  the  learners  have 
shared  their  experiences 

□ Introduce  the  term  - feedback , and  discuss  it's 
meaning. 

Why  is  feedback  important? 

It  provides  information  for  learning. 

It  provides  opportunities  to  clarify. 

When  have  you  received  feedback  you  appreceiated? 

What  kind  of  feedback  don 't  you  appreciate? 

□ Write  the  guidelines  for  giving  and  receiving  feedback 
on  the  board  and  give  examples  where  necessary. 

Activity  2 


Feedback  for  Clear  and  Accurate 
Communication 


Objective 

Determine  if  feedback  is  appropriate  or  inappropriate  in 
given  situations. 

Coaching  Tips 

Activity 

. / Handout  #5 

/ Feedback  for  Clear  and 
Accurate 

Communication  f 

knows  INTENTIONS  INTERPRETATIONS  onlysoe  . 

+ ISL  ^ BEH,"'l0uflS  * E 

INTENTIONS  BEHAVIOURS  — INTERPRETATIONS 

/ -fEEDBACK  ^ 

/ 

/ 

7 • / 

□ Distribute  Handout  #5  and  have  participants  read  and 
complete. 

Encourage  learners  to 
share  their  opinions  of  the 
effectiveness  of  peer's 
responses  by  asking  such 
questions  as  'What  do  you 
think?'  'How  would  you 
react  to  this  feedback?' 
This  encourages  learners 
to  develop  sound 
judgement  about  the 
decisions  they  make. 

□ Discuss  each  response  to  determine  effectiveness. 

What  is  a common  mistake  illustrated? 

What  changes  would  make  this  statement  effective? 

Encourage  participants  to 
speak  from  a personal 
perspective.  For  example 
to  say  '1  find  it  hard'  or  '1 
worry  about  . . 

Reflections 

What  makes  accepting  feedback  difficult? 

What  makes  giving  feedback  difficult? 

What  role  do  emotions  play  in  giving  and  receiving 
feedback? 
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Activity  3 


Feedback  for  Learning 


Objectives 


Identify  the  benefit  of  observing  oneself  in  social 
situations. 


Coaching  Tips 


Activity 


□ Distribute  Handout  # 6 and  allow  sufficient  time  for 
participants  to  complete. 


Reflections 


You  might  say  what  you 
find  difficult  to  get  the 
group  started.  Share  your 
opinion  of  what  you  might 
do. 


What's  difficult  about  this  technique 

How  could  you  use  this  to  improve  your  social  skills? 
. . . other  skills? 


72 


• f Handout  #7 

/ Rate  Yourself 

/ 

♦ 

/ 

/ 

• 

Self -Coaching 

□ Ask  participants  to  comment  on  their  self-coaching 
activity  from  last  week. 

□ What  values  were  evidenced  in  your  behaviour?  What 
attitudes ? What  beliefs? 

□ Ask  participants  to  try  the  observer  technique  out  three 
times  between  now  and  the  next  training  session. 
Debrief  at  the  next  session. 

□ Distribute  Handout  #7  as  an  optional  activity. 

Statements  can  be  written 
down  first  to  ensure 
originality. 

Closure 

Have  each  participant  give  a feedback  about  this  training 
session 

Handout  #5 


/ 

Feedback  for  Clear  and 

Accurate 

Communication 

Clear  and  accurate  communication  is  important.  It  is  critical  to  good  interpersonal 
relationships  and  to  learning  new  skills.  Unfortunately  the  messages  we  intend  to  send  are 
sometimes  different  from  the  ones  received.  Messages  are  formed  as  intentions  and 
expressed  by  the  sender  as  behaviours.  These  behaviours  are  then  interpreted  by  the 
receiver.  The  skills  of  both  sender  and  receiver  influence  the  accuracy  of  this  exchange. 


knows 

INTENTIONS 

INTERPRETATIONS  only  see 

intentions 

• 

in  behaviour. 

but  doesn't 

BEHAVIOURS 

Wr  doesn't 

know 

¥ 

1 1 see 

interpretation 

intentions 

Feedback  helps  clarify  intentions  so  that  interpretations  are  accurate.  Feedback  is  also  an 
important  learning  tool.  It  provides  valuable  information  to  determine  how  close  you  are  to 
a desired  behaviour.  Feedback  should  be  viewed  as  valuable  information  and  actively 
solicited. 


INTENTIONS 


K 


BEHAVIOURS 

-FEEDBACK 


NTERPRETATIONS 


f 


Feedback  provides  an  opportunity  to  ensure  intentions  and  interpretations  are  consistent. 


/ 


Common  Mistakes 


In  giving  effective  feedback: 

1 Giving  advice. 

2 Describing  person  not  behaviour. 

3 Being  judgemental. 

4 Being  vague  or  indirect 
(e.g.  hinting). 

5 Not  allowing  for  clarification  or 
response. 

6 Waiting  too  long  to  give  feedback. 

7 Stating  your  perceptions  as  fact. 

8 Offering  solutions  instead  of 
exploring  alternatives. 

9 Being  sarcastic  or  condescending. 

10  Making  generalizations. 


In  receiving  feedback  effectively: 

1 1 Making  excuses. 

12  Remaining  silent. 

13  Being  defensive. 

14  Getting  angry. 

15  Discounting  it  as  invalid. 

1 6 Replying  with  an  attack. 


Each  of  the  following  statements  are  followed  by  several  examples  of  receiving  or  giving 
feedback.  Identify  which  responses  you  think  are  ineffective  by  placing  the  number(s)  of 
the  Common  Mistake  in  the  box  provided. 


1 ) Rube  arrives  at  Linda's  - late  again!  (Linda  hates  being  late) 

CD  'You  don't  care  about  anything. 

We've  been  late  for  every  party  this  year'. 

□ 'I'm  upset.  We're  late  again. 

What  can  we  do  to  get  places  on  time?' 

CD  'You're  so  slack!  Next  time  I'm  picking  you  up'. 

2)  Sally,  1 7,  to  her  friend  Susan  'I  just  flunked  my  math  mid-term.  That  pretty  well  blows 
graduation.  I don't  know  why  Mr.  Snell  is  failing  me,  I don't  do  anything  wrong  in 
class'. 

CD  'I  think  you  should  drop  the  course. 

There's  no  way  you  can  make  up  by  the  end  of  June.' 

CD  'Math  is  a bore  anyway. 

Don't  feel  so  bad'. 

CD  'I  noticed  that  you  were  having  problems  in  Math. 

What  do  you  think  will  help?' 
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3)  Mr.  Bell,  the  coach,  to  Tom.  Tve  noticed  Tom,  you've  been  late  for  practise  alot  this 
week  and  Mr.  Morgan  said  your  marks  in  Biology  were  dropping  as  well'. 

EH  'I  have  been  late  a lot.  Biology  isn't  too  bad  although  I had  trouble  in  my  last  test. 
I'm  thinking  of  cutting  back  on  my  hours  at  Safeway.  It's  pretty  hectic  with  so 
much  going  on'. 

EH  'Mr.  Morgan's  a jerk.  He  gives  everyone  a bad  time  and  I've  only  been  a few 
minutes  late'. 

EH  'So  what.  I'm  still  getting  goals,  aren't  I?' 


Handout  #6 


» 


/ Feedback  - For  Learning 


/ 


In  order  to  have  more  control  over  your  life  it  is  important  to  carefully  select  experiences 
and  to  purposefully  learn  from  these  experiences.  In  order  to  do  this,  feedback  is  crucial. 
Feedback  from  others  is  important  as  is  feedback  from  oneself.  Getting  to  know  yourself 
better  provides  you  with  valuable  information  allowing  you  to  have  more  control  over  the 
outcome  of  social  situations  - especially  your  own  actions  in  these  situations. 

One  way  to  get  to  know  yourself  better  is  to  gather  information  about  how  others  respond 
to  your  actions. 

The  Observer  Approach 

Isn't  it  funny  how  easy  it  is  to  see  what  works  for  other  people  or  how  they  really  mess  up? 
It's  much  more  difficult  to  see  youself  this  clearly.  One  way  to  see  yourself  more  clearly  or 
to  see  the  situation  you're  in  more  clearly  is  to  try  the  'Observer  Approach'.  That's  right, 
you  watch  yourself.  Sounds  silly,  but  it  works.  Pretend  you're  someone  else  standing  ten 
feet  away  and  can  observe  and  hear  all  players  clearly. 


What  Does  This  Do  For  You? 

1 ) It  allows  you  to  get  a better  perspective.  You  remove  yourself  from  the  emotions 
and  take  an  objective  view.  This  allows  you  to  better  evaluate  the  situation. 

2)  You  consider  things  from  the  other  person's  point  of  view. 

3)  You  have  a channel  to  plan  your  next  move. 

4)  You  slow  things  down  to  consider  how  your  behaviours  are  affecting  others  by 
observing  their  reactions  instead  of  rushing  into  your  next  move. 

5)  You  expand  your  field  of  vision  and  consider  the  context  of  the  interaction. 


Let's  try  the  observer  approach  and  see  how  it  works. 

Take  five  minutes  to  replay  a recent  situation  that  you  would  have  liked  to  have  handled 
better. 


Debrief  the  observer  (you)  by  asking  yourself  the  following  questions: 
What  really  happened? 

How  did  person  1 feel? 

How  did  person  2 feel? 

What  would  have  worked? 

What  were  the  worst  things  that  could  happen? 


/ 


Good!  You've  got  the  idea.  Try  this  technique  the  next  time  you're  in  a social  situation 
that's  a bit  difficult. 


Handout  #7 


/ Rate  Yourself 


Mastering  the  use  of  feedback  is  a valuable  tool.  Feedback: 

- is  a useful  self-coaching  tool. 

- ensures  consistency  between  intent  and  interpretation  to  clarify  messages. 

- provides  information  helpful  to  monitor  learning. 

- is  important  to  help  assess  how  accurate  your  impressions  are. 

Think  back  to  situations  when  you  were  giving  or  receiving  feedback.  How  did  you 
typically  respond? 


/ 


How  Open  Are  You  To  Feedback? 

Almost  Almost 

Always  Often  Sometimes  Never 


1 ) I promote  feedback  by  being  non-defensive, 
appreciative,  etc. 

2)  I avoid  getting  angry. 

3)  I accept  feedback  gratefully  as  information  to  learn 
from. 

4)  I explore  alternative  actions. 


5)  I express  appreciation.  

6)  I avoid  making  excuses.  

7)  I often  ask  for  feedback.  

8)  If  necessary  I request  further  clarification.  

9)  I avoid  looking  for  hidden  messages.  

10)  I use  feedback  to  plan  my  next  move.  

If  8 or  more  of  your  responses  were  'almost  always'  or  'often'  your  skills  are  in  good  shape.  If  less  than  8 
were  in  these  categories  you  may  want  to  pay  more  attention  to  actively  soliciting,  positively  accepting  and 
thoughtfully  using  feedback. 


/ 


/ 


Week  5 Listening 


Activity  1 

Expressing  and 
Listening:  How  It's 
Done 

Materials 

Demonstrating  effective 
expressing  and  listening 

Rules  for  listening  are 
introduced 

None 

Activity  2 

Listening  - You  Can 
Do  It  Too 

Practising  listening  skills. 

Expresser/Lis  tener 

Role  Cards  (#  10) 

Activity  3 

'Making  It  Happen' 

Goal  setting  is  used  to 
personalize  learning  and  to 
establish  a base  for  self- 
coaching practice. 

Handout # 8 

Self-Coaching: 

Self-coaching  in  listening 

Practise  Plan  Sheet 

Closure: 

As  a result  of  my 
participation  1 am  looking 
forward  to  . . . 
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Background  for  Coaches 

The  goal  of  expressers  is  to  clearly  and  accurately  express  their  feelings  and  to  describe 
the  behaviours  and  circumstances  related  to  these  feelings  in  a non-threatening  manner. 

The  goal  of  the  listener  is  to  demonstrate  acceptance  of  the  expresser  and  an 
understanding  of  the  expresser's  feelings  and  the  behaviours  or  circumstances  related  to 
those  feelings. 


Rules  for  Effective  Expressing  and  Listening 


Rules  For  Expressers 

Rules  For  Listening 

Do 

Do: 

1) 

Acknowledge  it's  your  belief. 

1) 

Put  yourself  in  your  partners 

opinion,  etc. 

shoes. 

2) 

State  your  feelings  using  an  T 

2) 

Show  you  understand  by 

statement. 

identifying  how  your  partner 
feels  and  the  behaviours  and 

circumstances  causing  those 
feelings. 

3) 

Describe  specifically  the 

o 

3) 

Convey  acceptance  of  your 

behaviours  and  circumstances 

o 

partner  non-verbally  by  good 

making  you  feel  that  way. 

attending  behaviours. 
For  example: 

4) 

Be  specific  regarding 
expected  behaviour. 

- maintain  eye  contact. 

- maintain  open,  relaxed 

5) 

Show  empathy  if  possible. 

posture. 

- lean  forward  (if  seated). 

Do  Note: 

Do  Not: 

D 

Generalize. 

1) 

Make  judgements,  state 

2) 

Make  judgements. 

opinions,  etc. 

Note  For  Clarification: 

Statements  made  by  expressers  are  referred  to  as  expressions. 
Statements  made  by  listeners  are  referred  to  as  responses. 
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Example  - Effective  Expressing  and  Listening 

Expresser:  Brent,  I think  you  were  in  the  shower  too  long  (acknowledge  it's  your 
opinion).  I'm  mad  (feeling)  all  the  hot  water's  gone,  I haven't  showered  yet  and  I have 
to  leave  right  away  (circumstances  causing  feeling).  We  have  to  figure  out  a shower 
schedule  (expected  behaviour)'. 

Listener:  You're  really  furious,  (feeling)  because  I used  all  the  hot  water,  and  you 
won't  be  able  to  shower  before  you  leave  now  (circumstance  causing  feeling). 


Using  the  Rules  for  Expressing  and  Listening 

Being  aware  of  the  rules  for  expressing  and  listening  is  critical  to  initial  learning. 


As  participants  become  more  skilled  they  are  more  able  to  tailor  their  expressions  and 
responses  to  given  situations  and  communicate  effectively  even  though  they  do  not 
always  exactly  follow  every  rule.  Initially,  it  is  important  to  'stick  to  the  rules'  as 
participants  do  not  yet  have  the  experience  to  judge  when  it  is  appropriate  and 
effective  to  bend  the  rules. 


Ensure  Participants  Are  Aware  Of  The  Roles  They  Are  In 

Participants  should  always  be  aware  of  the  roles  they  are  in  so  that  they  are  clear  on  the 
goal  of  their  communication. 


Initially  participants  hold  the  role  card  for  the  roles  they  are  practising  to  reinforce  their 
awareness  of  their  role.  This  frees  them  from  concentrating  on  the  rules  and  allows 
them  to  concentrate  on  formulating  effective  expressions  and  responses. 


Give  Appropriate  Reinforcement  and  Model  Expected  Behaviour 

As  a Coach,  it  is  not  only  important  to  reinforce  attempts  at  appropriate  listening  and 
expressing  but  also  to  model  effective  listening  and  expressing  during  practise  situations. 


At  first  as  participants  attempt  responding,  simply  not  being  judgemental  or  not  giving 
advice  or  an  opinion  can  be  reinforcing.  As  participants  practise  more,  the  coach's 
expectations  are  raised  and  reinforcement  is  given  for  more  advanced  skills  in  responding 
e.g.  identifying  feelings.  An  important  part  of  learning  is  a result  of  observing  others 
behaviours.  Coaches  must  always  model  effective  listening  behaviour.  Initially  the  coach 
might  reinforce  the  participant's  first  attempts.  The  coach  could  then  formulate  an 
appropriate  response  having  the  listeners  repeat  it  in  their  own  words. 

Example: 

Sherry's  Expression:  'Oh  man,  am  I in  trouble.  I just  put  a big  dent  in  my  Mom's  car  and  I 
didn't  even  ask  her  if  I could  use  it'. 

Bill's  Response:  'Hey,  that's  too  bad!  You  know,  Sherry  if  you'd  have  taken  Driver 
Education  like  I asked  you  to  when  I did,  this  might  not  have  happened'. 

Coach  Reinforcing  and  Modelling:  'Bill  you  picked  up  on  the  fact  that  Sherry's  upset  and 
worried.  Good  for  you!  But  you  also  included  an  'I  told  you  so',  something  we're  trying  to 
avoid.  How  about  recognizing  the  feelings  Sherry  has  expressed  by  saying:  You're  really 
upset  about  the  dent  in  the  car  and  worried  about  your  Mom  will  say  because  you  didn't 
have  permission  to  drive  the  car'. 
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Activity  1 


Expressing  and  Listening:  How  It's  Done 


Objective: 


Identify  the  two  parts  of  communication,  listening  and 
expressing  and  the  rules  for  each. 


Coaching  Tips 


Activity 


Prepare  a volunteer  to  take 
part  (a  senior  member  is  a 
very  appropriate  choice). 
Have  participant  take 
expresser  role  as  it  is 
easier.  Be  sure  to  use 
highly  relevant  topic. 

A scenario  involving  an 
argument  in  the  first 
demonstration  provides  an 
excellent  contrast,  a good 
attention  getter,  and  is 
often  amusing. 

This  activity  also  provides 
a great  opportunity  for 
modelling  receiving 
feedback  as  participants 
comment  on  the 
demonstration. 


□ Role  play  a situation  with  a volunteer  using  ineffective 
communica  tion, 

e.g.  A friend  stands  the  other  friend  up  resulting  in  an 
argument. 


□ Role  play  the  situation  with  the  same  volunteer.  This 
time  modelling  good  expressing  and  listening  skills. 


□ Using  the  question  under  Reflections  contrast  the  two 
ways  of  communicating,  and  reinforce  the  value  of 
effective  communication. 


Coaching  Tips 


Reflections 


Someone  may  comment 
that  they  didn't  like  the 
second  way  or  that  it 
seemed  unnatural  to  them. 
Accept  this  opinion  as 
valid  for  them  by 
demonstrating 
understanding.  Learners 
who  feel  accepted  and 
validated,  regardless  of 
their  opinions,  will  be  more 
willing  to  try  new  ways. 


How  were  the  two  ways  of  handling  the  situation 
different? 

Which  was  the  most  effective?  Why? 

What  were  the  two  roles  of  communication  just 
demonstrated  in  the  second  role  play? 

- Expresser 

- Listener 
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Draw  out  rules  for 
effective  expressing  and 
listening.  Add  points 
necessary  to  cover  all  the 
rules.  If  appropriate,  repeat 
demonstration  here  to 
emphasize  the  points 
made  regarding  rules  for 
expressing  and  listening. 

What  did  the  expresser  do 
to  ensure  clear 
communication? 


Again  this  activity  provides 
an  opportunity  for  the 
listener  and  speaker  to 
receive  feedback.  Coach 
the  learners  and  give 
effective  feedback  by 
following  the  guidelines 
given  in  Session  #4. 


Rules  For  Expressing 
Do: 

Acknowledge  it's  your  belief , opinions , etc. 
State  your  feelings  using  an  7'  statement. 
Describe  specifically  the  behaviours  and 
circumstances  making  you  feel  that  way. 
Be  specific  regarding  expected  behaviour. 
Show  empathy  if  possible. 

Do  Not: 

Generalize. 

Make  judgements. 


How  did  the  Listener  make  the  Expresser  feel  accepted 
and  listened  to? 

By  demonstrating  Empathy , an  understanding  and 
acceptance  of  the  expresser's  feelings  and  the  reasons  for 
those  feelings. 


Coaching  Tips 


Activity 


Rules  For  Listening 
Do: 

Put  yourself  in  your  partner's  shoes. 

Show  you  understand  by  identifying  how  your  partner 
feels  and  the  behaviours  and  circumstances  causing 
those  feelings. 

Convey  acceptance  of  your  partner  non-verbally  by 
good  attending  behaviours. 

- maintain  eye  contact 

- open , relaxed  posture 

- face  your  partner 

- lean  forward  (if  seated) 

Do  Not: 

Make  judgements,  state  opinions , etc. 
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Have  participants 
brainstorm  a list  of 
situations  where  effective 
expressing  and  listening 
would  be  useful.  Record 
list  for  use  later. 


Emphasize  the  concept  of  Empathy. 

- Ask  the  volunteer  from  the  role  play  how  it  felt  to  be 
listened  to  and  understood. 

- Contrast  Empathy  with  Sympathy. 

Empathy  implies  an  understanding  of  'where  the 
person  is  coming  from ' while 

Sympathy  implies  'feeling  the  same  way  another  is 
feeling'. 

How  could  communicating  the  way  it  was  demonstrated 
in  the  second  role  play  be  useful  to  you? 


Activity  2 


Listening  'You  Can  Do  It  Too' 


Objective  Formulate  at  least  two  effective  responses  which 

accurately  identify  expressed  feelings  and  the  reasons  for 
those  feelings. 


Coaching  Tips 


Activity 


NOTE:  Role  cards  are 
designed  to  be  copied  and 
folded  with  'Rules  for 
Listeners'  on  one  side  and 
'Rules  for  Expressers'  on 
the  opposite  side. 


Handout  #10 

/ 

* 

Listener/Expresser 
Role  Cards 

/ 

/ 

♦ 

/ 

/ 

s j partfw  non-vcrbntly  b/good  | 

/ 

/ 

© 

□ Distribute  and  re  vie  w listener  role  cards. 

(Handout  #10) 

□ Give  an  overview  of  the  exercise: 

- A volunteer  will  state  an  opinion  on  an  issue. 

- Volunteers  will  respond  according  to  the  rules  for 
listeners. 


□ Have  a volunteer  initiate  the  discussion  by  expressing 
an  opinion  on  a 'Hot  Issue'. 

e.g.  'I'm  really  angry  about  allowing  smoking  areas  in 
the  school'. 

□ Ha  ve  participan  ts  think  of  an  a p propria  te  response 
using  the  listener  rules.  Call  for  volunteers  to 
demonstrate  two  or  three  responses. 


□ Have  the  volunteer  state  a further  opinion  on  the  same 
issue. 
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Reinforce  anything 
approximating  an 
appropriate  response  e.g. 
non  judgemental, 
identified  feelings,  etc. 

Model  appropriate 
responses  as  necessary. 
Have  responder  repeat 
modelled  response. 

Encourage  feedback  from 
other  participants  on 
responses  made. 

You  might  ask  questions 
such  as  'How  would  you 
feel  if  you  were  responded 
to  in  this  way?  'What  was 
it  that  was  helpful?'  'What 
might  you  do  differently?' 


Activity  3 


Objectives 


□ Volun  teers  respond  again  fo/lo  wing  listener  rules. 

□ Repeat  the  exercise  with  another  volunteer  speaking 
regarding  another  issue. 

Reflections 

How  did  you  feet  in  the  role  of  the  Listener ? 

What  was  difficult  about  it? 

Listeners  don 't  have  an  opportunity  to  express  their  view 
point. 


Making  It  Happen 


Identify  a friend  not  on  the  Team  with  whom  you  can 
practise  communication  skills. 

Identify  at  least  three  social  situations  in  which  you  have 
been  or  anticipate  being  uncomfortable. 

Indicate  a desire  to  improve  communication  skills  by 
completing  and  signing  the  Major  Goal  Sheet. 
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Coaching  Tips 


Handout  #8 


Allow  participants  to  draw 
on  brain  stormed 
situations  from  Activity  1 
to  complete  the  'Practise 
Situations'  section. 


Handout  #9 


Activity 


□ Distribute  Handout  ft8. 

□ Use  discussion  to  emphasize  the  importance  of  goal 
setting: 

Why  is  setting  goals  important? 

It  helps  you  focus  on  specific  actions  you  can  do  to 
accomplish  things  that  are  important  to  you. 

What  are  important  characteristics  of  the  goals  you 
set? 

Goals  should: 

- be  realistic  but  challenging 

- be  specific  ( specify  exact  behaviours) 

- specify  a time  limit 

□ Have  participants  complete  their  Major  Goa!  Sheet. 


Reflections 

How  will  setting  goals  for  practising  the  skills  introduced  in 
training  be  useful  to  you? 


Self-Coaching 

Have  participants  complete  their  practise  plan  - 
Handout  If 9. 


Have  participants  complete  the  statement: 

As  a result  of  my  participation  in  the  training , / am  looking 
forward  to  .... 


Handout  #8 


Making  It  Happen 


Major  Goal  Sheet 


My  practise  partner  is: 


Indicate  a friend  who  is  not  on  the  Peer  Support  Team  who  will  agree  to  practise  the  skills 
introduced  in  training  at  least  once  a week  with  you. 


My  Practise  Situations 


List  at  least  three  social  situations  in  which 
you  felt  uncomfortable  or  not  quite  certain 
how  to  handle. 


Handout  #9 


My  Practise  Plan 


Session 


At  least 


Date 


times  this  week 


I will  practise  the  skill  of 


with 

(practise  partner) 


when? 


(be  specific  as  possible  regarding  date  and  time.) 


/ 


Handout  #10 


Listener/Expresser 
Role  Cards 


Rules  For  Expressers 

Rules  For  Listening 

Do: 

Do: 

1) 

Acknowledge  it's  your  belief, 

1) 

Put  yourself  in  your  partners 

opinion,  etc. 

shoes. 

2) 

State  your  feelings  using  an  T 

2) 

Show  you  understand  by 

statement. 

identifying  how  your  partner 
feels  and  the  behaviours  and 

circumstances  causing  those 
feelings. 

3) 

Describe  specifically  the 

1 

s 

J 

3) 

Convey  acceptance  of  your 

behaviours  and  circumstances 

o 

Li_ 

partner  non-verbally  by  good 

making  you  feel  that  way. 

attending  behaviours. 
For  example: 

4) 

Be  specific  regarding 
expected  behaviour. 

- maintain  eye  contact. 

- maintain  open,  relaxed 

5) 

Show  empathy  if  possible. 

posture. 

- lean  forward  (if  seated). 

Do  Note: 

Do  Not: 

1) 

Generalize. 

1) 

Make  judgements,  state 

2) 

Make  judgements. 

opinions,  etc. 

/ 


/ 


Week  6 Keep  On  Listening 
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Activity  1 

Letter  Scramble 
Empathy 

A letter  scramble  is  used  to 
review  the  concept  of 
empathy. 

Materials 

None 

Activity  2 

Getting  Better 

Situations  arising  out  of 
last  week's  self-coaching 
are  used  as  a basis  for 
practising  listening.  Good 
attending  behaviours  are 
discussed. 

Expresser/Listener  Hole  Cards 
(#10) 

Activity  3 

Feeling  Words 

Brainstorming  is  used  to 
build  a feeling  word 
vocabulary 

None 

Self-Coaching: 

Self-Coaching  in  Listening 

Practise  Plan  Sheets  (#9) 

Closure: 

Read  and  discuss  'If  You 
Could  Read  My  Mind.  . . .' 

Handout # 1 1 

Background  for  Coaches 

1 ) Listening  is  a demanding  skill. 

Listening  is  particularly  demanding  because,  unlike  expressers,  listeners  are  not 
allowed  to  state  their  opinions.  They  must  'bite  their  tongues',  listen  attentively,  and 
demonstrate  an  understanding  and  acceptance  of  how  the  expresser  is  feeling,  and 
what  circumstances  are  causing  those  feelings. 

2)  Effective  Listeners  demonstrate  empathy. 

Empathy  allows  one  person  to  understand  and  accept  another  persons  feelings  and 
perceptions.  Understanding  is  demonstrated  verbally  by  identifying  the  feelings 
expressed  by  the  other  person  and  the  reasons  for  them. 

3)  Effective  listeners  demonstrate  acceptance  non-verbally  through  good  attending 
behaviours. 

One  of  the  goals  of  good  listening  is  to  create  a safe  accepting  atmosphere  for  the 
expresser.  Good  attending  helps  accomplish  this  by  saying  'I'm  listening',  'I'm  focusing 
on  you',  'I  care'. 

Examples  of  Good  Attending  Behaviours: 

- Face  the  expresser. 

- Maintain  eye  contact. 

- Maintain  an  open  relaxed  posture. 

- Lean  forward,  if  seated. 

Appropriate  attending  behaviours  may  vary  from  situation  to  situation.  The  bottom  line 
is  the  listener  should  remain  focused  on  the  expresser. 

4)  Effective  Listeners  have  a broad  feeling  word  vocabulary. 

Identifying  feelings  being  expressed  is  often  the  most  difficult  part  of  listening.  It  is 
useful  to  have  a repertoire  of  feeling  words  to  add  variety  to  responses  and  to  more 
accurately  identify  the  feeling  being  expressed.  The  skill  of  expressing  also  demands 
accurate  expression  of  feelings.  Participants  should  be  encouraged  to  continue  building 
a feeling  word  vocabulary  throughout  the  training  period. 
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Activity  1 

Letter  Scramble  - Empathy 

Objectives 

Define  the  word  empathy. 

State  the  rules  for  effective  listening. 

Explain  why  demonstrating  empathy  is  an  effective 
response. 

Coaching  Tips 

Activity 

□ Have  the  letters  HPAMYTE  on  the  flip  chart  or  board. 

□ Ha  ve  participants  individually  or  in  pairs  unscramble  the 
letters  to  make  the  word  EM  PA  THY. 

Reflections 

Encourage  participants  to 
come  up  with  their  own 
definitions,  e.g.  To  walk  in 
another  persons 
mocassins. 

How  do  we  define  empathy ? 

The  ability  to  demonstrate  an  understanding  of  another 
person's  feelings  and  perceptions. 

How  does  using  empathy  contribute  to  an  effective 
response? 

- Shows  acceptance  of  person 

- Shows  understanding,  caring , etc. 

- Allows  for  deeper  exploration  of  issue. 

Expand  on  these  situations 
as  appropriate. 

Teachable  Moments:  It 
may  be  appropriate  to  role 
play  situations  suggested, 
demonstrating  use  of  an 
empathic  response. 

Under  what  circumstances  would  it  be  difficult  to  respond 
with  empathy ? 

Activity  2 

Getting  Better 

Objectives 

Make  at  least  three  effective  and  appropriate  responses. 

Identify  four  examples  of  appropriate  attending 
behaviours. 

Explain  the  importance  of  good  attending. 
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Coaching  Tips 


Encourage  volunteers  to 
participate  as  listeners  in 
their  own  role  play 
situations. 

Give  lots  of  support  and 
encouragement,  e.g.  I 
know  it's  hard  but  good  for 
you  for  trying. 

Bring  out  effective 
responses  with  questions 
such  as:  'How  do  you 
think  (Expresser)  is  feeling 
right  now?'  'What  is 
causing  him/her  to  feel 
that  way?' 

Remember  a wide  range  of 
responses  is  appropriate. 


As  Coach  you  can  model 
responses.  Check  it  out 
with  the  Expresser.  Have 
Listeners  repeat  in  their 
own  words,  e.g.  Joe 
would  it  be  accurate  to 
say,  'You're  really  worried 
about  your  exam 
tomorrow?' 

Joe:  'Yes' 

Coach:  'Well,  (Listener) 
can  you  say  that  to  Joe?' 

Encourage  feedback  from 
observers.  Switch 
observers  into  role  play  as 
appropriate. 


Activity 

□ Discuss  self-coaching  experiences  from  last  week. 

□ Choose  a situation  for  role  play  from  those  discussed 
where  the  outcome  could  have  been  improved  or  the 
participant  was  unsure  of  how  to  handle  it. 

□ Recruit  volunteers  for  role  play.  Volunteers  identify  the 
role  they  are  in.  The  Listener  holds  the  Expresser/ 
Listener  role  cards. 


□ Review  listening  rules  as  appropriate.  Make  sure 
participants  understand  the  listener's  role. 

To  demonstrate  acceptance , listen  carefully , and 
respond  appropriately. 


□ Use  a fish  formation  for  role  play.  Allow  the  role  play  to 
continue  until  the  Listener  has  made  at  least  three 
effective  responses. 
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This  discussion  may 
receive  varying  degrees  of 
emphasis  depending  on 
the  skill  level  and 
experience  of  the  group. 

Reflections 

What  was  it  like  being  the  Listener? 

What  was  it  like  being  in  the  other  roles? 

How  did  the  listener  demonstrate  acceptance  non- 
verbally? 

Good  attending  involves 
focusing  on  the  expresser 
but  still  being  relaxed. 
There  will  be  some 
flexibility  in  acceptance 
attending  behaviours. 

- Through  good  attending 

Encourage  reaction  to 
these  behaviours.  Not 
everyone  will  feel 
comfortable  with  them. 

How  did  the  listener  demonstrate  an  understanding  of  the 
Expresser? 

Demonstrate 
understanding  and 
acceptance  of  the 
participants'  feelings  and 
perceptions. 

- Identified  the  feeling  and  the  reasons  for  it. 

□ Repeat  Activity  2 with  several  different  situations. 

Activity  3 

Feeling  Words 

Objective 

Identify  at  least  five  synonyms  for  each  of  at  least  five 
major  feeling  words. 

Coaching  Tips 

Activity 

Use  the  suggested 
questions  to  initiate 
discussion.  Add  important 
points  which  do  not  come 
out  in  discussion. 
Demonstrate  acceptance 
of  participants' 
perceptions.  Share  your 
opinion  regarding  what 
you  find  difficult. 

□ Use  discussion  to  emphasize  the  importance  of  having 
a feeling  word  vocabulary. 

What  is  the  most  difficult  part  of  responding 
empathica/ly? 

- Identifying  the  feeling. 
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Why  is  it  helpful  to  have  a vocabulary  of  feeling  words 

to  draw  on?. 

- Much  easier  to  respond  if  you  have  a vocabulary  of 
words  to  draw  on. 

- Allows  you  to  be  more  specific  in  identifying  the 
feeling. 

□ Major  participants  identify  5 or  6 major  feelings. 

e.g.  anger 

happiness 

sadness 

frustration 


□ For  each  feeling  word  have  participants  spend  about 
one  minute  brainstorming  a list  of  synonyms.  Record  all 
responses. 

Have  copies  of  vocabulary  □ Explain:  copies  of  feeling  word  vocabulary  sheets  will 

made  to  Handout  at  next  be  handed  out  next  week. 

session. 


• f Handout  #10 

/ Listener/Expresser 
«.  Role  Cards 

/ 

/ 

♦ 

/ 

/ 

/ 

/ . • / 


Reflections 

How  can  having  an  expanded  vocabulary  of  feeling  words 

assist  in  effective  communication? 

- Helps  identify  the  feelings  more  accurately  (Expresser 
and  Listener). 

- Different  people  use  different  words  to  express  the 
same  feelings.  It's  useful  to  be  able  to  draw  on  a variety 
of  words  in  different  situations. 

Self-Coaching 

□ Have  participants  complete  their  practise  plan.  The 
plan  should  include  practise  in  listening  at  least  twice 
during  the  week  with  3 responses  made  each  time. 


Handout  #11 


Closure 


/ 

/ 

/ 


/ 


/ 


/ 


/ 


□ Distribute  Handout  #11. 

□ Have  a volunteer(s)  read  the  Handout. 

□ Discuss  the  meaning  of  the  song. 


/ 


/ 


Reinforce  good  attending 
(if  any  is  being  modelled  by 
participants  during 
closure) 


Handout  #11 


If  you  could  read  my  mind, 
love, 

what  a tale  my  thoughts  could  tell. 

Just  like  an  old  time  movie, 
about  a ghost  from  a wishing  well. 

In  a castle  dark  or  a fortress  strong, 
with  chains  upon  my  feet. 

You  know  that  ghost  is  me. 

And  I will  never  be  set  free  as  long  as 
I'm  a ghost  that  you  can't  see. 

Excerpt  from  'If  You  Could  Read  My  Mind' 
Gordon  Lightfoot 


/ 


Week  7 Focus  On  Expressing 
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Activity  1 

Awareness 

Statement 

Materials 

Awareness  statements  are 
used  to  introduce 
'expressing'. 

None 

Activity  2 

Expressing  and 
How  It's  Done 

A demonstration  is  used  to 
introduce  effective 
expressing.  Expressing  is 
practised  through 
discussion  of  a 'Hot  Issue'. 

Expresser/Listener  Role  Cards 
(#10) 

Activity  3 

Non-verbal 

Behaviour 

Non-verbal  communication 
is  demonstrated  by  acting 
out  feeling  words.  The 
importance  of  congruency 
between  verbal  and  non- 
verbal communication  is 
discussed. 

Handout  #1 2 

Activity  4 

Getting  Better 

Expressing  and  listening 
are  practised  using 
situations  arising  out  of 
last  week's  self-coaching. 

Expresser/Listener  Role  Cards 
(#10) 

Self-Coaching: 

Self-coaching  in 
expressing. 

Practise  Plan  Sheets  (#9) 

Closure: 


Read  and  discuss  'If  I want 
to  communicate  with 
you  . . . 
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Background  for  Coaches 

The  role  of  Expressers  is  to  clearly  and  accurately  express  their  feelings,  and  the  reasons 
for  these  feelings,  in  a non-threatening  manner. 


Rules  For  Expressers 
Do: 

1 ) Acknowledge  that  it's  your  belief,  opinion,  etc. 

2)  State  your  feelings,  using  a T statement. 

3)  Describe  specifically  the  behaviour  and  circumstances  making  you  feel  that  way. 

4)  Be  specific  regarding  expected  behaviour. 

5)  Show  empathy  if  possible. 

Do  Not: 

1)  Generalize 

2)  Make  judgements. 


As  mentioned  previously  the  role  of  expresser  comes  more  easily  to  most  people  than  the 
role  of  the  responder. 

1 ) Expressers  are  encouraged  to  clearly  express  their  point  of  view  as  long  as  they 
acknowledge  it  is  their  point  of  view 

e.g.  I think  . . . , It  seems  to  me  that  . . . 

2)  Expressers  are  also  encouraged  to  claim  ownership  of  their  feelings  by  making  'I 
feel  ....  ' statements  rather  than  'You  make  me  feel  . . . statements. 

3)  Expressers  must  be  very  specific  regarding  a behaviour  that  causes  feelings  and  avoid 
broad  generalizations 

e.g.  'I  felt  upset  when  it  seemed  you  were  ignoring  me  and  watching  TV  when  I tried  to 
talk  to  you  after  school  today'.  Not  'You  always  ignore  me  when  I try  to  talk  to  you'. 
Overgeneralizations  make  the  listener  defensive  which  can  result  in  arguments  rather 
than  further  communication'. 

4)  The  Expresser  should  also  be  specific  regarding  the  expected  behaviour  of  the  Listener 
e.g.  'I  would  appreciate  it  if  you  would  make  time  to  talk  with  me  for  a few  minutes 
when  I get  home'. 
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5)  The  last  suggestion  for  the  Expresser  involves  including  an  expression  of  empathy 
which  indicates  that  the  Expresser  recognizes  where  the  Listener  is  coming  from 
e.g.  'I  know  you  are  really  tired  when  you  get  home  but  I would  really  appreciate  . . 


Self-Awareness  is  heightened  with  practise  in  expressing. 

As  participants  focus  on  the  expresser  role  they  are  forced  to  focus  on  their  own  feelings 
and  the  behaviours  or  circumstances  related  to  these  feelings.  This  generally  results  in  a 
heightened  self-awareness  in  participants.  As  they  become  more  in  tune  with  identifying 
feelings  they  may  become  more  effective  in  listening,  as  well. 

Non-verbal  Communication  is  responsible  for  a main  percentage  of  communication  in  most 
exchanges. 

Non-verbal  communication  includes  all  the  unspoken  messages  conveyed  by  such  things 
as  facial  expression,  tone  of  voice,  body  posture,  dress  etc.  It  is  important  that  participants 
become  aware  of  the  non-verbal  messages  being  given  by  others  and  respond 
appropriately.  It  is  equally  important  that  they  become  aware  of  the  messages  they  are 
giving  non-verbally. 

Example: 

Non-verbal:  gritted  teeth,  but  smiling 

Verbal:  'Of  course  you  may  join  us'  makes  for  the  confusing  mixed  message  'You 

may  join  us,  but  you  are  not  welcome!' 

If  non-verbal  and  verbal  messages  are  not  congruent  it  can  cause  confusion  in 
communication. 
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Activity  1 

Awareness  Statements 

Objective 

Make  a statement  identifying  their  present  feelings  and  the 
reasons  for  those  feelings. 

Coaching  Tips 

Activity 

An  awareness  statement 
is  a simple  expression  of 
exactly  how  one  is  feeling 
at  that  moment.  Before 
making  such  a statement  it 
is  important  for 
participants  to  focus 
inward  and  get  in  touch 
with  their  feelings  to 
become  aware  of  where 
they're  at. 

□ Tell  participants  you  are  going  to  ask  them  to  make  a 
statement  expressing  their  present  feelings  and  the 
reaons  for  those  feelings. 

Encourage  participants  to 
focus  on  now!  Let 
thoughts  of  the  past  and 
the  future  go  and  become 
aware  of  the  present. 

□ Ha  ve  participan  ts  remain  si/en  t and  focus  in  ward  on 
their  present  feelings  for  about  30  seconds. 

Allow  participants  to  pass 
if  they  choose. 

If  there  are  no  volunteers 
you  must  go  first  to  model 
an  awareness  statement, 
e.g.  1 am  feeling  scattered 
after  a hectic  day  of 
school,  but  at  the  same 
time  excited  about 
working  with  the  team 
again. 

After  volunteers  make 
their  awareness  statement 
simply  thank  them  and  go 
on  with  the  next 
statement.  Resist  the  urge 
to  paraphrase  each  one.  It 
is  not  intended  that  there 
be  a discussion  of 
individual  statements. 

□ Ask  volunteers  to  share  their  awareness  statements 
with  the  group. 

Group  debriefing  is  done 
through  the  questions 
under  'Reflections'. 


Reflections 

In  what  way  do  we  sometimes  have  difficulty  expressing 
our  feelings? 

- It  may  be  difficult  to  identify  them 
It  may  be  difficult  to  share  them. 

Why  is  it  easier  to  talk  about  the  circumstances  causing  us 
to  feel  than  the  actual  feeling? 

- It  is  much  less  threatening. 


Activity  2 


Expressing:  You  Can  Do  It 


Objectives  Identify  the  rules  for  effective  expressing. 

Formulate  at  least  two  effective  expressions  on  a given 
discussion  topic. 


Coaching  Tips  Activity 

Part  I: 

□ Distribute  Expresser/Listener  role  cards. 

□ Introduce  activity  with  a demonstration  of  effective 
expressing  and  listening.  Have  a volunteer  participate 
in  the  demonstration  with  you. 


Handout  #10 


f Listener/Expresser 
* Role  Cards 


Prepare  a participant  in 
advance  to  take  part  in  the 
demonstration.  A senior 
member  is  a very 
appropriate  choice. 
Demonstration  should 
involve  a highly  relevant 
topic  e.g.  teacher/student 
conflict.  Have  the 
participant  role  play  the 
student  in  the  expresser 
role. 

You  may  feel  nervous 
about  doing  a 

demonstration.  Remember 
it's  not  supposed  to  be 
perfect.  There's  no  'right' 
or  'wrong'.  Learning  by 
demonstration  and 
reflection  is  highly  valuable 
for  the  learner.  Seeing  you 
risk  and  make  'mistakes' 
make  it  easier  for  the 
learner  to  do  the  same. 

e.g.  Participant:  'Ms. 
Smith,  I felt  really 
embarrassed  when  you 
said  I got  the  lowest  mark 
in  the  class  in  front  of 
everyone.  It  seems  you 
don't  like  me  very  much?' 

Coach  (as  Ms.  Smith) 
'You're  really  upset  about 
my  actions.  You  think  I 
kind  of  picked  on  you?'etc. 

Other  very  relevant 
situations  which  could  be 
role  played  might  come 
from  the  awareness 
statements  made  in  the 
previous  activity. 
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Coaching  Tips 


Highlight  what  went  well 
and  what  could  be 
changed  in  the 
demonstration. 


Participants  may  refer  to 
Expresser/Listener  role 
cards. 

Discuss  the  rules,  break 
down  the  demonstration 
and  give  an  example  of 
how  each  rule  was 
followed 

It  may  be  useful  to  note 
the  situations  suggested 
on  a flip  chart  for  future 
reference  as  role  play 
situations. 

Draw  out  other  examples. 

If  appropriate  have 
volunteers  role  play  one  or 
more  examples  to  illustrate 
effective  expression. 
Ensure  volunteers  identify 
their  roles  and  hold  the 
appropriate  role  card. 


Activity 

Reflections 

How  was  that  different  from  the  usual  student/teacher 
exchange? 

- They  spoke  as  equals. 

They  understood  each  other. 

What  are  the  rules  for  effective  expressing? 


How  did  (volunteer participant)  demonstrate  these  rules? 


Have  volunteers  describe  times  it  would  have  been 
appropriate  to  use  the  expresser  skills. 


Example: 

'This  morning  my  brother  got  in  the  shower  first  and  used 
all  the  hot  water'. 

Leader  - 'How  did  you  feel  about  that?' 

Participant  - 'Mad!' 

Leader  - 'What  about  this  situation  made  you  angry?' 

Participant  - 'Because  / hadn  't  showered  yet.  / had  to 
catch  an  early  bus  and  / had  a test  in  the  first  period'. 

Leader  - 'Okay,  if  you  follow  the  rules  we  've  set  out  for 
expressing  here's  what  you  might  say.  Brent,  / think  you 
were  in  the  shower  too  long.  I'm  angry  because  all  the  hot 
water  is  gone  and  / haven 't  showered  yet.  / have  to  catch 
an  early  bus  because  of  my  Math  test,  first  period!' 


Part  II 


Choose  a highly  relevant 
controversial  topic  e.g. 
capital  punishment, 
abortion,  etc. 

Participants  may  refer  to 
role  cards  for  expressers. 

Be  accepting  and 
appreciative  of  all 
attempts  at  expression. 

Help  participants  reframe 
expressions  by:  1)  having 
them  identify  their  feelings 

2)  identifying  what 
behaviours  or  actions  had 
made  them  feel  that  way 

3)  modelling  an 
appropriate  expression 

4)  having  them  repeat  the 
appropriate  expression  in 
their  own  words. 


□ Summarize  the  activity  for  participants. 

A volunteer  will  express  an  opinion  on  a 'hot  issue' 
following  the  rules  for  effective  expression.  A second 
volunteer  will  respond  to  the  expresser. 

□ State  the  topic  for  discussion. 


□ Have  a volunteer  express  his/her  opinion  on  the  topic 
using  the  rules  for  effective  expression. 

□ After  each  expression  ask  for  a volunteer  acting  in  the 
listening  role  to  respond  to  the  expresser. 


□ Continue  the  activity  until  all  volunteers  have  had  an 
opportunity  to  practise  expressing  or  as  time  permits. 


Reflections 

How  did  you  feel  in  the  role  of  Expresser? 

What  was  difficult  about  having  to  stay  in  this  role? 
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Activity  3 

Non-verbal  Behaviour 

Objectives 

Define  non-verbal  communication. 

Explain  importance  of  congruence  in  verbal  and  non-verbal 
communication. 

Coaching  Tips 

Activity 

Handout  #12 

Feeling  Cards 

Happy  Sad 

Angry  Afraid 

Worried  Frustrated 

Ask  for  six  volunteers  and  distribute  feeling  cards  to 

volunteers.  (Handout  #1 2) 

□ Have  one  volunteer  mime  the  feeling  on  his/her  card. 
Remind  the  volunteer  that  the  feeling  must  be  acted 
out  without  speaking. 

□ Have  participants  guess  what  feeling  was  being  acted 
out  and  record  all  guesses. 

□ After  about  one  minute  of  guessing  have  the  volunteer 
state  the  feeling  being  mimed. 

□ Repeat  the  activity  for  each  feeling  card. 

NOTE:  Group  debriefing 
occurs  after  all  feelings 
have  been  enacted. 

Reflections 

What  do  we  call  this  type  of  communication? 
- Non-verbal 

Draw  the  participants' 
attention  to  the  sheets  on 
which  guesses  were 
recorded. 

Why  do  we  have  so  many  different  guesses  for  the  same 
feeling? 

- Non-verbal  communication  can  be  interpreted  in  many 
ways 

Use  this  discussion  to 
illustrate  the  importance  of 
congruent  verbal/non- 
verbal messages. 

How  can  verbal  behaviour  further  confuse  the  issue? 
- When  it  isn 't  congruent  with  the  non-verbals 
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Try  to  pick  out  relevant 
examples  of  verbals. 

Emphasize  the  importance 
of  becoming  aware  of  our 
non-verbal  messages  that 
occur  during  the 
discussion,  e.g.  Someone 
not  demonstrating  good 
attending  is  giving  a 
message.  Being  careful  not 
to  put  anyone  'on  the  spot' 
if  this  message  is  the  one 
the  person  really  is 
intending  to  send. 

Point  out  incongruency  in 
the  example.  The  verbal 
message  is  positive.  The 
non-verbal  message  is  a 
real  put-down.  Add 
examples  from  your 
personal  experience  as 
appropriate. 


Activity  4 


Objectives: 


Coaching  Tips 


Emphasize  the  importance  of  becoming  aware  of  our  non- 
verbal messages. 

Ask  for  examples  of  the  times  that  participants  recognized 
an  incongruency  between  the  verbal  and  non-verbal 
behaviour  of  someone,  e.g.  'My  mom  said  she  really 
wanted  to  listen  to  what  happened  to  me  today.  When  / 
began  to  talk  she  busied  herself  with  housework'. 


Getting  Better 

Make  at  least  three  effective  expressions. 

Make  at  least  three  effective  responses. 

Provide  feedback  on  expressions  and  responses  made  by 
others. 


Activity 

□ Handout  brainstormed  feeling  words  from  last  session. 
How  might  these  lists  be  helpful ? 

- They  help  iden tify  more  accura tely  our  o wn  feelings 
and  those  of  others. 

□ Have  participants  review  their  experiences  with  se/f- 
coaching  during  the  week. 
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This  allows  all  participants 
the  opportunity  to  become 
aware  of  situations  which 
are  difficult  for  others. 
Respond  to  volunteers 
with  acceptance  and 
understanding. 

□ Have  volunteers  identify  situations  where  the  outcome 
could  have  been  improved  or  where  they  were 
uncertain  how  to  proceed. 

Choose  a situation 
relevant  for  most  of  the 
participants.  Make  the 
situation  challenging  but 
not  threatening. 

□ Choose  an  appropriate  situation  for  rote  pi  ay. 

□ Ha  ve  participan  ts  volun  teer  for  rote  pi  a y and  iden  tify 
the  rotes  they  are  in.  Distribute  ro/e  cards  as 
appropriate. 

Encourage  participants  to 
play  'themselves'  in  their 
situation. 

Reinforce  expressions  and 
responses  as  appropriate. 

'Good  for  you,  this  is 
difficult.' 

Remember  a wide  variety 
of  expressions  and 
responses  will  be 
appropriate. 

□ Use  fish  bo  wl  forma  tion. 

119 


Coaching  Tips 


Activity 


Model  effective 
expressions  and  responses 
as  necessary. 


□ Role  p/a  ys  should  con  tinue  un  til  a t leas t three 
appropriate  expressions  and  responses  have  been 
completed. 


Invite  feedback  from 
observers. 


Have  observers  model 
responses  and  expressions 
as  appropriate. 


Switch  participants  from 
outside  circle  into  roles  as 
appropriate. 


REFLECTIONS 

Why  is  it  difficult  to  follow  the  rules  for  expressing? 

- Hard  to  be  specific. 

- Hard  to  identify  feelings. 

Why  is  it  difficult  to  follow  the  rules  for  responding? 

- We  want  to  ask  questions. 

- State  our  opinions , etc. 


Self-Coaching 

□ Have  participants  complete  their  practise  plan.  The 
plan  should  focus  on  practising  expressing  at  least 
twice  during  the  week  with  three  expressions  each 
time. 


Closure 

□ Have  volunteer (s ) read  'If  I want  to  communicate  with 
you  . . . ' 

□ Discuss  the  meaning  of  the  Handout. 


Handout  #12 


Feeling  Cards 


Happy 

Sad 

Angry 

Afraid 

Worried 

Frustrated 

Cut  into  6 cards 


If  I want  to  communicate  with  you  I 
must  keep  you  informed  of  my  feelings. 

A question  often  hides  my  feelings.  It  is 
sometimes  my  attempt  to  discover  your 
position  before  I reveal  mine,  or  it  some- 
times hides  a criticism  I don't  want  to 
risk  stating.  If  I ask  you,  'Why  do  you 
say  that?'  or  'Is  that  what  you  really 
think?'  I show  you  little  of  what  I 
am  feeling.  Instead  I put  you  on  the 
defensive  without  making  clear  what  it 
is  in  me  I want  you  to  respond  to. 

Excerpt  from  Notes  to  Myself,  Hugh  Prather 


/ 


/ 


Week  8 Confidence 
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Activity  1 


Activity  2 


Self-Coaching: 


Closure: 


Risk  Taking 

Risk  taking  behaviours  and 
their  relationship  to  social 
situations  are  discussed  in 
the  context  of  a game 
situation. 


Getting  Better 

Self-coaching  situations 
are  role  played  to  practise 
listening  and  expressing. 


A TV  character  is  observed 
during  weekly  show. 


Focus  on  personal 
accomplishments  and 
share  them  in  a small 
group. 


Materials 

Tennis  Balls  (12) 

Waste  Baskets  (4) 

Note:  Games  stations  should  be 
set  up  in  advance. 

Handout  13 


Expresser/Listener 
Role  Cards  (#  10) 

Peer  Coach  Role  Cards  #14 


Handout #15 


Handout #16 
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Background  for  Coaches 

1)  Confidence  is  a skill. 

Because  it's  a skill  it  can  be  learned.  Learning  and  the  development  of  competence,  and 
in  turn  confidence,  is  enhanced  by  self-coaching  with  the  friend  or  practise  partner.  As 
participants  become  competent  it  is  important  to  ensure  that  learners  develop  the 
confidence  to  use  their  improved  skills. 


2)  Risk  Taking  is  an  important  part  of  building  new  skills. 

Confidence,  Risk  Taking  and  Competence. 


s* 

New  learning  involves 
risk  taking. 

The  more  confident 
people  are  the  more 
willing  they  are  to  take 
risks. 

The  more  competent 
people  are,  the  more 
confident  they  become. 

The  more  times  people 
take  risks  and 
experience  success  the 
more  competent  they 
feel. 

The  degree  of  risk  involved  in  any  action  is  determined  by  the  balance  between  the 
severity  of  consequences  perceived  if  action  is  taken,  against  the  probability  of  those 
consequences  actually  happening.  If  the  consequences  are  very  severe  but  also  very 
unlikely  to  happen  the  risk  perceived  is  small.  For  example,  the  consequence  of  an 
airplane  crashing  is  very  severe,  but  the  probability  of  it  happening  is  very  small.  As  a 
result  thousands  of  people  fly  in  airplanes  daily  perceiving  little  or  no  risk  in  that  action. 
On  the  other  hand,  if  the  consequences  are  severe  and  the  likelihood  of  them 
happening  are  high  the  action  is  perceived  as  very  risky.  An  example  is  of  mountain 
climbing,  which  is  seen  as  a high  risk  sport.  Accidents  often  occur  with  very  severe 
consequences. 


3)  Calculated  risk  taking  helps  maximize  learning. 

Things  are  no  fun  and  little  learning  occurs  if  there  is  no  challenge.  At  the  same  time  if 
the  challenge  is  so  great  that  success  does  not  seem  possible  there  is  no  fun  nor  is 
there  much  gain  in  learning.  The  idea  of  calculated  risk  taking  suggests  there  is  a 
decision  to  be  made  regarding  the  level  of  risk  to  take  which  will  result  in  the  maximum 
learning  experience  for  the  individual. 


4)  Confidence  leads  to  action. 

We  often  know  ' what'  to  do  and  'how  to  do  it'  but,  lacking  confidence,  never  take 
action.  Many  people  fall  short  of  exercising  new  skills  simply  because  they  lack 
confidence  in  their  ability  to  assess  situations  and  judge  when  it  is  appropriate  to  use 
the  skills. 


5)  Confidence  can  be  specified  to  a situation. 

Confidence  can  in  some  cases  be  specific  to  a given  situation.  In  the  session  the 
example  of  the  star  basketball  player  is  used.  The  player  may  be  very  confident  while 
on  the  court  but  totally  lacking  in  confidence  in  social  situations.  It  follows  that  the 
greater  the  variety  of  situations  in  which  individuals  experience  success,  the  more 
likely  they  are  to  feel  confident  and  willing  to  take  risks  in  new  situations. 


129 


Activity  1 

Objectives 


Coaching  Tips 


— 1 Pt 

--  3 pt 

— 5 pt 

— lOpt 
O 

OO 


Use  suggested  questions 
to  bring  out  concept  of  risk 
taking  and  definition. 

Add  points  not  mentioned 
by  Learners  by  making 
such  statements  as 
'Another  thing  I think 
about  . . . ' or  The  way  I 
see  risk  taking  . . . 

Expressing  points  as  your 
opinion  helps  Learners 
realize  there  are  many 
ways  of  explaining  the 
same  concept. 


Risk  Taking 


Complete  the  risk  taking  game. 

Explain  the  relationships  between  risk  taking,  competence, 
and  confidence. 


Activity 

Activity  Overview: 

Participants  are  given  three  attempts  to  achieve  the  most 
points  possible  by  tossing  a tennis  ball  in  a wastebasket. 
Points  gained  vary  according  to  distance  tossed  from. 
Participants  examine  and  discuss  the  risk  taking  behaviour 
displayed. 

□ Setup  the  station  in  advance 
(4-5  participants/station) 

Indicate  lines  and  corresponding  points  with  tape  on 
the  floor.  Have  three  balls  at  a station. 

Station: 

Each  station  consists  of  one  wastebasket  and  four 
spots  marked  on  the  floor  progressively  back  from  the 
basket. 

□ Introduce  activity  with  a brief  discussion. 

Have  the  following  equation  displayed. 

Risk  Taking  + Success  = Confidence 

What  do  we  mean  by  risk  taking? 

- 'Putting  yourself  in  a situation  in  which  you  are  not 
certain  of  outcome. 


How  do  we  determine  the  degree  of  risk  involved  in  a 
situation? 

- By  looking  at  the  balance  between  the  severity  of 
the  consequence  and  the  probability  of  it  happening. 
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□ Tell  participants  you  will  discuss  risk  taking  further 
following  the  activity. 

□ Divide  participants  into  groups  of  4-5 , one  group  per 
station.  Give  each  group  3 balls.  Review  rules. 


• f Handout  #1  3 

/ Risk  Taking  Score  Card 

Risk  Taking  Game  Rules 

Object  of  the  game  is  to  earn  as  many  points  as 

possible 

/ 

You  have  3 chances  to  toss  the  ball  into  the 

♦ 

wastebasket. 

/ 

Toss  the  ball  from  the  line  of  your  choice.  You  earn  the 
points  specified  for  that  line  if  you  score  a basket. 

/ 

Keep  track  of  your  own  score  on  the  score  card 

/ 

provided.  (Handout  #1 3) 

Take  turn  tossing  until  everyone  in  your  group  has  had 
3 turns. 

Observe  adjustments  that 
take  place  as  participants 
watch  others,  or  are 
pressured  by  others,  etc. 

Refer  to  observations  in  □ After  each  participant  has  had  3 turns  Stop. 

following  discussion  as 

appropriate. 

Note  significant  verbal  □ Have  participants  total  points. 

expressions  and  bring  out 

in  discussion.  E.g.  'It's  so 

embarrassing  to  try  from 

the  1 point  line'. 


Reflections 

How  many  people  got  at  least  one  point ? 5 points? 
10  points? 

How  did  you  decide  where  to  toss  from? 


Encourage  participants  to 
share  their  strategies. 


Bring  out  importance  of 
challenge  and  of  calculated 
risk  in  selecting 
experiences. 

Show  how  competence 
leads  to  increased 
confidence  and  in  turn 
leads  to  risk  taking. 

NOTE:  Confidence  can  be 
learned. 

Participants  may  suggest 
physical  examples  (e.g. 
sky  diving,  racing  cars, 
etc.).  Draw  out  examples 
of  social  situations,  e.g. 
starting  a conversation 
with  someone  you  don't 
know. 

NOTE:  Social  risks  are 
often  perceived  as  much 
greater  than  they  really 
are. 


Make  a note  of  social 
situations  participants 
regard  as  risky.  Refer  to 
later  for  possible  role  play 
situations. 

Bring  these  points  out  in 
discussion  or  write  points 
down  and  have 
participants  explain,  give 
examples,  etc. 


Did  anyone  toss  from  the  1 point  line,  the  1 0 point  line? 
Why?  or  Why  not? 


How  did  it  affect  your  decision  as  to  where  to  toss  from  if 
you  were  successful? 


How  does  your  level  of  confidence  relate  to  risk  taking? 
What  are  other  examples  of  situations  involving  risks. 


Points  to  be  made  re:  risk  taking  and  confidence 

1)  The  degree  of  risk  perceived  in  a situation  depends  on 
the  severity  of  consequences  and  the  probability  of 
them  happening. 


2)  The  more  times  people  take  risks  and  experience 
success  the  more  competent  they  feel. 

3)  The  greater  the  confidence  in  a given  situation  the  less 
risk  perceived  in  the  situation. 

4)  Confidence  can  be  specific  to  the  situation  e.g.  a very 
successful  basketball  player  who  shows  great 
confidence  on  the  court  might  feel  extremely  awkward 
and  be  lacking  in  confidence  in  social  situations. 

5)  The  greater  the  variety  of  situations  in  which  people 
experience  success  the  more  competent  they  feel.  As  a 
result,  they  become  more  confident  and  willing  to  take 
risks  in  totally  new  situations. 
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Activity  2 

Getting  Better 

Objectives 

Make  at  least  three  appropriate  expressions. 

Make  at  least  three  appropriate  responses. 

Identify  appropriate  expressions  or  responses  in  a 
demonstrated  exchange. 

Identify  inappropriate  expressions  or  responses  in  a 
demonstrated  exchange. 

Coaching  Tips 

Activity 

Demonstrate 
understanding  and 
acceptance  of  participants 
experiencing  difficulty 
with  self-coaching. 

□ Have  participants  discuss  self-coaching  situations  from 
last  week.  Encourage  discussion  of  situations  where 
participants  felt  uneasy  or  uncertain  as  well  as  those 
that  went  well. 

If  necessary  form  1 or  2 
groups  of  4. 

There  should  be  no  groups 
of  2 as  every  group  must 
have  a pair  plus  at  least 
one  coach.  Groups  of  4 
will  have  2 coaches. 

□ Ha  ve  participan ts  form  groups  o f three  and  iden tify 
their  roles: 

- Expresser 

- Listener 

- Coach 
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□ Distribute  the  role  cards  as  appropriate. 

Coaches  should  receive  Expresser/Listener  cards  as 
well  to  allow  to  judge  expressions  and  responses  more 
accurately. 


/ 


Handout#14 


/ 

♦ 


Peer  Coach  Role  Card 


/ 


/ 

♦ 


/ 


/ 


/ 


Pay  particular  attention  to 
coaching  learners  to  apply 
guidelines  for  giving 
feedback. 

This  will  help  learners 
become  less  reliant  on 
your  feedback. 

Circulate  among  the 
groups  to  provide  support 
to  the  peer  coaches. 


□ Clarify  the  role  of  the  coach. 

- Ensure  Expresser  and  Listener  stay  on  task  (role 
playing  the  chosen  scenario)  and  in  their  roles. 
Help  formulate  expressions  and  responses  and 
provide  feedback. 


□ Role  plays  will  continue  within  each  group  until  three 
appropriate  expressions  and  responses  have  been 
completed. 

□ Switch  roles  and  role  cards  as  appropriate  and  repeat 
role  play. 


Coaching  Tips 


Ensure  the  character  is 
someone  participants 
respect  for  their  social 
skills. 

Encourage  participants  to 
pair  up  or  watch  the  show 
in  groups. 

Have  the  show  taped  and 
lent  out  to  participants 
unable  to  see  show  at 
scheduled  time. 


Activity 

Reflections 

What  was  difficult  about  being  the  coach? 

Self-Coaching 

□ Have  the  group  decide  on  a specific  TV  character  to 
observe  during  a weekly  show.  Participants  will 
observe  the  character  to  see  how  he/they  handle 
various  social  situations,  e.g.  meeting  a new  person. 

□ Have  the  team  identify  specific  social  situations  to 
observe  as  well  as  to  generally  observe  the 
communication  demonstrated  in  the  show. 


/ 


/ 


Handout  #15 


TV  Time 


□ Have  participants  complete  Handout  #15. 


j 


♦ 

/ 

/ 


# 

— 


/ 


/ 


/ 


/ 


Handout  #16 


Things  I Do  Well 


♦ ;; 


/ 


/ 

/ 


/ 


/ 


Closure 

□ Have  participants  complete  Handout  #16. 


Encourage  discussion 
related  to  the  lists.  In  some 
cases  the  group  may  help 
members  complete  the 
lists. 


□ Have  participants  form  groups  of  3-4.  Within  the  group 
individuals  share  their  lists  of  'Things  / do  Well'.  Each 
particicpant  will  share  his/her  entire  list  before  passing 
on  to  the  next. 

□ Reconvene  the  large  group 

Reflections 

How  did  it  feel  to  tell  others  about  your  accomplishments? 


Handout  #13 


Risk  Taking  Score  Card 


Attempt  # Points  Attempted  # Points  Scored 


1st 


2nd 


3rd 


Total 


/ 


Handout  #14 


Peer  Coach  Role  Card 

1 ) Ensure  expresser  and  listener  are  on  task.  If  not  on  task,  stop  them  and  remind  them  of 
role  play  situation. 

2)  Ensure  Expresser  and  Listener  stay  in  their  roles. 


3)  Help  formulate  expressions  and  responses  as  appropriate. 
Get  help  from  your  coach  here  if  necessary. 


/ 


Handout  #15 


TV  Time 


I will  observe 


Date 


(name  of  character) 


on  Channel 

(name  of  show) 


Be  prepared  to  discuss  the  following: 

Is  he/she  different  from  you  in  handling  situations? 

Explain  differences  and  similarities. 

How  does  he/she  deal  with  the  opposite  sex? 

What  does  he/she  use  as  cues  to  help  him/her  read  social  situations? 
Did  he/she  follow  rules  for  expressing  and  listening? 

How  did  that,  or  would  that  affect  the  outcome  of  situations? 

List  any  specific  situations  the  team  identified  to  observe: 


at 


(time) 


/ 


/ 


J Handout  #16 

Things  I Do  Well 


I have  accomplished  or  I am  good  at: 


(Include  at  least  three  things  you  have  accomplished  in  training). 


Week  9 Cuing 


9 


Activity  1 


Activity  2 


Activity  3 


Self-Coaching: 


Coming  To  More 
Than  One 
Conclusion 

An  awareness  activity  is 
used  to  demonstrate  that 
there  is  more  than  one  way 
to  interpret  a situation. 


Content  Influences 
Perceptions 

Two  experiences  are 
compared  to  illustrate  how 
visual  cues  influence 
perception. 


Coin  Exercise 

Expressing  and  listening 
are  practised  in  situations 
in  which  participants  have 
different  perceptions  from 
their  peers. 


Self-coaching  in 
expressing  and  listening. 


Materials 


Handout #17 


None 


A token  for  each  pair  of 
participants. 


Practise  Plan  Sheets 
(Handout #9) 


Closure: 


'Listen'  poem 
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Background  for  Coaches 

1)  What  You  See  Is  What  You  Get 

There  is  much  more  going  on  in  the  world  around  us  than  we  are  aware  of  at  any  given 
moment.  We  are  constantly  being  bombarded  with  stimuli.  We  select,  organize  and 
give  meanings  to  only  a small  portion  of  this  information.  The  information  we  choose  to 
pay  attention  to  and  give  meaning  to  influences  how  we  then  behave.  It  is  important  to 
remember  that  each  individual  creates  their  own  reality  by  selecting,  organizing  and 
attributing  meaning  to  certain  aspects  of  any  given  situation.  We  often  assume  that  we 
share  a common  reality  with  those  around  us.  This  is  usually  not  the  case.  Different 
individuals  will  perceive  the  same  situation  uniquely  - through  their  own  perception 
filter.  Our  beliefs,  values  and  attitudes  are  very  influential  in  'making'  us  see  what  we 
want  to  see. 

2)  Experience  Helps 

In  interpersonal  situations  we  learn  from  experience  what  is  important  to  pay  attention 
to  and  what  is  irrelevant.  As  we  become  more  experienced  communicators,  certain 
features  of  a given  situation  (the  tone  of  voice,  position  of  the  eye  contact)  stand  out 
for  us  as  being  salient  because  of  our  past  experiences  with  similar  situations. 

3)  How  Perceptions  Go  Astray 

1 ) The  obvious  grabs  our  attention.  We  tend  to  pay  attention  to  stimuli  that  are  most 
noticeable.  As  a result  we  may  overlook  other  more  subtle  but  important  information. 

2)  We  tend  to  focus  on  the  negative.  When  interacting  with  peers  we  can  get  caught 
up  in  all  that  is  going  'wrong'  and  forget  about  some  strengths  that  we  might  have  to 
deal  with  certain  situations. 

3)  We  judge  ourselves  by  our  intentions.  We  judge  others  by  their  behaviour.  When 
something  goes  wrong  for  us  we  tend  to  evaluate  or  justify  the  outcome  based  on 
what  we  intended  to  have  happen.  For  example,  when  a friend  mistakes  our  joke  for 
criticism  we  might  say,  'I  was  just  trying  to  cheer  you  up.'  When  we  interpret  a friend's 
joke  as  criticism  we  are  likely  to  say  something  like,  'How  can  you  be  so  critical?' 

4)  First  impressions  are  lasting . Once  we  form  an  opinion  of  someone  it's  difficult  to 
change  it.  We  tend  to  make  any  new  information,  even  when  contradictory,  fit  the 
initial  impression  that  we  have. 

5)  We  assume  we  have  a shared  reality  We  tend  to  assume  that  everyone  sees  the 
world  the  way  we  do.  As  mentioned  earlier,  this  is  usually  not  true.  The  beliefs,  values 
and  attitudes  we  have  influence  the  reality  we  develop  for  ourselves. 

6)  Making  perceptions  work  for  you:  Becoming  a ware  of  the  assumptions  we  make , 
based  on  our  perceptions,  can  help  us  to  overcome  some  of  the  pitfalls  outlined  above. 


147 


Activity  1 

Coming  To  More  Than  One  Conclusion 

Objectives 

Identify  two  possible  interpretations  of  given  situations. 

Coaching  Tips 

Activity 

. / Handout  #17 

/ Interpreting  Perceptions 

+ Situation  1 

/ 

♦ 

/ 

/ 

/ m / 

□ Have  participants  complete  Handout  #17. 

□ Have  participants  share  their  different  interpretations 
of  these  situations. 

□ Discuss  and  get  examples  of  some  of  the  basis  of  their 
interpretations. 

Draw  out  these  influences 
through  discussion. 

The  exact  wording  is  not 
important;  listen  for  the 
idea. 

Reflections 

What  type  of  things  influence  how  we  interpret  behaviour ? 

- The  obvious  grabs  our  attention. 

- We  tend  to  focus  on  the  negative. 

- We  judge  o thers  b y be  ha  viour,  and  ourselves  b y 
intentions. 

- First  impressions  are  lasting. 

- We  assume  we  ha  ve  shared  reality. 
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Activity  2 

Content  Influences  Perceptions 

Objective: 

Identify  contextual  cues  used  in  conversations  that  assist 
in  interpreting  behaviour. 

Coaching  Tips 

Activity 

If  possible  arrange  chairs 
so  that  when  pairs  are 
seated  they  are  not  facing 
other  pairs. 

□ Arrange  participants  in  pairs  with  their  chairs  facing 
away  from  each  other  (seated back  to  back). 

Participants  can  discuss 
any  topic  but  you  may 
want  to  have  a few  sample 
topics  available  to  suggest 
to  participants  if  they  are 
having  trouble  getting 
started 

□ Ask  participants  to  have  a five  minute  conversation 
with  their  partner  staying  seated  in  this  fashion. 

□ After  five  minutes  ask  participants  to  stop  talking. 

□ Discuss  some  reactions  to  this  experience. 

□ Ask  participants  to  turn  chairs  to  face  their  partners. 

□ Have  participants  continue  their  conversation,  except 
this  time  facing  each  other. 

Encourage  as  many 
examples  as  possible. 

Reflections 

What  perceptual  cues  did  you  use  to  help  you  interpret 
behaviour? 

(e.g.  eye  movements,  facial  expressions,  body 
movements) 

What  were  some  differences  between  the  two 
experiences? 

How  did  it  feel  to  not  have  cues  to  guide  you  in  interpreting 
behaviour? 

Upon  reflection  are  there  cues  that  you  noticed  but  chose 
not  to  act  on? 
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Activity  3 

Coin  Exercise 

Objective 

Identify  how  your  perceptions  interfere  with  ability  to 
listen  to  others. 

Coaching  Tips 

Activity 

One  way  of  doing  this  is  to 
have  all  the  participants 
stand  up.  Then  ask  them 
to  pretend  that  there  is  an 
imaginary,  line  down  the 
middle  of  the  room.  Ask  all 
those  who  are  'for7  a 
certain  issue  to  go  to  one 
side  of  the  line  and  those 
who  are  'against7  to  go  to 
the  other  side.  The 
participants  can  then 
choose  a partner  who  has 
a different  view  from 
themselves.  Some  sample 
topics  are:  lowering  the 
drinking  age,  legalizing 
marijuana,  pro  life  or  pro 
choice. 

For  this  exercise  to  be 
most  effective  it  is 
important  that  each 
participant  feels 
emotionally  committed  to 
the  chosen  issue. 

Part  A 

□ Arrange  participants  in  pairs  so  that  their  partner  has  an 
opinion  that  is  the  opposite  of  theirs  on  a certain  issue. 
For  example:  one  participant  may  be  'for'  legalizing 
marijuana  and  another  may  be  'against  it'. 

□ Have  participants  take  a few  minutes  to  silently  reflect 
on  why  they  hold  this  view. 

150 


Most  participants  will 
probably  say  they  did  not 
feel  understood  or  valued. 
Draw  their  attention  to 
how  often  this  type  of 
conversation  occurs 
everyday. 


You  might  use  a coin  or  a 
pencil. 

Participants  may  want  to 
use  Expresser  and  Listener 
role  cards  for  this  part. 


Participants  may  need  to 
be  reminded  that  we  all 
hold  different  perceptions 
and  that  showing 
understanding  does  not 
mean  that  you  agree  with 
the  other  person's  opinion. 
It  simply  means  that  you 
accept  their  view  as  valid 
for  them. 


□ Give  participants  five  minutes  to  convince  their  partner 
of  their  point  of  view. 

□ After  five  minutes , discuss  briefly  the  experience  by 
using  the  following  'reflection' questions. 

Reflections 

Did  you  feel  you  were  able  to  get  your  point  across  to  your 
partner ? 

Did  you  feel  understood  and  cared  for  by  your  partner? 

Did  you  feel  your  opinion  was  valued  by  your  parnter? 


Part  B 

□ Have  each  pair  of  participants  choose  a token  that  can 
be  easily  passed  between  them. 

□ Explain  to  participants  that  in  a moment  you  will  ask 
them  to  continue  the  conversation  they  were  having. 
This  time  there  is  one  rule  - only  the  person  holding  the 
token  can  state  their  opinion.  The  other  person  must 
listen  and  respond  in  a way  that  validated  the  other 
person  and  therefore  earn  the  token. 

The  person  without  the  token  then  is  the  'Listener' 
while  the  person  with  the  token  is  the  'Expresser'. 


□ Ask  participants  to  continue  their  conversation  now. 
This  time  one  person  states  their  opinion , the  other 
listens  and  responds.  The  person  passes  the  token  to 
their  partner  when  they  feet  understood  by  the  partner. 
When  the  partner  has  earned  the  token  that  person 
states  their  view  of  the  issue  and  the  other  person  now 
listens  and  responds.  Instruct  participants  to  keep  the 
conversation  going  but  not  to  give  up  the  token  easily. 

□ After  five  minutes , ask  the  participants  to  stop.  Engage 
the  participants  in  a discussion  using  the  following 
questions  of  reflection. 

Reflection 

What  were  the  main  differences  between  Part  A and 

Part  B? 

What  did  you  learn  from  doing  this  exercise ? 

Self-Coaching 

□ Have  participants  complete  their  Se/f-Practise  Plan. 

Closure 

□ Read  'Listen' poem. 


Handout  #17 


/ 

Interpreting  Perceptions 


Situation  1 

A close  friend  refusing  your  invitations  to  spend  time  together. 
Interpretation  A: 


Basis  for  Interpretation: 


Interpretation  B: 


Basis  for  Interpretation: 


/ 


Situation  2 

You  hear  your  name  mentioned.  You  look  over  and  see  a couple  of  your  friends  together 
laughing. 


Interpretation  A: : 

/ 


Basis  for  Interpretation: 


Interpretation  B: 


Basis  for  interpretation: 


/ 


/ 


/ 


Situation  3 

A group  of  your  friends  get  invited  to  a party  on  Saturday  night.  It's  Wednesday  and  you 
haven't  received  an  invitation  yet. 


Interpretation  A: 

/ 


Basis  for  Interpretation: 


Interpretation  B: 


Basis  for  interpretation: 


/ 


/ 


/ 


Listen 


When  I ask  you  to  listen  to  me 

and  you  start  giving  me  advice 
you  have  not  done  what  I asked. 

When  I ask  you  to  listen  to  me 

and  you  begin  to  tell  me  why  I shouldn't  feel  that  way, 
you  are  trampling  on  my  feelings. 

When  I ask  you  to  listen  to  me 

and  you  feel  you  have  to  do  something  to  solve  my  problem, 
you  have  failed  me,  strange  as  that  may  seem. 

Listen?  All  I asked,  was  that  you  listen. 

not  to  talk  or  do  - just  hear  me. 

Advice  is  cheap:  1 0 cents  will  get  you  both  Dear  Abby  and 
Billy  Graham  in  the  same  newspaper. 

And  I can  do  for  myself;  I'm  not  helpless. 

Maybe  discouraged  and  faltering,  but  not  helpless. 

When  you  do  something  for  me  that  I can  and  need  to  do 
for  myself,  you  contribute  to  my  fear  and  weakness. 

But,  when  you  accept  as  a simple  fact  that  I do  feel  what  I feel,  no  matter  how  irrational, 
then  I can  quit  trying  to  convince  you  and  get  about  the  business  of  understanding 
what's  behind  this  irrational  feeling. 

And  when  that's  clear,  the  answers  are  obvious  and  I don't  need  advice. 

Irrational  feelings  make  sense  when  we  understand  what's  behind  them. 

Perhaps  that's  why  prayer  works,  sometimes,  for  some  people  because  God  is  mute  and 
He  doesn't  give  advice  or  try  to  fix  things.  'They'  just  listen  and  let  you  work  it  out  for 
yourself. 

So,  please  listen  and  just  hear  me.  And,  if  you  want  to  talk,  wait  a minute  for  your  turn; 
and  I'll  listen  to  you. 


Anonymous 


Week  10  Change 


Activity  1 


Activity  2 


Activity  3 


Self-Coaching: 


Closure: 


Changing  Gears 

Role  Changing  is 
introduced  and  practised. 


Common  Blocks  to 
Change 

Common  blocks  to  change 
are  discussed  and  related 
to  personal  experiences. 


Getting  Better:  Set 
Yourself  Up  For 
Success 

Challenging  social 
situations  are  role  played 
to  practise  expressing, 
listening,  and  changing 
roles 


Self-coaching  in  role 
changing. 


Read  and  discuss  'Just 
when  I think  I learned  . . 


Materials 

Expresser/Listener  Role  Cards 


None 


Handout #18 

Expresser/Listener  Change  Role 
Card 

Practise  Plan  Sheets 
Handout #19 
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Background  for  Coaches 


The  skill  of  change  involves  two  components: 

- changing  ones  behaviour 

- changing  ones  environment 


Keeping  in  mind  the  overall  goal  of  the  training  is  to  help  participants  develop  skills 
necessary  to  deal  with  a broad  range  of  social  situations,  the  skill  of  change  relating  to 
behaviour  is  particularly  important.  A basic  level  of  competence  involves  knowing  when  to 
change  roles  in  communicating. 


As  individuals  become  more  competent  they  become  aware  about  how  to  appropriately 
change  their  behaviour  in  a variety  of  situations  to  ensure  positive  interactions  and 
experiences.  Although  the  training  does  not  focus  on  skills  related  to  changing  one's 
environment,  it  is  important  to  be  aware  that  it  is  sometimes  appropriate  and  most 
effective  to  change  one's  environment  by  leaving  a situation.  For  example,  your  friend  is 
extremely  upset,. refuses  to  discuss  an  issue  and  is  yelling  at  you.  The  most  effective  way 
of  handling  this  might  be  simply  to  leave,  stating  you  will  be  available  to  discuss  the  issue 
later  when  your  friend  is  calm. 

As  mentioned  previously  the  most  basic  CHANGE  skill  involves  the  ability  to  change  roles 
appropriately  while  communicating. 


Role  Change  Cards  (Handout  #18) 


Expresser  to  Listener  role  changing  is 
appropriate  when: 

1)  You  start  to  repeat  yourself. 

2)  You  want  to  know  how  the  Listener 
feels  about  the  issue. 


Listener  to  Expresser  role  changing  is 

appropriate  when: 

1 ) The  Expresser  starts  to  repeat  herself 
and  you  are  satisfied  you  have 
responded  with  accurate  empathy 
(i.e.  by  identifying  the  feelings 
expressed  and  the  reasons  for  those 
feelings). 

2)  You  have  some  important  feedback 
for  the  Expresser. 

3)  You  can  no  longer  be  empathic. 

NOTE:  Always  precede  a change  from 
Listener  to  Expresser  with  an 
acceptable  empathic  response 
to  the  Expresser. 


Activity  1 


Objectives 


Coaching  Tips 

To  ensure  that  the 
participants  are  in 
opposition  on  the  issue, 
use  the  following  method: 

State  a 'hot  issue'.  Have 
people  who  agree  stand  on 
the  left  of  a line  and  those 
opposed  stand  on  the 
right.  Lefts  are  instructed 
to  pair  up  with  rights. 
Those  who  have  no  strong 
feelings  on  issues  remain 
in  the  middle. 

Repeat  the  same  process 
with  'hot  issues'  until  all 
are  paired  up. 
e.g.  - complete  a high 
school  diploma 

- capital 
punishment 

- labelling 
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Changing  Gears 


Appropriately  change  roles  from  Expresser  to  Listener  and 
vice  versa. 

Make  a statement  demonstrating  accurate  empathy  before 
changing  roles. 

State  what  role  you  are  in  at  a given  time. 

Identify  when  it  is  appropriate  to  change  roles. 


Activity 

□ Have  participants  pair  up  to  discuss  a 'hot  issue '.  Each 
partner  should  have  strong  opposing  views  on  the 
issue.  Distribute  1 set  of  Expresser/Listener  ro/e  cards 
to  each  pair.  Within  pairs  partners  discuss  their  'hot 
issue'  following  these  rules: 

Expresser  - Holds  the  Expresser  role  card  and  follows 
the  rules  stating  their  point  of  view  on  the  issue. 

Listener  - Listens  and  then  responds , holding  your  role 
card  and  following  the  rules.  Listeners  may  make  as 
many  attempts  as  necessary  to  accurately  summarize 
how  their  partner  feels  about  the  issue  and  the  reasons 
for  those  feelings. 


Activity 


Coaching  Tips 


. f Handout  #10 

f Listener/Expresser 

♦ Role  Cards 

/ 

/ 

♦ 

/ 

/ 

/ 

/ m / 


When  the  Expresser  is  satisfied  the  Listener 
understands  totally , they  exchange  role  cards  and  the 
Listener  becomes  the  Expresser. 

□ Allow  the  discussion  to  continue  for  at  least 
five  minutes. 


Reflections 

How  did  it  feel  to  follow  the  discussion  rules? 

How  did  it  feel  to  be  the  Expresser?  The  Listener? 

How  would  everyday  communication  be  changed  if  people 
always  followed  these  rules  when  discussing  controversial 
issues? 

Why  is  it  important  to  know  when  to  change  roles  in 
communica  ting? 


Points  to  be  made  regarding  role  changing 

There  are  times  when  it  is  appropriate  and  effective  to 
change  roles  in  communication.  (Refer  to  role  change 
cards  in  Background  for  coaches.) 
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Activity  2 


Common  Blocks  to  Change 


Objectives 


Identify  common  blocks  to  changing  behaviours. 


Coaching  Tips 


Depending  on  situations 
brought  out  it  may  be 
appropriate  to  role  play  the 
various  scenarios 
discussed. 

Watch  for  teachable 
moments  to  create 
learning  experiences. 


Activity 

□ Discuss  the  idea: 

Often  even  when  we  recognize  'a  change  would  be  for 
the  better'  we  do  not  make  changes. 

Why  are  we  often  hesitant  to  make  changes? 

- It's  easier  and  more  comfortable  to  leave  things  as 
they  are. 

- Change  involves  risk. 

- Emotions  get  in  the  way  of  making  changes. 

□ Have  participants  think  of  a time  when  changing  their 
behaviour  would  have  improved  the  outcome  of  a 
situation  e.g.  changing  from  an  expressing  to  a 
listening  role. 

□ Have  volunteers  describe  the  situations. 

What  dues  made  you  think  you  should  change  your 
behaviour? 


What  kept  you  from  changing  your  behaviour? 

What  would  have  been  an  appropriate  behaviour 
change? 
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Activity  3 


Objectives 


Coaching  Tips 


Situations  may  be 
challenging  because: 

Participants  simply 
weren't  sure  how  to 
handle  them. 

The  outcome  was  not 
desirable 

They  feel  very 
uncomfortable  in  the 
situation. 

Examples: 

- asking  someone  to 
dance 

- meeting  a friend's 
parents 

- going  to  a party  where 
you  don't  know  anyone 

- starting  in  a new  school 


Getting  Better:  Set  Yourself  Up 
For  Success 


Identity  at  least  one  social  situation  which  was  personally 
very  challenging. 

Identify  an  alternate  way  of  handling  at  least  one 
challenging  social  situation. 

Practise  expressing,  listening,  and  changing  roles. 

Make  effective  expressions  as  required. 

Make  effective  responses  as  required. 

Appropriately  change  role  between  listening  and 
expressing. 


Activity 

□ Have  participants  brainstorm  a list  of  the  most 
challenging  social  situations  they  now  face  or  may 
have  faced  in  the  past. 

Record  all  situations. 
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It  may  be  appropriate  to  □ Choose  an  appropriate  situation  for  rote  play  from  the 

ask  for  a show  of  hands  brainstormed  list. 

regarding  who  finds  each 

brainstormed  issue 

challenging.  This  provides 

feedback  on  the  most 

relevant  situations  for  role 

plays.  It  also  reassures 

participants  that  they  are 

not  the  only  ones  that  find 

social  situations 

challenging. 


Coaching  Tips 


Activity 


□ Request  volunteers  and  distribute  role  change  cards 
( Handout  #18)  to  primary  characters. 

Review  rules  for  role  changing. 

Remind  volunteers  to: 

- be  aware  of  the  role  they  are  in 

- folio  w the  rules  for  expressing , listening  and  role 
changing. 


NOTE:  Role  change  cards 
are  designed  to  be  copied 
on  1 sheet  and  folded  with 
Listener  to  Expresser  Role 
Change  rules  on  one  side 
and  Expresser  to  Listener 
on  opposite  side. 


Invite  feedback  from 
observers. 


□ Use  a fishbowl  formation 


Switch  participants  in  and  □ Allow  role  play  to  continue  until  the  volunteers  have 
out  of  role  plays  as  changed  roles  appropriately  at  least  three  times. 

appropriate.  Ensure  role 
changing  is  done 
appropriately. 

Remember  there  will  be  a 
variety  of  effective  ways 
of  handling  role  play 
situations. 

Give  support  and  □ Repeat  with  2-3  other  situations. 

encouragement  and  allow 

learners  to  discover  their 

own  personal  style  in 

handling  interactions 

effectively.  What  works 

for  you  may  not  always 

work  for  the  learner. 

NOTE:  Some  situations 
which  are  very  appropriate 
to  role  play  because  they 
are  highly  relevant  may  not 
lend  themselves  to  the 
actual  'practise'  of 
expressing  and  listening.  It 
is  important  to  include 
these  situations  to 
illustrate  how  participants, 
as  they  become  more 
competent,  have  the 
ability  to  judge  what 
behaviour  will  be 
appropriate.  Eg.  A 
challenging  social  situation 
might  involve  initiating  a 
conversation  with 
someone  you  don't  know. 

Although  the  situation 
does  not  provide  a classic 
example  to  practise 
listening  and  expressing  it 
is  a great  situation  to  role 
play  in  this  activity. 


Coaching  Tips  Activity 

Reflections 

What's  difficult  about  changing  roles? 

What's  difficult  about  staying  in  a role ? 

In  a social  situation  how  do  you  know  which  role  you 
should  be  in? 

- Read  situation. 

- Use  cues  like  non-  verbal  beha  viours,  en  vironmen  ts, 
tone  of  situation.  Consider  past  experiences. 

Why  is  the  skill  of  role  changing  so  important? 

Self-Coaching 

□ Have  participants  complete  their  practise  plan.  The 
plan  should  include  practise  in  role  changing. 


Closure 

□ Distribute  Handout  #19 

□ Have  a volunteer  read  the  excerpt. 

□ Discuss  the  meaning  it  has  for  participants. 


Handout  #18 


/ 

Role  Change  Card 


Expresser  to  Listener  role  changing  is 

Listener  to  Expresser  role  changing  is 

appropriate  when: 

appropriate  when: 

1)  You  start  to  repeat  yourself 

1 ) The  Expresser  starts  to  repeat 
herself  and  you  are  satisfied  you 
have  responded  with  accurate 
empathy  (i.e.  by  identifying  the 
feelings  expressed  and  the  reasons 
for  those  feelings). 

2)  You  want  to  know  how  the 

2)  You  have  some  important 

listenerfeels  about  the  issue. 

feedback  for  the  Expresser. 

3)  You  can  no  longer  be  empathic. 

NOTE:  Always  precede  a change 
from  listener  to  expresser  with  an 
acceptable  empathic  response  to 
the  expresser. 

/ 


Handout  #19 


Just  when  I think  I have  learned  the  way  to  live,  life  changes  and  I am  left  the  same  as  I 
began.  The  more  things  change  the  more  I am  the  same. 


Excerpt  from  Notes  to  Myself : Hugh  Prather 

/ 

/ 


/ 


/ 


Week  1 1 Discretionary  Decision-Making 


Activity  1 

Making  Decisions 
Based  on 
Judgement 

An  awareness  activity  is 
used  to  demonstrate  how 
decisions  are  made  based 
on  personal  judgement 

Materials 
Handout #20 

Activity  2 

Becoming  Aware  of 
the  Decisions  We 
Make 

Reflection  on  past 
experiences  is  used  to 
increase  awareness  of 
how  certain  decisions 
were  made 

Handout #21 

Activity  3 

A Chance  to 
Practise 

Self-coaching  situations 
are  discussed  and  used  as 
a basis  for  role  plays 

Expresser/Lis  tener 
Role  Cards 
Coach  role  cards 

Self-Coaching: 

Self-coaching  in 
expressing  and  listening 

Handout #22 
Practise  Plan  Sheets 

Closure: 


'The  most  important  thing 
I learned  today  was  . . 
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Background  for  Coaches 

As  learners  gain  experience  and  begin  to  rely  more  on  their  ability  to  recognize  similarities 
between  situations  (contextual  awareness)  as  opposed  to  guided  by  rules,  they  develop 
better  judgement  about  what  will  work  in  a given  situation  and  what  won't. 

Judgement  in  this  case  refers  to  the  ability  to  anticipate  possible  effects  of  responses 
made  based  on  past  experience  with  similar  situations.  For  example,  when  a friend  is 
talking  to  a peer  and  in  a very  indirect  way  (tone  of  voice,  facial  expression,  joking)  hints 
that  he/she  is  experiencing  a difficulty,  the  peer  knows  that  this  is  not  an  off-handed 
comment.  The  peer  recognizes  the  innuendo  as  being  meaningful  and  makes  the 
judgement  that  this  situation  is  similar  to  other  previously  experienced  situations  calling  for 
certain  decisions. 

The  peer  knows  that  this  situation  requires  the  decision  to  respond  in  a way  that 
demonstrates  understanding  (empathy)  of  his/her  friend's  perceptions  and  feelings. 

Having  made  the  decision  to  respond  in  this  way  the  peer  must  also  decide  what  words  or 
actions  will  reflect  the  appropriate  intensity  of  feelings,  how  to  say  these  words  and  when 
to  say  them.  The  peer  knows  how  and  when  to  respond  because  he/she  recognizes  the 
similarity  of  this  situation  in  relation  to  others  which  leads  him/her  to  make  certain 
decisions.  The  peer  has  an  intuitive  understanding  of  the  situation  and  therefore  knows 
what  action  to  take. 


Developing  Discretionary  Developing  judgement  and  discretionary  decision  making 
Decision-Making  is  crucial  in  order  for  the  peer  to  integrate  the  skills  into 

their  natural  style  of  helping.  Having  this  intuitive 
understanding  of  situations  is  developed  by  providing 
learning  activities  which  require  participants  to  engage  in 
'real  life'  experiences  and  to  reflect  on  these  in  a way  that 
requires  the  learner  to  contemplate  many  perceptual 
comparisons.  For  example,  engaging  participants  in  a 
listener-expresser  interaction  and  then  asking  such 
questions  as  what  happened  when  you  . . . ? What  did 
you  expect  to  happen  . . . ? How  is  it  different  than  what 
happened  . . . ? How  did  you  decide  to  respond  that 
way  . . . ? What  were  you  aware  of  when  . . . ? 
encourage  learners  to  tease  out  the  nuances  of  a situation 
and  to  derive  learning  from  their  experience. 

It  may  be  tempting  to  try  to  give  learners  guidelines  to 
assist  them  in  making  judgements.  However,  accurate 
discrimination  cannot  be  taught  by  rules.  Accurate 
discrimination  must  be  learned  by  reflecting  on 
experiences. 
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Activity  1 

Making  Decisions  Based  on  Judgement 

Objectives 

Identify  how  you  would  respond  in  a given  situation. 
Explain  how  you  made  these  decisions. 

Coaching  Tips 

Activity 

• f Handout  #20 

/ What  Would  You  Do? 

□ Have  participants  complete  the  Handout  # 20  'What 
Would  You  Do?' 

/ 

♦ " — , 

/ 

/ 

ffi  / 

Draw  out  many  different 
responses. 

Focus  on  relationships  of 
judgement  to  making 
decisions. 

Encourage  participants 
cues  they  used  to  make 
decisions. 

□ Engage  participants  in  discussion  of  their  responses. 

In  the  first  scenario  on  the 
Handout  an  Expresser  role 
is  required. 

Reflections 

If  we  know  what  we  want  to  do  in  a situation  why  is  it  that 
we  sometimes  don 't  act  on  it? 

In  the  second  scenario  a 
Listener  role  is  required. 
You  may  want  to  discuss 
this  with  the  group. 

- peer  pressure 

- afraid  of  upsetting  or  hurting  someone 

- don 't  trus t your  o wn  judgemen  t 
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Activity  2 

Becoming  Aware  of  Decisions  We  Make 

Objectives 

To  describe  a situation  in  which  they  were  helpful  and  one 
in  which  they  did  not  feel  helpful. 

Explain  how  they  decided  what  was  helpful  and  what 
wasn't. 

Coaching  Tips 

Activity 

* / Handout  #21 

/ Think  of  a Time 

When 

□ Have  participants  complete  the  'Think  of  a Time  . . . ' 
Handout  #2 1 Part  A and  B 

♦ 

/ 

□ Encourage  participants  to  share  their  experiences  from 
part  A and  B. 

♦ ~ : ~ 

/ 

/ u.  = 

/ 

• / 

□ Discuss  how  'we ' decide  that  something  was  helpful. 

Emphasize  the  importance 
of  past  experience. 

Note  that  having 
experiences  of  not  being 
helpful  can  teach  us  a lot 
about  how  to  be  more 
helpful. 

Encourage  the  notion  of 
making  'mistakes'  as  being 
important  in  learning. 

Reflections 

What  are  factors  that  guide  us  in  making  decisions? 

Why  is  it  that  if  we  know  what  is  helpful  we  sometimes 
don 't  respond  in  a helpful  way ? 

(e.g.  miss  important  cues,  use  poor  judgement) 

1 

Activity  3 


A Chance  to  Practise 


Objective 


Identify  factors  which  lead  to  decisions  about  how  to 
respond  in  a given  situation. 


Coaching  Tips 


Use  the  fishbowl  format  to 
engage  all  learners. 


Encourage  learners  to 
share  their  perceptions. 

Encourage  description  of 
perceptual  cues  rather 
than  'following  rules'  (of 
effective  listening  or 
expressing) 

For  example  a participant 
might  say  'I  knew  she  was 
feeling  sad  by  the  way  she 
looked  down  when  she 
spoke/ 


Activity 

□ Have  volunteers  review  their  experiences  with  se/f- 
coaching  during  the  week. 

□ Choose  a situation  in  which  the  learner  felt  unsure  of 
how  to  proceed  (or  did  not  know  what  to  do). 

□ Ha  ve  participan  ts  volun  teer  for  role  pia  y and  iden  tify 
roles  they  are  in. 

□ A fter  a few  minutes  stop  the  role  and  have  volunteers 
reflect  on  their  responses. 

Reflections 

How  did  you  decide  what  to  say? 
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/ 


/ 


Handout  #22 


Keeping  Track 


♦ - 

" / 


/ 

♦ 


/ 


/ 

/ 


/ 


/ 


Self-Coaching 

□ Have  participants  complete  their  Practise  Plan  Sheets. 
Focus  should  be  on  expressing  and  listening. 

□ Have  participants  record  their  experience  on  the 
'Keeping  Track  . . . ' 

Handout #22 


Closure 

Have  the  learners  complete  the  statement  'The  most 
important  thing  I learned  today  was  . . . ' 


Handout  #20 


/ 

What  Would  You  Do? 

Scenario  1 : You're  at  a party  with  your  friends.  You're  expected  home  in  fifteen 

minutes  but  the  friends  that  you're  with  want  you  to  stay  longer. 

What  would  you  say? 


How  did  you  make  your  decision? 


What  past  experiences  helped  you  come  to  a decision? 


What  parts  of  the  situation  seemed  to  stand  out  and  helped  you  to 
make  your  decision? 


/ 


Scenario  2: 


You're  walking  home  from  school  with  your  friend  when  he/she 


says  in  a joking  manner  'Parents  are  so  weird.  All  they  ever  do  is  yell 
at  you  and  at  each  other.' 

What  would  you  say? 


How  did  you  decide  what  to  say? 


What  past  experience  helped  you  make  this  decision? 


What  parts  of  the  situation  seemed  to  stand  out  as  being  important? 


/ 


Handout  #21 


/ 

Think  of  a Time 
When 


Part  A 


1 )  Think  of  a situation  in  which  you  felt  you  were  able  to  show  your  understanding  of  a 
friend's  feelings  and  perceptions.  Briefly  describe  the  circumstances  leading  up  to  the 
situation. 


2)  What  did  you  do  that  showed  your  understanding  of  that  friend? 


3)  How  did  the  friend  respond? 


4)  How  do  you  know  that  responding  in  the  way  you  did  was  helpful? 


/ 

/ Think  of  a Time 

When 


Part  B 


1 )  Think  of  a situation  in  which  you  felt  that  you  were  not  able  to  show  your 
understanding  of  a friend's  feelings  and  perceptions.  Briefly  describe  the 
circumstances  leading  up  to  the  situation. 


► 

2)  How  did  you  respond? 


3)  How  did  the  friend  respond? 


How  do  you  know  that  responding  in  this  way  was  not  helpful? 


/ 


/ 


f Handout  #22 

Keeping  Track 


Use  this  sheet  to  reflect  on  a role  play  that  was  particularly  significant  for  your  learning. 

1)  Briefly  describe  the  situation? 


2)  What  did  you  say? 


3)  What  did  you  learn  about  relating  to  others  from  this  situation? 


Week  1 2 Moving  On 


Activity  1 


Activity  2 


Closure: 


Skills  Self- 
Assessment 

A self-assessment  is 
completed  regarding 
competence  levels  on  a 
variety  of  character  skills 
related  to  the  training  and 
the  role  of  Peer  Support 
Team  members. 


Establishing 
Personal  Activity 
Plans 

Participants  identify  the 
team  activities  they  wish 
to  participate  in  as  a 
means  of  developing 
competence  in  selected 
skills. 


Complete  the  following 
statements: 

'The  best  experience  I had 
during  training  was 
when  . . . ' 

The  activities  I'm  most 
looking  forward  to 
participating  are  in  ...  ' 


Materials 
Handout #23 


List  of  priorized  needs  as 
identified  through  a needs 
assessment 

List  of  team  goals 

A team  action  plan 
Handout #24 

None 
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Background  for  Coaches 


From  Training  to  activities 
— What  Now? 

Bridging  the  gap  between  the  relatively  structured  training 
experience  and  activities  which  are  bounded  only  by  the 
imagination  is  an  exciting  CHALLENGE!  Both  training  and 
activities  are  an  integral  part  of  the  Peer  Support  Program. 
Training  provides  the  introductory  experiences  with  the 
skills  required  of  team  members.  Activities  provide  the 
follow-up  experiences  which  allow  team  members  to 
develop  higher  levels  of  competence  in  those  skills. 

Activities  are  the  means  to 
carrying  out  Team  Goals 

Early  during  the  training  period  the  team  should  complete  a 
needs  assessment.  Part  of  this  process  involves 
establishing  team  goals  based  on  needs  identified.  A third 
component  involves  establishing  action  plans  for  specific 
activities  selected  by  participants.  These  activities  directly 
address  the  needs  identified  by  the  team  and  are  the 
means  to  achieving  the  team  goals. 

Activities  are  the  Team  in 
Action 

Most  team  members  join  the  team  with  a view  to  the 
activities  they  will  participate  in  rather  than  the  training 
they  will  experience.  As  a result,  coaches  have  an 
obligation  to  ensure  there  are  a variety  of  activities 
available  to  provide  appropriate  follow-up  to  the  skill 
building  experienced  through  training. 

193 


Activity  1 


Skills  Self-Assessment 


Objectives  Identify  character  skills  desirable  in  Peer  Support  Team 

members. 

Identify  skills  introduced  in  the  training. 


Coaching  Tips 


Activity 


□ As  an  introduction , discuss  the  definition  of  Peer 
Support.  Have  participants  suggest  their  own  personal 
definitions  of  what  Peer  Support  means  to  them. 
Record  all  definitions 

□ Have  participants  spend  no  more  than  five  minutes 
brainstorming  a list  of  character  skills  they  believe  an 
effective  Peer  Support  team  member  should  possess. 

e.g.  honesty 
reliability 
friendliness , etc. 

□ Record  all  skills  brains  tormed. 


. f Handout  #23 

Skills  Self-Assessment 
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□ Distribute  Handout  #23.  Have  participants  list  the  skills 
identified  through  brainstorming  as  important  and 
complete  the  Handout. 

□ Ha  ve  participan  ts  re  vie  w the  skills  co  vered  in  the 
training.  Record  all  the  skills  identified.  Ensure  all  the 
following  skills  are  identified: 

Confidence 

Change 

Appropriate  risk  taking 

Cuing 

Discretion 

Self-coaching 

Giving  Feedback 

Receiving  feedback 

Listening 

Expressing 
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□ Have  participants  add  these  skills  to  their  ' Skills  Self- 
Assessment  Sheet'  and  complete  the  Handout. 

This  will  be  a good 
opportunity  to  give 
participants  feedback 
regarding  their  skill 
development  through  the 

□ Have  participants  review  their  ' Skills  Self-Assessment 
Sheet'  and  identify  by  circling  on  their  sheet  those  skills 
for  which  they  believe  they  have  a very  good 
competence  level. 

training.  Encourage 
participants  to  be  positive 
about  the  skills  they  have. 
They  may  tend  to  be  hard 
on  themselves. 

□ Have  participants  underline  at  least  three  and  not  more 
than  five  skills  which  they  would  like  to  strengthen. 

Activity  2 

Establishing  Personal  Activity  Plans 

Objectives 

Describe  team  goals  and  team  action  plan. 

Identify  activities  which  will  provide  experience  in  desired 
skills. 

Coaching  Tip 

Activity 

If  the  needs  assessment 
was  not  done  before 
training,  it  should  be  done 
now. 

□ Post  the  priorized  list  of  needs , (the  result  of  the  needs 
assessment)  the  team  goals , and  the  team  action  plan. 

The  list  of  priorized  needs 
should  not  be  changed 
without  repeating  the 
entire  priorizing  process  as 
it  reflects  the  entire  Team 
belief. 

□ Review  the  three  lists  with  participants.  Ask  for  any 
suggested  changes  or  revisions. 

The  Team  Goals  and  the 
Action  Plans  could  be 
adjusted. 

NOTE:  It  is  not  intended 
that  the  list  be  exhaustive. 
It  should  simply  give 
participants  a feel  for 
possible  activities  they 
might  become  involved  in. 

□ Have  participants  suggest  possible  activities  for  the 
year. 

□ Have  participants  complete  Handout  #24 


This  may  be  done 
individually  or  in  small 
groups  (4-5).  Encourage 
discussion  between 
participants  as  they 
complete  the  exercise. 
This  will  stimulate  creative 
approaches  to  activities 
and  to  gaining  the 
experience  necessary  to 
increase  levels  of 
competence  in  the 
selected  skills. 


Closure 

□ Ha  ve  participan  ts  com  pie  te  the  folio  wing  s ta  temen  ts: 
' The  best  experience  I had  during  training  was 
when  . . . ' and 'the  activities  I'm  most  looking 
forward  to  participating  in  are  . . . ' 


Handout  #23 


/ 

Skills  Self-Assessment 

Fill  in  the  brainstormed  skills,  identified  as  important,  related  to  Peer  Support  Team 
Members.  Rate  your  own  level  of  competence  in  each  skill.  For  those  rated  very  good 
indicate  the  experience  you've  had  using  the  skill.  Repeat  the  exercise  for  the  skills  related 


to  your  training. 

Character  Skills 

Competence  Experience 

Not  So  Good  Very  Good 

Good 

Related  to  Peer  Support 
Team  Members 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Related  To  Training 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

* / 


Handout  #24 


My  Activity  Plan 


I choose  to  increase  my  level  of  competence  in  the  following  character  skills  by 
participating  in  the  team  activities  identified. 


Skills 


Team  Activity 


e.g.  Friendliness 


Hosting  Parent/Teacher 
Interviews 


Signed 


MDAC 
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